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ALMAN DIiLINDO METAFORALARIN TODRIiSINDO
QARISIQ METODUN ROLU

Azorbaycan auditoriyasinda alman dilinin todrisi zamani meydana ¢ixan c¢atinliklorin
oksariyyoti madoniyyatlor arasindaki boyiik forglorin olmasi ilo slagadardir. Qeyd etmok lazimdir ki,
alman dili moxsus oldugu xalqin milli vo madani doyarlarini 6ziinds ehtiva edon obrazli dil vahidlori
ilo zongin bir dildir. Clinki V.Humboldtun qeyd etdiyi kimi, dil xalqin ruhunun ifadssidir. Bu ruh da
osas etibari ila dilin obrazli ifads vasitolorinds inikas olunur [2]. Dilin obrazli ifads vasitslori milli —
madoni doyarlorin mithiim dasiyicilari hesab olunur. Belo vasitolor arasinda privativ frazeoloji
metaforalar 6zlinomoxsus yer tutur vo onlarin todrisi fasilitatordan xiisusi ustaliq vo yiiksok dil
bacarigi tolob edir.

Privativ frazeoloji metaforalar dedikdo hansi dil vahidlori basa diisiiliir? Privativ frazeoloji
metaforalar dedikdos dilin daxili semantik sistemindos, eloco do matnds vo nitq soviyyasinda bilavasito
inkar ifado edon sabit s6z birlosmosi formasinda olan metaforalar nazards tutulur. Privativ frazeoloji
metaforalarin semantik strukturunda inkar semantika zoruri komponent kimi implisit sokilds reallasir.
Basqa sozlo desok, privativ frazeoloji metaforalar privativ semantikanin yoxluq va catismazliq,
imtina vo rodd monalarini ifado edorok, heg bir qrammatik inkar soziin istiraki olmadan neqativ
informasiyani ifads edir. Masalon: 1) jmdm. die Kehle zuschniiren = nicht mehr reden kénnen — gahar
bogmagq; 2) jmdm. die kalte Schulter zeigen = sich jmdm. abweisend verhalten — qovmag, ayagini
koasmak; 3) Bohnen in den Ohren haben = absichtlich nicht héren — qulagina pambiq tixamagq; 4) in
den letzten Zugen liegen = nicht mehr viel Kraft, Macht, Geld haben — nofasi kasilmok; 5) jmdn. mit
den Rucken ansehen = jmdn. bewuf3t nicht beachten — arxasini ¢evirmok, saymamaq vo s. Tosdiq
qurulusda olan bu privativ frazeoloji metaforalarin semantik tohlilindon aydin olur ki, negativ mona
onlarin daxili strukturunda gizli sokildo tomsil olunmugdur. Bu privativ frazeoloji metaforalar
ciimlolordos islatsok, bunu aydin gérmok olar: Die Aufregung schnirte ihm die Kehle zu = Er konnte
nicht mehr reden. Qahor onu bogurdu = O danisa bilmirdi. Warum kommt er denn nicht, wenn ich
rufe? Er hat wohl Bohnen in den Ohren! = Er horte nicht. O, qulaglarina pambiq tixayib = O esitmir.

Belo frazeoloji metaforalarin alman dilini Gyronanlor torofindon dork olunmasi olduqca
cotindir. Buna goérs do alman dilini miitkommal bilmoyon talabalor frazeoloji birlosmalorin har bir
noviinii, eloco do privativ frazeoloji metaforalar1 diizgiin anlaya bilmir, onlarin manasinin agilmasinda
va tatbiqindas tez-tez sohvlora yol verirlor. Clinki privativ frazeoloji metaforalar moxsus oldugu xalqin
milli ruhunu, milli — moadoni x{isusiyyatlorini toronniim edon miirokkab dil vahidloridir. Alman dilindo
frazeoloji metaforalarin struktur vo semantikasindaki forqglar ¢otinlik téraden asas soboblordan biridir.
Bu dil vahidlarinin struktur vo semantik tohlili gostorir Ki, alman vo Azarbaycan dillorinds frazeoloji
metaforalarin komponent torkibi oksor hallarda miixtolif sdzlorden ibarat olur. Ona gore do alman
dilindo privativ frazeoloji metaforalarin semantikasinin modoni-spesifik aspektlorinin yaratdigi
assosiasiya Azoarbaycan dilindo basqa anlamda basa diisiiliir. Bu sobobdon do alman dilini todris
edorkon yalniz bir metoda osaslanmagq diizgiin deyildir. Bu modoni-spesifik aspektlorin miixtolifliyini
nozara alaraq alman dilinin keyfiyyotli todrisi {iglin biitlin metodlarin birgs totbiqi, yoni qarisiq
metoddan istifads etmak zarurati yaranir. Alman dili darslorinds frazeoloji metaforalarin dyradilmasi
zamant P.Kithnun miioyyonlosdirdiyi iic addim (Dreischritt) dyrotmo {isulu miithiim ohomiyyoto
malikdir: tanima (das Erkennen), basa diismo (das Entschliisseln, Verstehen) vo monimsoms (das
Erwerben) [3]. Qarisiq metodun bu ciir totbiqi frazeoloji metaforalarin monimsonilmosi iigiin
bacariglarin inkisafina 6nomli tosir edir. Bu metod alman dili dorslorindo miirokkob dil vahidlorini
Oyrotmo prosesindo motivasiyant vo monimsoma bacariint artirir. Malum oldugu kimi, todris



prosesinda sabit s6z birlogmolorinin dyradilmasi mohz kognitiv metafora nozariyyasi asasinda inkisaf
etmokdadir.

Alman dilinin tadris olunmasi miisllimin yalniz dili mikommal bilmasi ilo mohdudlagmur.
Frazeoloji metaforalarin komponent torkibindoki miixtoliflik dili 6yradonlori miixtalif metodlardan
yerli yerinds istifado etmoys sovq edir. Aparilan empirik todgiqatlarin noticoloring osason sabit s6z
birlogsmolorinin biitiin névlorinin Oyradilmasi zamani1 audio — vizual, audio — linqual, birbasa va
grammatik torciimo metodlarmin birlikds totbiqinin faydali olacagini1 zonn etmok olar.
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SUMMARY
Ulduz Aslanova

THE ROLE OF THE MIXED METHOD IN TEACHING
METAPHORS IN GERMAN

The importance of using the mixed method in teaching metaphors is emphasized here.
Because metaphors are cultural-specific phenomena and carriers of national values. The complex
application of audiovisual, audiolingual, direct and grammar-translation, communicative-didactic
methods during their teaching simplifies mastering of metaphors. The use of the mixed method in the
educational process helps students to perceive this figurative linguistic unit better.

Key words: phraseologism, semantic system, speech, disclosure of meaning
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XARICi DIiLIN TODRISINDO MUASIR METODLARDAN
ISTIFADONIN MOQSODI

Ali moktobin xarici dilin tadrisinds asas vazifasi dilin yalniz nozari 6yranilmasi deyil, hom do
onun praktiki manimsonilmasidir. Tadris vo pedaqoji vazifalors olavs olaraq, xarici dillarin slava bir
vozifasi — sifahi nitqin aldo edilmasidir. Talim prosesinds sldo edilmis bacariq vo vardislor diger
moagsadlara ¢atmaq tgin bir vasitadir: sifahi tinsiyyat vasitasilo yeni biliklor manimsamok. Buna gora
do, bu fonni todris edarkon asas vazifa praktiki vazifadir, yani tolim materialinin (leksika, fonetika,
grammatika) manimsanilmasi vardislorinin formalasdirilmasi, sifahi nitqin (danisiq ve dinloma), oxu
Va yazi bacariqlarimin inkisaf etdirilmasi, tahsil magsadlori sasli Ginsiyyat prosesinds hayata kegirilir.
Eyni zamanda, aydindir ki, anadilli miihitds talobalors xarici dilds solis danismagy, fikirlorini sarbast
ifado etmayi, adabiyyat oxumagi 6yratmok mumkin deyil. Digar asas sabablordan biri do elmin
asaslarin1 6yratmok U¢lin nozards tutulan todris materiallari ilo xarici dil Uzra talobalara mixtalif dil
foaaliyyati novlarinin asaslarint manimsatmokdir. Tadris moagsadlori tiglin sec¢ilmis materiallar elmi
sahalardan forgli olaraq, nitqin avtomatlagsmasinin formalagmasi iigiin kifayat qodar vacib olan talim
materiallaridir.

Ali tohsilin asas vazifasi bu giin geyd etdiyimiz kimi praktiki dil bacariglarinin asasint qoymali,
tolobalorin nitq bacariglarimi inkisaf etdirmali vo xarici dilin keyfiyyastli monimsonilmoasindon asili
olaraq 6yronma ii¢iin optimal soraitin yaradilmasidir [1]. Bu talim yiiksak ixtisaslagmis pesalor (ugus
baladgilari, beynalxalg menecerlar, poct va teleqraf iscilari va s.); pedaqoji fealiyyatlo bagli sahalor
(musllimlarin, tarciimagilorin, diplomatlarin hazirlanmasinda); mozunun soxsi, fordi ehtiyaclarindan
asili olan Oziiniitohsil formalar1 ola bilor. Moktobdo xarici dilin praktiki manimsanilmasinin
osaslarinin  dyradilmasinin ndvbati hissasi ali moktablords talabalora dil (izarinds mistaqil is
bacariglarini inkisaf etdirmokdon ibarstdir- s6hbat etmok, mesaj hazirlamagq, sarbast Uinsiyyst qurmagq
va s. Belo ki, bu prosesds talob olunan: mistaqil olaraq dil sistemi ganunlarindan istifads edarok daha
murakkab motnlori oxumag, real situasiyalarda fikirlorini ifado etmok bacariglarina yiyalonmoys
sahib olan talobolor formalasdirmaqdir [1]. Xarici dillarin maasir metodlar ilo tadrisi tshsilin
inkisafinin asas prinsiplorina uygundur. Darslords tolobalorin mistaqil isinin inkisaf etdirmosini
muxtolif Usullarla tomin etmok igiin bu, yalniz dilin stiurlu 6yronilmasine vo tolimin yaradici
foaliyyatine asaslandigda miimkiin ola bilar. Buna goro do xarici dillori dyrotmayin on tasirli tisullari,
bir torofdon tolim materiallarinda (leksika, qrammatika, fonetika) avtomatlasdirilmis bacariglarin
formalagmasina imkan veron usullardir, digor torofdon, mistaqil is lgiin kifayat godor bilik vo
bacariglarin inkisafinin tomin edilmasidir. Onu da nozoro almaq lazimdir ki, tadrisds biz hom 6z
fikirlorimizi ifado etmok (danigmaq), hom do sifahi vo yazili moatnloro xas olan basqalarinin fikirlorini
basa diismok (dinlomok, oxumaq) bacarigin1 Syradirik. Bildiyimiz kimi, todris metodlart magsad,
mozmun Vs tolim soviyyalorindon asilidir. Tadrisin mogsadi- xarici dili praktiki monimsamadir vo
tolimin mozmunu asagidaki komponentlordon ibaratdir [2]: nitq materialinda avtomatlasdiriimis
bacariqlarin formalagdirilmasi; nitq foaliyystinin muxtalif novlorinds (danisiq, dinloyib-anlama,
oxumag, yazmaq) bacariglarin inkisafi; Gyronmonin mixtalif marhalslorinde muayyan bilik sahalari:
tolobalora hadaf dilin sistemi haqqinda miiayyan fikirlori inkisaf etdirmays kémok edon qaydalarin
Vo amoliyyatlarin yerino yetirilmasi Ggln tolimatlardir. Todris metodlar1 xarici dilin kefiyyatli
monimsanilmasinds osas faktordur. Bels ki, metod dedikds tolobalorin idrak vo praktiki foaliyystini
togkil edon vo mazmunun manimsanilmasini tamin edon musllimin moagsadyonli horakatlori sistemi
basa disiiliir [4]. Tadris metodu misllimls talobanin qarsiliglt alagesini nazards tutur va bu foaliyyat
naticasinda talabanin dil monimsamasi prosesi hayata kegirilir. Bacariglarin formalagdirilmasi prosesi
dilin mixtalif saviyyolori ilo xarakterizo olunur ki, bu da metodlarda 6z oksini tapmalidir. Dilin
monimsanilmoasi Uglin zoruri sort nitq foaliyystinin mosq edilmasi ilo miivafiq bacariglarin
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yaradilmasidir. Bu bacariqlarin inkisafi zamani yeni tolim texnologiyalarinin todrisds totbigi tolob
olunur. Umumiyyatls, xarici dillorin todrisi prosesini tohlil etsok, linqvistik materiallarin praktik
totbiqi ilo dilin kommunikativ manimsanilmasi: lazim olan alamatlori yadda saxlamaq deyil, bacariq
Vo onlar1 idara etmok gabiliyyatidir. Qabiliyyat va bacariglarin inkisafinin asagida dord saviyyasini
geyd etmok olar [3]:

- yeni obyektlo (Ieksik materiali) tanigligi nazardo tutan ilkin saviyys;

- tolobolarin tanis soraitdo yeni materiali neca tatbiq edoacayini bilma saviyyasi;

- yeni, lakin oxsar, analoji voziyystdo materialin totbig olunma saviyyasi;

- tolobolorin yaranmis situasiyada miistaqil suratdo harokat etmalari vo soraitdon asili olaragq,
olds etdiklori bilik, bacariq vo vardislordan istifads etdiklori yaradici saviyys.

Bacariq vo vardislorin manimsanilmasinin dord saviyyasi foaliyyst metodlarina uygundur:
materialin gqavranilmasi, dork edilmasi vo yadda saxlanilmasi; analoji olaraq niimunays uygun
materialla harakatin edilmasi; doyison sartlora géra nimunadan konara ¢ixan variasiya ilo harokatlor;
yaradict miistaqil foaliyyoat. Toqdim olunan metodlarin tahlili onlarin mazmunca farglondiyini
gostorir vo nitq foaliyyoati prosesindo mosq vasitasilo diizgun toskil edilmis tocriibs naticasinds -
danisiq, dinloma, yazi va oxu bacariglarint monimsomak. 1980-ci illarin avvallorinda xarici dillarin
todrisinin moagsadlorina yenidon baxilmasi, praktiki tapsirigin osas vozifosi kimi irali stirilmasi vo
sifahi dilin inkisafina diggotin artirtlmasi1 ona gatirib ¢ixardi ki, nozariyya va biliyin shamiyyati
praktikada daha da guclonir. Xarici dilin tadrisinin ilkin marhslasinde kommunikativ dil bacariglarini
inkisaf etdirorkon molumatlar, osason, toloboloro hazir deyil, onlarda lazimi bacariglarin
avtomatlasmasini formalasdirmagq tiglin praktik dors zamani1 mistaqil dyradilir.
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SUMMARY
Mehbare Garibova

THE PURPOSE OF USING MODERN METHODS IN
FOREIGN LANGUAGE TEACHING

Studying foreign languages with modern teaching methods is consistent with the basic
development principles of education. To ensure the development of students' independent work in
classes in various ways can be possible only if it is based on conscious and creativity activity based
language learning. Thus, teaching methods depend on the goals, content and learning levels. The goal
of teaching a foreign language with modern methods is the practical acquisition of a foreign language.

Key words: teaching methods, speaking skills, training materials, communication process,
practical language
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EKLEKTIK YANASMA, USTUNLUKLORI VO PRINSIPLORI

Eklektik yanagma xarici dilin todrisinds istifado olunan todris metodlarindan biridir. Bu
yanasma talimin mogsadlorindan va tolobalar arasindaki farglordon asili olaraq dilin 6yradilmasinin
muxtalif Usul vo yanasmalarimin prinsiplarini 6zunds birlogdirir. Dil tadrisinin eklektik nozariyyasi
1990-c1 illarda dil tadrisine alave nazoriyys kimi meydana ¢ixmisdir. Eklektik yanasma getdikco
populyarlagir, ¢iinki o ham musallimlara, ham do dil dyronanlara ¢ox c¢atinlik ¢okmoadon tolim
mogqsadlarins nail olmalarina komok edir. Eklektik yanasma dil 6yrananlar tglin éyrandiklorini daha
aydin tosavvilr etmays kdmoklik gostorir. Bu yanagsma metodu ¢oxlu tapsiriglarin istifadasi, canli
Oyronma, tolobalor vo miallimlor arasinda yiiksok saviyyoado qarsiliqli olageni ohato edir, lakin
bununla mohdudlagmur.

Dilgi alim Gaoya gors eklektik yanasma prinsiplori maallimlori sinifds talim va faaliyyatlorlo
bagli qorarlarin dil todrisinin moagsadi Vo voziyysti baximindan biitiin todris nozariyyslori vo
pedaqogikalariin vahid vo hartorafli basa diisiilmasine asaslanmasini tamin etmays ¢agirir, masalon
Oyranmo, 6yrananlorin ehtiyaclari, mévcud materiallar vo dilin neca dyranilmasi va s. Gao eklektizmi
biitiin dil bacariglarin1 (masalon, dinlomo, danisma, oxuma vo yazma) birlosdiran va sinifds bazi
tocriibalori ohatos edon todris metodu kimi nozardon kegirmisdi. O, homginin miallimlora butln digor
todris dsullarini inteqrasiya edib onlardan yararlanmagi vo onlarin monfi cahatlorindon qagmagi
tovsiys etmisdir. Belaliklo, sinif daxilinds prosedur va tisullart segmok musllimlarin ixtiyarina verilir.
Dilci alim Waliya goro dil dyratmo metodlarmin har birinin 6ézlinomaxsus Ustinliklari vo manfi
cohatlori var vo dilin tadrisinds konkret vo ideal yanagsma movcud deyil. Talim prosesinds eklektik
yanagsma kaskin ceviklikla xarakterizo olunur, ¢uinki masllimlar talim magsadlarina nail olmag t¢tin
secimlarinds azaddirlar.

Qeyd etmok son doracs vacibdir ki, eklektik yanagsmanin xiisusiyyatlori digar todris metodlari
ilo birlogdirilir. Eklektizmin asas xususiyyatlorini vo prinsiplorini asagidaki kimi sadalamaq olar:

Mdollimlar talim moagsadlarins istinad edorak sinifdo muxtalif ndv tolim tisullarin1 segmokda
sorbastdirlor.

Miusallimlor sinif daxilinds tadriss uygun olan istanilon metod va ya aspekti se¢a bilarlor.

Sagirdlar darslori daha stimullasdirict vo maraqli edon muxtalif tadris vasaitlori ilo tanis olurlar.

Eklektik yanagma dorsdas totbig olunan faaliyyatlor zamani vaxta va says gonast edir.

Eklektik yanasma subyektivdir, ¢linki o, miallimlar torafindon dyronma kontekstino uygun
olaraq qurulur.

Banzar bir sokilds, dilci alim Parupalli eklektizmin bazi diggetalayiq xususiyyatlorini asagidaki
kimi sadalamigdir:

Eklektizm todrisi daha z6vqlu ve yenilikgi edir.

Bu, tolobalor vo muoallimlor arasinda foal qarsiligli olageni glclondirir.

Talobalarin fordi ehtiyaclarina cavab verir.

Tadrisi gliclondirir, ¢linki yadda saxlamagi asanlasdirir vo 6z(ino inam yaradir.

Eklektizm musllimlors talim magsadlorins asanligla nail olmaq imkani verir.

Bu, talabalarin dil dyranms asnasinda sinifdo qarsilasdiglart problemlari hall edon ssaslh bir
yanagmadir.

Sagirdlor 6yrandiklori hagda aydin tosavvira malik olacaglar.

Bu yanasma yiiksok qarsiligli alage, canli dyronma, korrelyativ 6yronma va siratli naticalor
kimi mixtalif metodlar1 ohato edir.

Mdaollim 6yronma kontekstine uygun materiallar1 digqotlo segmoli va todris prosesini daha
hovaslondirici vo maraqli etmalidir. Saristali muallimlor 6z darslorini sevdirmak Gglin calbedici va
maraqli tadris materiallar1 toplamagq ii¢iin ¢cox vaxt sorf edirlor. Muosllimlor sagirdlor Gglin material



hazirlayarkon hortorofli  diisinmalidirlor. Eklektik yanasmada miollimlor 0z dorslorinds
komputerlordon, sokillordon, Xaritalordon, musiqidan, filmlordan, radiolardan, gqozetlordan,
jurnallardan, darsliklardan, tadgigat magalalarindan, séhbatlordon va realiyadan istifads eds bilarlar.

Qeyd etmok lazimdir ki, XXI asrds sas, gorintl vo harokat kimi daha ¢ox todris materiallar
nozors garpacaq doaracads dars prosesina daxil olub. Belo desok, musllim sifahi nitq, sas effektlori,
musiqi va sokillorin garsiliglt slagasi vasitasilo sinifdoki tadrisi daha da moanali eds bilor. Bu, darsi
nitglo mohdudlasmamagq sortils, tolim moqgsadlorine uygun miixtalif resurslardan istifads etmoayi
nozarda tutur. Buna gors do, eklektik metoddan istifado edon miosllimlor materiallardan vo asyalardan
istifado etmokds yaradici olmalidirlar, masalon, ingilis dilindo zamanlarin1 6yradarkon sokillor va
harakatlardan istifads eds bilarlor.

Hor hansi digar todris metodu kimi, eklektik todris yanasmasinin da tistiinliiklari vo monfi
cohotlori var. Eklektik yanasma canli, havaslondirici, istirakyoniimlii, hassas kontekstli, sagird
morkazlidir vo 6zlindo mixtalif sinif tapsiriglar vo faaliyyatlorindan istifadoni ehtiva edir. Bundan
olava, eklektik yanagma dors zamani lazim olan ehtiyaclara yonolmisdir vo miixtalif talablara cavab
verdiyi Ucln slagsli vo obyektivdir.
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SUMMARY
Elchin Mirzayev

The positive impact of the eclectic method on English language learners and the approaches
used in this method are emphasized in the thesis. The Eclectic method, which means "chosen” from
the Greek, is an approach that is able to assimilate, combine and apply the concepts that are best for
the teaching process by choosing and connecting different ideas and styles. Because of the different
approaches, the eclectic method allows individuals to explore objects from different aspects. This
technique allows the teacher to explain the material to the student more effectively using different
methods. Eclecticism allows teachers to find unity in different pedagogical methods and make
learning more dynamic. Most importantly, it is based on figuring out the student's interests and needs.
Teachers should know and not avoid applying many methodologies to meet all the needs of the
students in the learning process and to solve all the problems faced by the students.

Key words: eclectic, eclecticism, modern approaches, teaching methods, teaching materials
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ABOUT THE PROPER USE OF THE FOUR LANGUAGE
SKILLS IN IELTS EXAM

New English learners are taught to study vocabulary or in other words, to put words into exact
context as much as possible. It gives a way to figure out the very words meanings from the supporter
context. According to researches, it takes 10 or 20 times repetitions to memorise a word as a part of
your daily speech. The best ways are to record expressions in a variety of academic contexts, record
phrases more than individual word combinations, avoid to learn more advanced words that makes the
other person suspicious about your natural speech. Having learned them it can be useful to practise
in oral and written form.

Students should read more and more until they need not translate everything back to their source
language. They should try to scan every task quickly and understand what it requires from them. The
next step is to check all constructions in details before writing because they are competing with time.
While practising at home, they must avoid to use vocabulary and make them creative in hard
situations.

One can agree that writing is the most difficult part of IELTS exam for having 2 complicated
tasks. In the first step, the information not the diagram should be analysed, it means they need not
elaborate vertical and horizontal axes, to be clear and to write everything in order are enough. The
second step is much more difficult and takes a lot of time. When people overthink without a plan they
spent majority of time in vain and do not leave time to edit common mistakes. Finally, it is necessary
to fulfil the given order, for example, they should never write answers below the minimum length.
And remember that Task 2 is longer and more marks

The speaking section in IELTS exam is divided into 3 parts. The areas include a structured
interview, a short talk and a free interview. The whole section takes 3 or 4 minutes completely.

Firstly, fluency draws the mentor’s attention if they are relaxing during the process or not. To
use many gestures shows anyone’s lack to express his ideas in words. Fluency should not be so fast
or slow but clear to understand. Before exam it is possible to record the voice and find pronunciation
mistakes. They should listen to spoken English as much as possible, repeat phrases after the speaker
in recordings to help them speak in word groups and use stress and intonation appropriately, record
and listen to themselves. The idea should not be directly conveyed. They should make their speech
rich by using different constructions. They never answer any question that is not required.

Listening is full of excellent skills which improves by active using. Listening is divided into 4
sections with different types of questions. They should not only understand what he says but also to
consider intonation and pauses is a clue. As the English language has a wide range of vocabulary
stock, one can see an unknown word that differs from others. To pay attention to that signal words is
very important. In this regard, memory plays an important role. It can reset under the pressure and
note taking skills help the exam candidates to track of the information they are hearing and stayed
focused during the exam. If they miss anything, they need not to get panic. Again there is a chance to
answer the question with the help of other information they have heard. In order not to meet such
circumstances, they make sure they are in a quiet place and they are ready to show all your skills.
After completing all answers, they should come back and check and in the beginning of every section
try to predict what they are going to hear in the audio.

In conclusion we can say that IELTS exam needs students logical thinking together with his
general knowledge to stay focused.
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XULASO

Leyla ismayilova

IELTS iIMTAHANINDA 4 DiL BACARIGININ MUVAFIQ
ISTIFADOSIi BARODO

Dil bacariqlarindan diizgiin istifade IELTS balin1 avvalcadon prognozlasgdira bilar, ¢iinki bu,
imumi biliklorlo yanasi, bir ¢ox strategiya tolob edir. Bir s6zls, bu imtahan ingilis dili soviyyasini
dilin dord osas aspektino osason qiymatlondirir: dinlome, oxuma, yazma vo danisma. Maqalodo
IELTS imtahani zamani bu bacariglardan diizgiin istifado haqqinda bohs edilmisdir.

Agar sozlar: saquli vo iifiiqi oxlar, signal sozlori, akademik kontekst, strukturlasdiriimug
miisahiba
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TONQIDi PEDAQOJi YANASMA VO UMUMI AKADEMIK INGILIS
DILININ PERSPEKTIiVLORI

Ali tohsilin beynalmilallosmasi konsepsiyast iso pedaqoji nazariyysnin va tacriibsnin osas
elementlorindandir. Qeyd olunan tendensiya va istigamatlar tahsil sisteminin modernlosdirilmasi
fonunda mivafig olaraq har bir ali tohsil miiossisesini 6z missiyasinda lazimi uygunlasdirmalar,
dayisikliklor etmays, o ciimlodon asas prinsip va strategiyalarmnin prioritetlorini miioyyanlosdirmoya
sovq edir.

Tohsilin mazmununa yenilik gotiron tonqidi pedaqoji yanagmanin xarici dil bacariglarinin
todrisindo totbiqi qlobal trendlora vo regional ¢agirislara cavab kimi qiymatlondirile bilor. Miivafiq
kurikulumun beynalxalq xarakterinin darinlogsmasi, tadrisin mozmununda mdixtalif modaniyyatlori
nozoro alan akademik komponentlorin artmasi, tolobalords tongidi diisiinco torzini inkisaf etdiron
tonqidi pedaqoji yanagmadan istifadonin genislonmasini 6ziinds ehtiva edon islahatlar plani strateji
hadafin névbati moarhalasi kimi miioyyanlagmalidir.

Noazordo tutulan perspektivlorin ugurla naticalonmasi tiglin muasir tonqidi pedaqoji yanagsmani
dostokloyon dorsliklorin, dors vesaitlorinin hazirlanmasina, totbiqine, eloco do miivafiq fonn
programlarinin iglonib tortib olunmasina xiisusi zorurot yaranmigdir.

Qeyd etdiyimiz miiasir yanagsmaya gora tonqidi tofokkir vo idraki diisiince asasli bilik, bacariq
Vo vardisloara sahib olma xarici dil kurikulumunun asas gayassini taskil etmalidir. Bu magsadls tadris
programinda muvafiq olaraq tongidi tofokkdirli formalasdiran akademik mévzulara Usttnlik vermakls
umumi ingilis dilindon imumi akademik ingilis dilina ugurlu kegid etmis olariq.

Tonqidi pedaqoji nazariyyaya goro dinloma, oxu, yazi vo danisiq bacariglarinin autentik
movzular otrafinda inkisaf etdirilmasi somarali natica verar. Bugiinkii qglobal diinyada, todris
prosesindo istifade etmok iiclin orijinal materiallar - gozetlor, televiziya proqramlari, jurnallar,
internet, filmlor, mahnilar, kitabgalar, badii adobiyyat, roman, seir, qisa hekayslar, bloglar, podkastlar
va s. autentik monbo olaraq todris materiali hesab oluna bilor [1, 5.164]. Gostorilon manbalardon grup
muzakiralorinds istifads edarkan todris prosesinda dil dyronanlarin mévzuya minasibat bildirmasi,
oldo etdiyi molumati doayarlondirmasi, mévcud problemi faktlarla asaslandirmasi {iglin foaliyyot
novlari vo metodiki Gsullar totbiq edilmalidir. Bu yeniliklor isa har iki torafin ragomsal media
savadliligina yiyalonmayi tolob edir.

Qeyd etdiyimiz innovativ yanagmalarin, yeni texnologiyalarin tasirino baxmayaraq, darsliklor,
stibhasiz ki, dil tadrisinds mihim rol oynamaga davam edocok. Hom muallimlar, hom do talabalor
tiglin faydali bir qaynaq kimi istifads edildiyindon musllimlor darsliklorin yeni dovriin ¢agirislarina
uygunlasdirilmasina va dayisdirilmasine nail olmahidirlar. Qeyd etmok lazimdir ki, darsliklor todris
prosesinin bilavasits stitunu rolunda yox, ona dastok¢i rolunda ¢ixis etmolidirlor. Unutmag olmaz ki,
darsliklor do muoallimlor kimi, hodof dili il tolobo arasinda vasitogilik edirlor [2, 5.55].

Ali tohsilin beynalmilallogsmasi konsepsiyasina vo xarici dil bacariglarmin tadrisinds tongidi
pedaqoji yanasmaya osason deys bilorik Ki, ali moktob tolobasi Ugln tonqidi diisiinco vacib
kompetensiya kimi osas program talobidir. Toalob olunan yeni mozmunu iss yalniz linqvistik taloblara
cavab veran todris materiallar1 ilo ohato etmok geyri-mumkiindir. Bu istigamotdo daha samarali
naticays nail olmaq tigiin asagidak: faaliyyst novlarini toklif etmoak olar:

Muzakiralar va debatlar: Muhakima yiriutmak, bu va ya digar fikirlori, muddosalari tokzib va
tosdiq etmok, movzu ila bagh tohlil vo todgigat aparmagq, irali suriilon mihakimolorls bagl sual vo
cavab vermays nail olmag, debatyoniimlii ¢ixislar hazirlamagq, ¢ixis miiddotinds geydlor aparmaq
kimi bacariqlarin inkisafina zomin yaranir.
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Media tahlili: Kiitlovi informasiya vasitolorindon biri kimi motbuat mithiim informasiya
monbayidir. Bu sohifalords 6z oksini tapan matnlor madani, tarixi, igtisadi, siyasi va s. problematik
masalalari hartorafli sokilds siibut edir. Sosial medianin da daxil oldugu kiitlavi informasiya vasitolori
do gilindalik molumatlari, gergokliklori asan bir {islub vo dildo niimayis etdirir. Bu autentik monbolor
tadris materiali kimi talobalara konkret faktlarla-iqtisadi, siyasi, ideoloji, madeni va s. faktlarla tohlil
stizgocindon kegirarok problemin hallini toklif etmoys imkan yaradir.

Sarbast yazi: Tolobalors musahids etdiklori maraqli mévzular vo hadisalor hagqinda haftalik
yazi ¢aligmalari iizro sorbast fikirlor yazmaq tapsirilir. Burada osas ideyani1 yazmagq, uygun sozlor
islotmak vo matnin ifadali sokildo tosviri togkil edir. Yazilarin qrup yoldaslari vo ya musallim
torafindan tohlil edilarok giymatlondirilmasi yeni yanagsmanin ortaya ¢ixmasina aparib gixarir.

ODOBIYYAT

1. Azoarbaycan Dillar Universitetinin yaranmasinin 80 illiyino hasr olunmus “Xarici dillorin tadrisinin
aktual problemlori” mévzusunda respublika elmi-praktik konfransinin tezislori (Baki: 11-12 may,
2017-ci il). “Mdrtocim” nosriyyati, 2017.

2. Cunningsworth A. (1995). Choosing Your Course book. Oxford: Heinemann

SUMMARY
Mulayim Baghirova

CRITICAL PEDAGOGICAL APPROACH AND GENERAL ACADEMIC
ENGLISH PERSPECTIVES

With the background of internationalization of higher education, students are required to
possess basic academic literacy. As critical thinking is widely regarded as a primary goal of English
for General Academic Purposes, it is important to address its role in critical pedagogy, which
emphasizes the importance of helping students develop a critical awareness of the world, as well as
the importance of both approaches in the language learning. I have tried to focus on techniques which
| think help students to enhance their academic literacy and boost your thinking abilities like logic
thinking, critical thinking etc.

Key words: critical thinking, critical pedagogy, language skills, enhance
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DIiL BACARIQLARININ KOMMUNIKATIV DIiL TOLIiMIi
METODU iLO TODRISI

Kommunikativ dil talim metodu muisllim-moarkazli deyil tolobs-morkazli bir metod sayilir.
Yani, burada oks slagads yik daha ¢ox musllimin tzarins diisiir. Bu metod sifahi metoda reaksiya
olaraq yaranmisdir. Onlar arasindaki forq ondadir ki, kommunikativ dil talimi metodu daha ¢ox dil
funksiyasina osaslandigi halda, sifahi yanagsmada diqqet daha c¢ox dil strukturuna yonalir.
Kommunikativ dil talimi metoduna goro dil tadrisinin mogsadi hodof dildo Unsiyyst yaratmaq
bacarigidir [Savignon]. Danisiq, yazi vo oxu bacariglarinin inteqrasiyasini 6ziindo comlogdiran
kommunikativ dil talimi metoduna aid muxtalif xtsusiyyatlor var. Masalon, misllim tolobalordan bir
film videosu izlomayi va daha sonra gordiklari film haqqinda bir-birlarinin raylorini oxuyandan sonra
no distindiiklori haqqinda miizakirs etmoyi tapsira bilor. Bu tolobolorin danisiq vo dinlomo
bacariglarini, eloca do 0xuma vo yazma bacariglarini inkisaf etdirmays imkan verir.

Kommunikativ dil talimi metodunda glindalik maisat dili yaz1 bacariginin 6yranilmosine daha
¢cox Onam verir. Bu barado Babayev Cavid 6z mogalosinds geyd edir: “Though communicative
language teaching does not consider teaching academic writing, it may also include everyday
correspondence with native-speakers or non-native speakers in the target language. If you write a
message to a native speaker and he replies to your message, it means that you have already applied
CLT” [2]. istinaddak: agiglama bu ciirdiir, baxmayaraq ki, kommunikativ dil tolimi akademik yazinin
todrisini nozardos tutmasa da, bu dil dasiyicilarinin va ya geyri-dilds danisanlarin giindslik hadof dildo
yazigmasini 6ziindo comlosdirir. Ogar son bir dil dasiyicisina mesaj yazirsansa vo 0 Sana cavab
verirsa, bu o demokdir ki, son artig kommunikativ dil talim metodunu tatbiq etmisan.

Dil dastyicilarint mintozom olaraq dinlomok hodof dili anlamagini inkisaf etdirir. Dil
dastyicilar tez-tez danisiq dilina xas olan idiomlara, frazalara, jarqonlara, arqolara, atalar s6zlarina
vo masallora miraciat edir. Dilin ayri-ayr1 vahidlari gériinti ilo dinlonildikds dil dasiyicisinin iz
mimikalarindan vo ol igaralorindon onlarin nayi nazards tutduglart balli olur. Lakin gorlntisuz
dinlomo audio-lingqval metodun tatbiqi demokdir va bu metodla yuxarida adi ¢okilon dil vahidlarini
Oyronmak bir gadar ¢atin olur.

Dilin kommunikativ dil talimi metodu ilo tadrisi zamani ana dilin istifadasi inkar edildiyina
gors biz bozi leksik vahidlarin qarsiligini basa diigmiiriik vo ya sothi anlayiriq. Bu da kommunikativ
dil talim metodunun an manfi cahatlarindon biridir. Bu sothi anlama tokca leksik vahidlara deyil,
homg¢inin bazi ¢otin qrammatik quruluslara da aiddir.

Dil dastyicilart ilo sosial sobokalords yazismaq vo goriintiilii danismaq dil 6yranonin yazi va
danigiq qabiliyyatini inkisaf etdirir. Bu zaman giindslik yazigmada istifado olunan maigat terminlori
Vo qisaltmalar daha ¢ox monimsanilir. Masalon, OMG —(Oh my God), gonna —(to be going to). ASAP
—(As sson as possible) va s. kimi ifadalor vo qisaltmalar Instagram, Facebook, Stumbleupon, Skype
kimi sosial sobokalords tez-tez rast galinan sézlordir.

Kommunikativ dil talimi metodu digor metodlarla migayisads biitiin dil bacariglarini shato
edir. Mohz bu sobobdon artiq kolleclor, ali moktablordaki ingilis dili dorslori bu metodun adr ilo
gostorilir.
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SUMMARY
Khayala Gasimova

TEACHING OF LANGUAGE SKILLS THROUGH COMMUNICATIVE
LANGUAGE TEACHING METHOD

Communicative language teaching method covers all language skills in comparison with other
methods. The major goal of Communicative language teaching method is to establish communication
between the language learners. This method is student-centered for this reason feedback usually
occurs between students. The teacher just supervises the situation and the students and gives
instructions to them. Writing skill develops in colloquial layer, but not in acadedemic layer. CLT
focuses on the development of speaking and listening skills mainly.

Key words: colloquial speech, CLT, language skills, native-speakers, integration

-17 -



GUNAY SO9F9ROVA
Azarbaycan Dillor Universiteti
gunaysafarova@yahoo.com

MUXTOLIF METODLARDAN iSTiFADO EDOROK MUASIR iBRi
DILININ TODRISI

Bas bu godor godim tarixi olan bu dilin miiasir formasinin universitetlordo tolobalors todrisi
zamani hans1 metod vo gaydalara Ustiinliik verilir? Qeyd edok ki, ibri dilinin talobalors ixtisas dili
kimi todrisindo osas moqgsadi bu dilin sifahi vo yazili formada monimsonilmasi bacariginin
asilanmasindan, daha daqiq desok, talabalarin 6z fikrini sorbast gokilds ifads etmokdon ibaratdir. Belo
ki, tolobalor todris materiallarini vo ibri dilino xas olan xiisusiyyatlori monimsayarok miioyyan s6z
bazasina yiyolonmis olurlar. Dilin todrisinin asas sortlori sirasina digor dillordon forglonon ibrani
dilinin grammatikas1 — fonetika, morfologiya, leksikologiya, sintaksis haqqinda otrafli molumat
vermak va onlarin toloboalors somarali, effektiv sokildo monimsatmok daxildir. Eyni zamanda dillorin
Oyranilmosinds proporsiya gozlonilmalidir [1, s. 92].

Nozoro alsaq ki, ibrani dilinin an ¢otin toroflorindon biri liigotdon istifado qaydalaridir, bu
sobabdon kursun todrisinds liigotdon diizglin istifado qaydalarinin, sézlorin liigotdo axtarilma
qaydasinin asilanmasi da mithiim yer tutur. Todris prosesinds tolobalors 4 asas bacariq vo qabiliyyat
asilanir: 1) yazmag; 2) oxumad; 3) dinloyib qavramaq; 4) sarbast danigsmagq [2].

Dilin todrisi prosesindo ibri dilinin nozori mosalslori, fonetika, morfologiya, sintaksis vo
leksikologiya bolmolori genis sokildo 6z oksini tapir. Eyni zamanda qrammatikada mévcud olan
istisna hallar, o climlodon ibri dili haqqinda iimumi molumat, fonetikaya aid ilkin molumat,
transkripsiya, ibri olifbasi, ibri olifbasindaki horflorin mistik manasi, oxu isaralori — harakalor, oxu vo
yazi qaydalarmin todrisi nozordoe tutulur. Ibri dilinin daha darin va otrafli dyronilib monimsanilmosi
ticiin ibri dilindoki material vo adabiyyatlar daha produktiv vo mogsadsuygun sokilds istifads edilir.
Kursun togkili prosesindo praktiki tapsiriglarin yerina yetirilmasi, miixtalif hekayslorin oxunub
torcimo edilmasi, audio-video materiallarin dinlonilmosi, dialoglarin qurulmasi vo s. Onomli
moqamlardan biridir. Darsin gedisinds olavo materiallara da (kitablar, hekayalor, nagillar, qozet
materiallari, elekron materiallar vo s.) istinad olunur. Bels ki, bu kimi slavo materiallarin hamisi ibri
dilinin monimsanilmasina va onun xarici-ikinci dil kimi todrisine az vo ya daha genis tosir gostarir.
Dilin todrisi zamani, asason, asagidaki mogsadlors nail olunmasi nozards tutulur:

1. Oxu vo danisiqda ibrani dili s6zlorini diizgiin toloffiiz etmak;

2. Lugot vasitosilo ibri dilinds hor hansi bir matni diizgiin oxumag, tohlil etmok vo ana dilino
torclimo etmok;

3. Qeyri-salim (qaydasiz) feillori ¢ixmaq sorti ilo ibri dili qrammatikasinin osas elementar
gayda-ganunlarini bilmok;

4. Oyronilmis grammatik vo leksik bilik asasinda:

|. ibri motnlorini fonetik vo qgrammatik cohotdon diizgiin oxumaq vo ana diline torciimo etmak;

Il. Matnlori ana dilindan ibrani dilina torciima etmok;

1. Miixtolif mévzularda insa yazmag;

IV. Sifahi nitqi basa diismok vo danigsmag.

Kursun tadrisi zamani, asasan, interaktiv vo miizakiro metodlarindan istifada olunur ki, bu
metodlardan istifads edilmasi talabalorin tadris olunan materiallar: daha yaxst monimsomasino kdmak
edir. Qrammatik qaydalarin praktik izahi, multimedia toqdimatlar, sanadli filmler, ki¢ik vo boyilik
grup miizakirslori, miixtalif s6z oyunlari, tolobalor torofindon hazirlanan togdimatlar da daxil olmaqla
miixtolif todris metodlarindan istifado olunur. Toqdim olunan materialin daha darinden
monimsonilmasi iiglin deduktiv, induktiv vo elmi miiqayiso metodlar1 genis totbiq olunur. Sado
strukturlar1 deduktiv, miirokkob strukturlari iso induktiv sokildo dyrotmok faydalidir [3, s. 137].

Tapsiriglar iiglin nozords tutulmus motn vo materiallar har bir kursun ixtisasina uygun nozordo
tutulub. Bels ki, kursa uygun motnlorin mazmunu da doyisir. Matn talabaye asas climls, onun tohlili,
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ondan yaranan sabob va sonda naticonin toplanmasi ardicilligi ilo monimsadildikden sonra, homin
motno verilon suallara cavab tapilaraq, orada olan yeni sozlor tam sokildo tolobolor torafindon
Oyronilir. Matn {iclin hazirlanmis suallar toloboyo dil materiallarint somorali vo sorbast sokildo
monimsomaya komok edir. Kegirilon qrammatik qaydalar iso eva verilon tapsiriqlarda 6z oksini tapir
vo tolobonin tapsiriqda etdiyi sohvlor osasinda dorsin  hanst soviyyodo monimsonilmasi
miuoyyonlosdirilir. Tolobalorlo dialoglar qurulur, qozet materiallar1 torciimo olunur. Hofto orzindo
nozordo tutulmus dors qrafikino osason hoftonin hor miioyyon giinii dorsin hansi istigamatdo
aparilmasi ovvolcadon planlagdirilir. Belo ki, diske qulaq asilir, qrammatika ilo olaqodar dors
miuoyyonlosdirilir, gozet vo siyasi mOvzuda materiallar torciimolor edilir, liigotdon istifado edorok
sorbast torclimoni inkisaf etdirmok iigiin miixtolif motnlor torctimo edilir.

Onomli mogamlardan biri do odur ki, qrammatikan1 birbasa dyrotmok vo ya dyrotmomaok
sualinin sads cavabi yoxdur. Cavab mdvzunun miirakkebliyi, soffafliq doracesi, strukturun totbiqi,
fenomenin gabariqliq doracasi, istifadoyo yararliliq, ana dilindo paralel strukturlarin mévcudlugu vo
sair kimi bir ¢ox amillordon asilidir [3, s. 137].

Qeyd edok ki, bu istigamotdo aparilan aragdirmalar todrisin somarsliliyini daha da artirr,
yiiksok intellekto malik miitoxassislorin yetigdirilmasine yardime1 olur, tolobalords elmi aragdirma vo
iimumilogdirms qabiliyystini formalagdirmaga komok edir.
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SUMMARY
Gunay Safarova

TEACHING MODERN HEBREW USING DIFFERENT METHODS

The Hebrew language that we are currently learning and teaching is the modern Hebrew
language that was revived and became a daily spoken language thanks to Ben Yehuda. The foreign
language concept consists of the policy of teaching, research and application of foreign languages in
our republic, the action program for the implementation of this policy and, finally, the financing of
this program. Nowadays, the methodology of language learning is numerous and diverse. The goal
plays a key role in language learning.

Key words: A Dead Language, The Re-Creation of Hebrew, Language Teaching Methods,
translation, grammar
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THE ROLE OF TEACHER TRAINING PROGRAMS IN ELT

English language teaching has a long and diverse history that has evolved over time to meet the
changing needs of learners and society. Today, English language teaching continues to evolve and
adapt to changing needs and technologies. Teaching EFL requires specialized knowledge and skills,
and it can be challenging for teachers who are not native speakers of English. Therefore, teacher
training programs play a critical role in improving the quality of EFL instruction. In recent years,
there has been an increased focus on the importance of teacher training in EFL, and this research
paper seeks to explore the impact of these programs on EFL instruction.

Teacher trainings are a critical component in improving the quality of English language
teaching and are designed to prepare and equip individuals with the skills, knowledge, and
competencies necessary to be effective educators. These programs can vary in their structure, content,
and focus, but generally they aim to provide aspiring or current teachers with the theoretical
background and practical skills needed to teach effectively in the classroom and to provide teachers
with the necessary skills, knowledge, and strategies to effectively teach English language learners
[2]. Here are some of the key roles of teacher trainings in English language teaching:

There are different types of teacher training programs, including pre-service training, in-service
training, and ongoing professional development. Pre-service training programs prepare future EFL
teachers for the classroom by providing them with the necessary knowledge and skills. In-service
training programs, on the other hand, provide current EFL teachers with the opportunity to update
their skills and knowledge. Ongoing professional development programs are designed to ensure that
EFL teachers stay up-to-date with the latest teaching methodologies and approaches.

Research has shown that teacher training programs can significantly improve the quality of EFL
instruction. They can increase teachers' confidence, motivation, and job satisfaction, leading to better
classroom performance. Additionally, these programs can help teachers develop a better
understanding of EFL learners' needs, leading to more effective teaching strategies. Furthermore,
ongoing professional development programs can help teachers stay up-to-date with the latest teaching
methodologies and approaches.

The implementation of teacher training programs can be challenging due to various factors,
including lack of resources, inadequate funding, and lack of time. Moreover, teachers may have
different levels of experience and knowledge, and it can be challenging to provide training that meets
the needs of all teachers. Additionally, there may be cultural and linguistic barriers that can make it
difficult for teachers to implement new teaching methodologies.

To improve the effectiveness of teacher training programs in EFL, it is essential to provide
comprehensive, ongoing training that is tailored to meet the needs of individual teachers. The training
should include a focus on developing teachers' language proficiency, as well as their knowledge of
EFL teaching methodologies and approaches. It is also crucial to provide ongoing support to teachers,
including mentoring, coaching, and feedback, and necessary to ensure that training programs are
adequately funded and that resources are available to support their implementation.

Teaching English as a Foreign Language (EFL) is a challenging and rewarding profession that
requires a unique set of skills and knowledge. Teacher training programs provide opportunities for
EFL teachers to develop and enhance their teaching skills, which can lead to a range of benefits for
both teachers and students. In this article, we will also explore the benefits of teacher training
programs in EFL.

Teacher training programs in EFL provide teachers with the opportunity to learn new teaching
techniques and methodologies. These programs equip teachers with the skills to create engaging and
effective lesson plans, as well as the ability to use various teaching resources and technology
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effectively. By improving their teaching skills, EFL teachers can create a more dynamic and
interactive learning environment for their students.

The training programs in EFL can at the same time help teachers feel more confident in their
ability to teach effectively. By learning new teaching techniques and methodologies, teachers can feel
more prepared and equipped to handle different teaching situations. This increased confidence can
lead to a greater sense of job satisfaction and a higher level of motivation to continue to improve their
teaching skills.

Teacher training programs provide teachers with opportunities for professional development.
These programs often include workshops, seminars, and conferences, where teachers can interact
with other educators, learn about the latest teaching trends and practices, and exchange ideas and
experiences. This can lead to a deeper understanding of the profession and a greater sense of
commitment to ongoing professional development.

Effective teacher training programs in EFL can have a positive impact on student learning
outcomes. By improving their teaching skills, teachers can create a more engaging and effective
learning environment, which can lead to improved student motivation, engagement, and learning
outcomes. Additionally, teachers who participate in ongoing professional development are more
likely to use evidence-based teaching practices, which are proven to enhance student learning
outcomes.

Participating in teacher training programs in EFL can lead to increased job opportunities.
Employers often look for teachers who have completed training programs, as they are seen as more
qualified and prepared to handle different teaching situations. Additionally, teachers who have
completed training programs may be eligible for higher-paying positions or positions with greater
responsibility.

In conclusion, teacher training programs in EFL provide a range of benefits for both teachers
and students. By improving their teaching skills, teachers can create a more engaging and effective
learning environment, which can lead to improved student learning outcomes.
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XULASO
Izaura Sirinova

IXDO-DO MUDLLIM TREYNINQ PROQRAMLARININ ROLU

Mdollim tolimi ingilis dilinin todris keyfiyyatinin yaxsilagdirilmasinin on vacib aspektlorindan
biridir. Tadqiqat isi miiallim tolimi programlarinin ingilis dilinin tadrisindaki rolunu va onlarin tohsil
Vo Oyronmo prosesino tosirini arasdirir. Arasdirma, miallim telimi programlarinin todrisi
yaxsilagdirmaq, miiallimlarin dil biliyini inkisaf etdirmok, hamginin innovativ tohsil metodologiya vo
yanagmalar1 haqqinda biliklorini artirmagq ti¢iin vacib oldugunu tosdiglayir.

Acar sozlar: xarici dil, tohsil, tolim proqgramlari, dil bacariqlari, kompetensiya
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INGILIiS DILI TOLIMINDO SOXSIYYOTYONUMLU YANASMA EFFEKTIV
YANASMALARDAN BIiRi KiMi

Son dovrlards Azarbaycanin igtisadi, madoani, siyasi sahalords siiratlo inkisaf etmasi 6lkomizin
xarici 6lkalora inteqrasiya etmasina sebob olmusdur. Olkamizin xarici alomo inteqrasiya etmasi ingilis
dilinin rolunu va shamiyyatini daha da artirmaqdadir. Zomanamizds miixtalif xalglarin niimayandolori
arasinda igglizar vo soxsi olagolorin inkisafi, iqtisadi vo modoni olagolorin genislonmosi vo
mohkomlondirilmasi {imumbaosori doyarlora vo modoniyyato malik insanlar yetisdirmoyi giindomo
gatirir. Bu problemlorin hollinds xarici dilin dyranilmasinin miistasna rolu vardir.

Ibtidai siniflordo xarici dil tolimi inkisafetdirici, dyradici praktik vo modani istigamatlori
mohkomlondirarak sagirdlorin tohsillorinin humanistlogdirilmasini hoyata kecgirmoys sorait yaradir.
Xarici dil todrisino moktob toliminin miiasirlosdirilmosinin asas istiqgamatlorindon biri kimi baxilir.
Ibtidai siniflorde xarici dilin icbari dyrodilmoesi {imumtohsil moktoblorinde xarici dil iizra fasilosiz
tohsil prinsipini reallasdirir ki, bu da soxsiyyatin vo comiyyastin miiasir toloblarine cavab verir [5].

Son vaxtlar ibtidai siniflords yerino yetirilon kurikulumu biitiin sagirdlorin maraq vo meyllorini
nazara almagqla onlarin dil bacariq va vardislorini inkisaf etdirmayi nazards tutur, qazandiglari yeni dil
bacariglarini real hoyatda kommunikativ bacariqlarla ovoz olunmasina xidmat edir.

Azorbaycan Respublikasinin orta moktobloari ii¢lin xarici dil fonni tohsil programi tizro imumi
tolim noticolori asagidaki kimi formalagir:

- Dinladiyi fikrin mozmununu izah edir;

- Moisat va maisatda istifada olunan asyalarin adlarini, onlarin alamatlarini va harakatlorini
deyir;

- Sada nitq tayinatlar: asasinda tinsiyyat qurur, siijet sakillori iizorinda nitq niimunalari qurur;

- Manimsanilan dilin ana dili ilo miiqayisada forqli saslorini forqlondirir va talaoffiiz edir;

- Nisboaton kicik olciilii matnlori miitalia edir vo mozmununu sarh edir;

- Yazili soz birlasmalari va modellori asasinda kigik 6l¢iilii sifahi va yazili matnlor qurur,

- Liigat vasitosilo rast galinan yeni sézlorin manasmni miiayyanlasdirir [1].

Ikinci dilin tolimino miixtolif yanasmalar mdvcuddur: A.A.Leontyein foaliyyotydniimlii vo
[.A.Zimnyayanin soxsiyyatin foaliyyotydniimlii yanagmalari. Bu yanasmalarin morkozindo “foaliyyot”
vo “soxsiyyet” durur. Sagird xarici dilds iinsiyyat edorkon, yoni faaliyyat gostororkon inkisaf edir vo
burada asas mogsad ikinci dilds onun foaliyyatinin formalasdirilmasidir.

Xarici dil tizra fonn kurikulumu soxsiyyatyoniimlii tolim oldugu iigiin sagird 6zii, onun meyil vo
maraqlar1 daim tolim prosesinin digqet morkozindadir. Bu metodik problemlorin holli yalniz fonnin
tolimi prosesinds istifado olunan {isul, vasito vo formalardan deyil, hom do sagirdlorin fordi
xiisusiyyatlorindon asil1 olaraq dili menimsoma gabiliyyastlorini nazors alaraq yanagilmasini tolab edir.
Buna goro do xarici dillorin tolimi prosesindo motivasiyanin tomin edilmasi, dili monimsomo
prosesinin dinamikasinin izlonilmaesi, ana dilinin spesifik xiisusiyyastlorinin nazaora alinmasi, biitiin
soviyyelordo sagirdlorin qarsilasdigi ¢otinliklorin aradan qaldirilmasi, hansi tisul vo is formalarinin
onlarin soxsiyyat kimi formalagmasina, 6z fikirlorini sorbast sokildo ifado etmosing tosirinin nazors
alinmasi vacib sortlordir [3].

Bu sortlorin nozoro alinmasi ibtidai siniflordo ingilis dili toliminin somorali nazariyyasinin
qurulmasina imkan yaradir. Ingilis dilinin metodikas1 bir fann kimi bu faktlar1 géstormadiyi ticiin o,
linqvodidaktika vo psixolinqvistika, psixologiya kimi elmloro miiraciot edorok kicik yash
moktablilorin xarici dilds geyri-tobii soraitds nitq qabiliyyatlorini dyronir.

Talimda soxsiyyatyoniimlii yanagma problemi miiasir talimin on baglica problemlarindan biridir.
Soxsiyyatyoniimlii yanasmanin aktualligi onunla izah edilir ki, comiyyatin dinamik inkisafi ¢ox fordi,
pragmatik, mistoqil suratlo doyigon sosiumda istigamatlons bilon soxsiyyatin formalagmasini talob
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edir [4]. Xarici dilin taliminda soxsiyyatyoniimlii yanagsma 6ziiniiidrak, 6ziintiinkisaf vo 6zlnireallas-
dirma proseslorini tomin etmoays vo qorumaga, sagirdin tokrarolunmaz fardiliyinin formalagsmasina
imkan yaradir.

Belalikla, bu kimi metodlardan istifads etmokls ingilis dili darsi elo masgalaya cevrilir ki, burada
hor bir sagird yeni mévzu vo qrammatikant manimsayarak 6zunu dork edir, 6zinu idars etmayi, real
imkanlarin1 giymatlondirmayi, bir s6zls, 6ziinii saxsiyyat kimi yetisdirmayi 0yranir [2].
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PERSON-ORIENTED APPROACH AS ONE OF THE EFFECTIVE
APPROACHES IN ENGLISH LANGUAGE TEACHING

The article discusses a variety of approaches to English teaching. Personal attitudes and its main
characteristics are highlighted. The current approach to personality has been highlighted, and didactic
recommendations have been made to improve the efficiency of personal attitudes in teaching.
Methodological literature is studied around this topic.

Key words: personality, self-control, communication, English
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FRANSIZ DiLi QRAMMATIKASININ TODRiISINDO RAST
GOLINON PROBLEMLOR

Azorbaycan Respublikasi tohsil sisteminin Avropa tohsil mokanina inteqrasiyasi ali tohsil
muassisalorinda dil fonnlarinin tadrisi metodikasina yeni, miiasir, kommunikativ, faaliyyat yonimli
yanasma (approche actionnelle) tisullari ilo todris moévzusunu aktuallasdirmisdir. Xarici dillar Uzra
gonc mutoxassislarin yetisdirilmasi istigamatinds baza dil fonlorinin (fonetika, grammatika, yroanilon
asas xarici dil, dil bacariglar1 vo S.) todrisine miiasir yanasmalar1 miioyyan edorak yeni ¢agirislar
gobul etmok prioritet vozifoys ¢evrilmisdir. Tezisimiz konkret olarag Azorbaycan tohsil
muossisalorinds fransiz dili qrammatikas1 fonninin tadrisi metodikasina hasr olunub. ADU-nun
Pedaqoji vo Filologiya ixtisaslar1 tizro grammatika fonninin muasir Avropa tohsil sisteminin
toloblorina uygun sokilds toskil olunmasi tadris programinin asas magsadlarindan biri hesab olunur.
Nozaro alsaq ki, bu giin fransiz dilinin todrisi ilo tokco xarici dillor izro baza universitet olan
Azorbaycan Dillor Universiteti ilo yanasi Azorbaycanin digar universitetlori do (Azorbaycan Dovlot
Pedaqoji Universiteti, Baki Dovlot Universiteti, Baki Slavyan Universiteti, Gonca Dovlot
Universiteti, Nax¢ivan Dovlot Universiteti va S.) mosgul olur. Miisahids va tadqiqatlarimiz gostarir
ki, hazirda bu fannin tadrisi metodikasinda vo metodik yanasmada ¢ox ciddi problemlar va négsanlar
Uzo ¢ixmaqdadir.

Qrammatika fonninin todrisi metodikasi vo toskili ke¢id dovriinde bir sira ¢atinliklor
yaratmaqdadir. Yeni todris proqgrami, dors saatlarinin azalmasi, semestrlor (zro dors saatlarinin
diizgun bolinmomasi, son zamanlar talobslorin fransiz dili bazasi olmadan universiteto gobulu, yeni
dorsliklorin  maasir toloblora uygunlasdirilmamasi, qruplarda tolobo saymin ¢ox olmasi,
kommunikativ metodun qgrammatikanin tadrisinda tatbigi kimi magamlar musllimlarin goarar gabul
etmoklorindo miayyan problemlordon hesab edilir. Qeyd olunanlar grammatika fonninin tadrisi
keyfiyyatino ciddi zorbs vurmaqdadir.

Belo ki, yaxin kegmigo nozor saldiqda fransiz dilinin qrammatikasi fonninin todrisi daha ¢ox
ononavi metodla hayata kegcirilirdi. Todris prosesinin Azorbaycan boélmasinds ana dilinds toskil
olunmasina baxmayaraq bozi hallarda fransiz dilinin qrammatikasi fonninda rus dilinds yazilmis
dorsliklordan istifado ciddi narahatliq doguran problemlordon biri idi, ¢linki muasir dovrdo
Azarbaycan bolmosinds tohsil alan tolobolor arasinda rus dili biliklorino malik olan tolobs say1 azliq
toskil edir. Son zamanlar hom Fransada, hom do digar 6lkalords toskil olunan miixtalif beynolxalq
tokmillosdirilma kurslari ilo yanas1 dil markazlarinde grammatika fonninin yeni yanasma ilo todrisi
buna oyani stibut hesab oluna bilor. Qrammatika fonninin interaktiv formada miiasir metodlarin
toloblorina uygun todris olunmasi ham yerli, ham da acnabi metodistlorin diggot morkazindadir.
Fransa vo fransiz dilli Olkalordo ¢ap olunan muasir grammatika dorsliklarinin monitoringini
apardigimiz zaman qrammatika fonninin kommunikativ, maasir Uslubda toskil olunmasini goriiriik
[1, s.5]. Lakin bu darsliklorin dars prosesinds tatbigi do hor zaman arzu olunan naticalor alds etmaya
imkan vermir. Kommunikativ vo digor metodlara hesablanmis dorslik vo dors vosaitlori daha gox
danigiq dilindo qrammatik bacariqlarin inkisafi mogsadini dasiyir [2, s.13]. Universitetlor iso
akademik saviyyalorini qoruyub saxlayaraq fransiz dili Uzra misllim va filologlarin yetisdirilmasinda
bu biliklari onlara 6tirmalidirlor. Miisahidalorimiz bu darsliklarin heg birinds akademik yanagmanin
olmamasini demays asas Verir.

Fransiz muolliflori torofindon fransiz dilindo ¢oxsayli qrammatika darsliklarinin mévcud
olduguna baxmayaraq Yyerli mitoxassislorin Azorbaycan dilli auditoriya tglin nozords tutulmus
qrammatika kitabina ehtiyac duyulmaqdadir. Istanilon halda Fransa vo digar ocnobi 6lkalords isiq iizii
g0Oron grammatika fonni Uzra dorslik vo dors vasaitlori tolobonin ana dilinin spesifikasini, grammatik
qurulusunu nozoro almadan fransiz dilini dyronon daha genis auditoriya ii¢iin tortib olunub. Bu
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sobobdon geyd olunan dorsliklorin ana dilimizin xususiyyatlorini  nazara almadan milli
auditoriyamizda totbigq olunmasi ciddi ¢atinliklor yaradir. Oksar hallarda orta moktobdo xarici dil
fonninin tadrisi prosesindo kommunikativ vo digor muasir metodlarla deyil, ananavi metodla
Oyronmis talobalor universitet darslorinds moanimsomads narahatliq yasayirlar. Darin toassuf hissi ilo
geyd etmok lazimdir ki, bu sahads ciddi problemlar bu giina gadar 6z hallini tapmamisdir.

Qeyd olunanlar1 nazardon Kegirarak, hesab edirik ki, fransiz dilinin qrammatikas1 fanninin daha
keyfiyyatli vo muasir taloblora cavab vermoak magsadi ils tadrisini tagkil etmoak Uclin Azarbaycan dili
bolmolorinds akademik soviyyani qorumaq sorti ilo, ana dilimizin vo tohsil sistemimizin
xususiyyatlarini nazars almagla muasir standartlara cavab veran milli darsliyimizin tortib olunmasi
zoruridir.
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SUMMARY
Ulfat Ibrahim

NEW APPRAOCHES TO THE TEACHING OF FRENCH

The thesis is dedicated to the problems in teaching French grammar. The author tried to
identify the ways to overcome the difficulties encountered in the teaching of language subjects related
to the country's integration into the European education system. Thus, the use of textbooks and
teaching aids published in French in the teaching of French grammar in higher education institutions
with new methods does not help to achieve our goals, and as a result, teaching at the academic level
is replaced by simple communicative methods. The author sees a way out of the problem of lack of
class hours, improper organization of lessons using the communicative method, neglecting the
specifics of the mother tongue in the teaching process, and students' acquisition of grammatical
knowledge in writing a new grammar book for our national audience.

Key words: French language, methodology, grammar, teaching, communicative method
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INGILIS DILi DORSLORINDO AUDIO-LINQUAL METODUN TOTBIiQi

Ordu metodu da adlandirilan audio-linqual metod davranig¢i nozariyyays asaslanir. Bu {isul
birbasa metod adlanan basqa bir avvalki yanasmaya bonzayirdi [3, s.26]. Birbasa metod olaraq,
Audio-linqual metod tolobalora dyronilon dildo grammatika vo yeni sOzlori izah etmok Ggln
dyrananlarin ana dilindan istifads etmadon dili birbasa dyranmoayi tévsiys edirdi. Birbasa metoddan
forgli olaraq, audio-linqual metod liigstin 6yranilmasinas diggst yetirmirdi. Miallim grammatikadan
istifads ilo bagli tocriiba kegirdi. Mlsllim sagirdlara cimlonin diizguin modelini gostarir va onlar onu
tokrarlayirlar. Sonra miiallim yeni s6zlor vo climlalor niimayis etdirmoklo davam edir ki, onlar eyni
strukturda nimuna goétdrsinlor. Audio-linqual metodda qrammatika agiq sokildo 6yradilmir. Hor sey
sadoco formada tokrarlanir. Ctimlalordoki xUsusi konstruksiyalar vo ifadalor talobslor diistinmadon
istifads edo bilons godor tokrarlanir.

Carlz Fris hesab edirdi ki, grammatika vo ya qurulusu Ooyronmok sagird ii¢iin baslangic
noqtasidir. Bu clr masqlari mimkiin etmok G¢un tolobalors kifayst godar s6zlor verildi.

Richard J.C tarafindan irali siiriilon sifahi tolimlor asagidakilardir:

1. Tokrar: 6yranon cimlani dinladikdan sonra onu tokrarlayir;

2. Sokilgi: cimladoki stz tokrarlanarkan fargli gorindr;

3. Ovoaz etmok: s6z basqasi ilo avaz olunur;

4. Yenidon ifada: dyranan ctimloni yenidon ifads edir.

Audio-lingvizmin  Ordu Metodikas1 adlandirilmasmin amillorinden biri  ikinci Diinya
muharibasinin qloballasmasi idi. Coxsayli Amerika horbgilorinin biitiin diinyaya yayilmasi, bu
asgorlora boyiik sifahi bacariglar vermok {iglin vacib oldu. O, miisahids vo tokrara asaslanirdi ki, bu
da katlovi todris tgun heyranedici dorocads aktual idi. Horbgiliyin tasiri ilo audio-lingvizmin ilkin
versiyalar1 “Ordu metodu” kimi taninird1 [5].

Bu metodla dil 6yronmada gorintii yoxdur. Bu o demokdir ki, taloba yazi va oxu bacariglarini
inkisaf etdiro bilmoz. Bu metodla todris zamani torclims olmadigina gors, tolobo sohv yazi ilo dili
sathi Gyronacok [1, p.91].

Babayev Cavid dinloma bacarigi haqqinda yazir: “Listening tasks can be very disheartening
and demotivating, especially if the students have had a previous negative experience” [2, p.199].
Burada dinlomas bacariginin ruhdan salici ola bilacayi geyd olunur. Bu bacarigin inkisafi i¢iin daima
audio-linqual metoddan istifads etmok maslohatlidir.

Daha ovvol deyildiyi kimi, dorslor, adston, muallimin tolobalor torafindon doqiq
tokrarlanmasina yonolir. Sagirdlordon dlzgin notica oldo etmolori gdzlonilir, lakin dizgun
artikulyasiyaya da diqqat yetirilir. Ustolik, hodaf dil sinifdo istifado edilocok yegana dildir. 1950-ci
illorin sonlarinda bu metodun nazari fikirlori dilgilar tarafindon tadqiq edilmisdir. Bu dilgilardoan biri
do struktur dilgiliyin ¢atismazliglarini gostaron Noam Komski idi. Audio-linqual metod elmi etibarini
itirdi. Philip Smith subut etdi ki, audio-linqual metod 6yrananin birinci dilini shato edon daha ananovi
kognitiv yanagsmadan daha az effektivdir [4].

Populyarligdan vo effektiv todris metodologiyasi kimi niifuzdan diismasine baxmayarag, biz
hala do audio-linqual metoddan istifado edon insanlara rast galo bilorik. Ceremi Harmer vurgulayir:
“Audio-linqual metodologiya, tolobalorin 6z stiurlarinda yeni dil molumatlarini ¢esidlomoya kdmak
edon dil emalinin biitiin formalarini aradan qaldirir”. Bu tisul miallim morkazlidir.

Audio-linqual metodun osas xarakterik xususiyyatlori:

1. Danisiq, dinlomo, yazmaq vo oxumag da daxil olmagla har bir bacariq tocrid olunmus sokildo
oyradilir;

2.Yaz1 va oxu bacariglar1 diggatdon konarda galmir, lakin danisiq va dinlomaya daha ¢ox diggot
yetirilir;
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3. Dialoq audio-linqual metodun asas xususiyyatidir;

4. Dialoglar dil elementlarini togdim etmok (glin asas vasitadir. Onlar talobolora dili mosq
etmok, toglid etmok vo yadda saxlamaq sans1 verir;

5. Dil laboratoriyast miihiim todris vasaiti kimi taqdim olunur [5].

Dil bacariglarinin dyradilmasi ardicilligi dinloms, danigma, oxuma v yazmadir. Bu metodun
asas ¢atismazIligi ilk névbada dinlomanin dyradilmasidir. Amma bu yanlis tendensiyadir. Dili ev kimi
tosavvir etsok, iddia eds bilorik ki, evin blndvrasi onun qrammatikasi, karpici s6zlorin daxil oldugu
leksikologiya va nahayat, sifer vo ya dam onun taloffiizidur. Tolofflizu birinci 6yronmak tikilmomis
evo dam vurmaga banzayir. Bu sebabdon toloffliz dil tadrisinds dyradilacok on son bacariq olmalidir.
Dil 6yronma grammatikadan baslamali, dinloma va ya fonetika ilo bitmalidir. S6zl bilmadan sagird
onun taloffiiziinii anlamagda catinlik gokacok. Ingilis dili toloffiiziine gore diinyanin on gatin
dillarindan biri oldugundan, dinlomokdan baslamaq faydasiz v tasirsiz olacag.
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SUMMARY
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THE APPLICATION OF AUDIO-LINGUAL METHOD IN
ENGLISH CLASSROOMS

The conference paper studies the subtle characteristic features of the Audio-lingual method.
The usage of mother tongue is ignored while learning a language through this method. Audio-linqual
metod bazon Ordu metodu da adlanir ki, bunun da sobobi tezisds 6z oksini tapir. Dilin bu metodla
Oyranilmasi an ¢ox tokrarlara asaslanir.
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TODRISDO YENIi VO ONONOVI TOLIM TEXNOLOGIYALARI iLO
TOSKIL OLUNAN DORS MODELLORI

Dovriin talobina uygun olaraq xarici dillorin yeni tolim texnologilar1 ilo tadrisi butlin tohsil
muassisalorinds artiq zaruri hal almigdir. Xarici dilin yeni talim texnologiyalari ils tadrisi talobalarin
lingvistik biliklorini genislondirir, Gnsiyyst madaniyystinin formalasmasina va talobalorin Umumi
nitq inkisafina komok edir. Ali tohsilin muasirlasdirilmasi fonunda taloboalarin hodaf dilinde malumat
axtarmag, movzu ilo bagh internet resurslari ilo islomok bacariglarini inkisaf etdirmoys yonalmis
mistaqil islorina genis foaliyyat sahasi verilir ki, bu da talobalors bilik aldo etmak imkani yaradir.
“Texnologiya” sdzli yunanca “techne” - sonat, bacariq ve “loqos” - elm, ganun sézlindon yaranmigdir.
Horfi monada “texnologiya” sonotkarliq elmidir. Tolim texnologiyasi, istirakgilara rahat sorait
yaratmagla mioyyan notico aldo etmok Uglin tohsil prosesinin layihslondirilmasi (planlasdirilmast),
toskili vo istigamatlondirilmasinds tolobalorin vo musllimlorin birgo foaliyyst sistemidir [1].
Talobanin idrak va yaradiciliq faaliyyatini tadris prosesinds hoyata kegirmak (i¢iin tadris keyfiyyatini
yuksaltmaya, tadris vaxtindan daha somarali istifado etmays va talabalarin reproduktiv foaliyyatinin
Soviyyesini azaltmaga, onlarin yiiksok tolim naticalorine nail olmasina sorait yaradan yeni tolim
texnologiyalarindan istifado olunur. Texnoloji yanagsma ilkin olaraq tohsil prosesinin idars
olunmasina yonalmis bir istigamotdir ki, bu da aydin magsadlor toplusunu vs onlara nail olmaq
yollarini nazards tutur: texnologiya pedaqoji plan {igiin hazirlanir, o, miiallifin miiayyan metodoloji,
falsafi mévgeyina asaslanir; harokatlorin, amaliyyatlarin, kommunikasiyalarin texnoloji zonciri ciddi
sokildo gOzlanilon natico formasina malik olan hadof parametrlorino uygun qurulur; texnologiyanin
islomasi fardilosdirmoa va diferensial prinsiplarini, insan vo texniki imkanlarin optimal sokildo hoyata
kecirilmasini nozars almagla migavils asasinda miisllim va talobalorin garsiligh slagsli foaliyyatini
tomin edir; pedaqoji texnologiya elementlorinin marholali planlasdirilmas1 vo ardicil hoyata
kecirilmasi, bir tarafdan, har hansi1 misllim torafindon tokrarlanmali, digar torafdan, biitiin talabalor
torafindan noazordos tutulan naticalorin oldo olunmasini tomin etmslidir; texnologiyanin {izvi hissasi
performansin 6l¢iilmasi Ug¢iin meyarlar, gostaricilor va alotlordon ibarat diagnostik marhaladir [2] .

Tadrisda yeni va anonavi talim texnologiyalari il togkil olunan dors modellari muxtalif elmi-
todgiqat islorindo 0z oksini tapib. Belo tolim texnologiyalar1 xiisusiyyotlorino gora bir-birindan
farglonir. ©nanavi talim texnologiyalar1 dorsin togkilinin izahli vo illlistrativ todris Gsulu osasinda
qurulan, ananavi, ¢ox vaxt monasiz, modelo uygun istifads olunan texnologiyalardir. ©nanavi tohsil,
ilk névbads, 18-ci asrdo inkisaf etmis tohsilin sinif-dars toskilini nazorda tutur. Y.A.Komenski
torafindon formalasdirilmis didaktik prinsiplor hala do diinya moktablarinds Ustlinluk toskil edir [3].
Ononavi tolim texnologiyasinin forqli xisusiyyatlori bunlardir:

- Togribon eyni yasda vo hazirliq soviyyasinds olan talabalor bitin tohsil muddati orzindo
osasan sabit torkibi saxlayan sinfi toskil edir;

- Sinif cadval Uzrs vahid illik plan va program osasinda islayir. Naticads, tolobalor ilin eyni
vaxtinda va glnin avvalcadan miiayyan edilmis saatlarinda darsa golmalidirlar;

- Dars, bir gayda olaraq, bir mévzuya hasr olunur, buna gora do talabalar eyni material Gzorindo
islayirlar;

- Talobonin darsds isina muallim nazarat edir: 0, 6z fonni Uzra talimin naticalarini, har bir
tolobanin dyranmo soviyyasini ayri-ayriligda giymatlondirir va dars ilinin sonunda onlarin névbati
kursa kegirilmasins gorar verir;

- Todris kitablarindan (dorsliklordan) asasen ev tapsiriqlari ticiin istifado olunur [4].

Ononavi talim mogsadlori bir sira sortlordon asili olaraq, muoayyan komponentlori 6ziinds
comlosdiran mobil kateqoriyadir. Belalikla, ananavi tolim texnologiyalarmin magsadlari 6z tabiating
g0ra verilmis xiisusiyyatlora malik soxsiyyatin torbiyasini tomsil edir. Yeni tolim texnologiyalarinin
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moaqsadlari bir gadar doyisdi — ideologiyalasma istisna edildi, hartorafli inkisaf siiar1 ¢ixarildi, lakin
mogqsadin planlasdirilmis keyfiyyatlor (tolim standartlar1) formasinda togdim edilmasi paradigmasi
eyni qaldi.
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SUMMARY
Atraba Gul

LESSON MODELS ORGANIZED WITH NEW AND TRADITIONAL
LEARNING TECHNOLOGIES IN TEACHING

Lesson models organized with new and traditional learning technologies in teaching have been
reflected in various scientific research works. Such training technologies differ from each other in
their characteristics. Traditional training is the technology according to the model of organizing the
lesson based on the explanatory and illustrative teaching method. The purpose of teaching with new
learning technologies is to present the subject in the form of planned qualifications (learning
standards).

Key words: new learning technologies, teaching process, traditional learning
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XARICI DILIN TODRISINDO DiL. MONIMSOMONIN
BOZi PROBLEMLORI

Dil 6yronma anlayis1 yarandigr giindon dillorin asan dyronilmasi yollar1 arasdirilir. Bununla
bagli bir ¢ox fikirlor irali siiriilso do, bazaon bu fikirlor ziddiyyatlo qarsilanmigdir. Bilirik ki, hor hans1
bir dilin Oyradilmesinin osas moagsadi ilk olaraq Oyroncilore sorbost sokildo fikir ylirlitmok
qabiliyyatini asilamaqdir. Lakin, bu sahads saysiz-hesabsiz tasabbiislor hoyata kegirilmis olsa da, heg
bir miisbat natico alds edilmomisdir. Bununla bagli bir sual yaranir. Na ti¢iin illorlo miiollim nazarati
altinda, forqli dorsliklordon, forqli metodlardan istifado edorok dil dyronon bir soxs miistoqil fikrini
ifado etmokdo ¢otinlik ¢akir, lakin qisa bir miiddot orzinds xarici 6lkods yasayan votondas o dildo heg
bir tohsil almadan sarbost sokilds fikrini ifado etmayi bacarir? Bu halda 11 il vaxtini dil 6yronmaya
sorf edon vo miisllim nozarati altinda olan bir sagirdin sorbast olaraq xarici dils yiyslonmasine hansi
sobablor mane ola bilor? Mohz gostarilon bu sobablorlo bagli, biz miixtalif fikirlor soylomak istordik.
Olbatto ki, bu sabablora dorsliklorin miioyyan talablora cavab vermomasini, todris planlarinda olan
qiisurlar1 aid etmok olar. Amma asas amil kimi interaktiv tolim metodlarina istinad edilmadiyini vo
monoloji nitgs tistiinliik verildiyini xiisusila qeyd etmok lazimdir. Hadisalorin istirakgisi bizik vo heg
bir konar tosir bunu doyiso bilmoz. Miiollimlor iso bu zaman miitogokkil vo aktiv tolim prosesini
yaratmal1 vo dorsi bu proseso uygun qurmalidirlar. Amma nozors almaq lazimdir ki, misllim yeni
effektiv dil 6yrotms tocriibalorini totbiq etsa bels, tohsil va tolimin miioyyon olunmus standart gayda
va ganunlarini doyisdirs bilmir.

Bildiyimiz kimi, dil 6yronma prosesinds verbal vasitolorlo yanasi geyri-verbal vasitolordon do
istifadonin rolu danilmazdir. Cunki sézlor bizs yalniz har hansi bir mévzu haqqinda malumat verirsa,
geyri-verbal vasitolor yani jestlor vo mimikalarla biz molumati tamamlaya bilorik. Qeyri-verbal
vasitalar 60-c1 illordo daha da daqigliklo dyranilmaya baslanmisdir vo onun mévcudlugu 1970-ci il
Jiil Fastin kitabinin nasrindon sonra ictimaiyyoto malum olmusdur. Lakin baxmayaraq ki, badon dili
insanlarin hoyatinda ¢ox miihiim rol oynayir, bazi insanlarda badon dilinin mévcudlugu haqda heg
bir anlayis yoxdur [[Tu3 A. SI3bik Tenonsmkenuii. - Hmxuuit HoBropoa, 1992. s.35]

Todgigatlar gostorir ki, jest vo mimikalardan biz tadris prosesinds do istifado edib daha
mukammaoal naticalar olds eds bilorik.

Xarici dil toliminin osas xiisusiyyatlorindon biri do talobolarin olagoli sokildo igloys vo 6z
miistoqilliyini qoruya bilmasidir. Buradan bels natica ¢ixir ki, xarici dil ham individual, ham da qrup
soklindo Oyranile bilar. Dili istonilon saviyyado dyronmok iiclin osas vasito onu hoyatda miixtolif
istigamatlords istifado etmokdir. Belo olmadiqda iso, dil 6yronmoni miioyyan istigamoto yonaldorok
inkisaf etdirmok {iglin yaradici ¢alismalar vo tacriiba vasitalarindon istifado etmok lazimdir. Aydindir
ki, insanlar miixtolifdir. Demali, materialin, qaydalarin monimsonilma soviyyasi do miixtalif ola bilor.
Biitlin bunlar1 nazars alaraq bu naticoya golmok olar ki, miiallim bilik soviyyasindon asili olmayaraq
biitiin talabolorls islomayi bacarmalidir va dors prosesini do dors dediyi qrupun saviyyasing uygun
qurmalidir. Daha daqiq desak, bir qrupda natico veran metod digar bir qrupda notice vermays bilar.
Buna goro do metod qrupa uygun se¢ilmolidir.
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SUMMARY
Venera Mustafayeva

SOME PROBLEMS OF LANGUAGE ACQUISITION IN FOREIGN
LANGUAGE TEACHING

This article with the problem of creating safe environment and peer-working in the classes of
a foreign language. One way for deep discussion to happen is through social interaction. Students
talking to each other, discussing interesting issues, questioning, sharing points of viewpoints — helps
them gain and assimilate knowledge. The author prefers the student-based textbooks and shows that
the communicative approach is expedient in foreign language teaching. It is also that the teacher has
to use different, especially creative modern textbooks at the lesson.

Key words: Interactive, psychological development, individual, cost, national culture
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FRANSIZ DIiLINDO ARQO SOZLORIN KOMMUNIKATIV
METODLA OYRONILMOSI

Miiasir fransiz dilinds arqo sozlorin tadqigi muasir dilgilikds an aktual problemloardan biridir.
Arqo mioayyan sosial gruplar vo pesa sahiblorinin (misllimlar, tolobalor, harbgilor, ganclar,
qumarbazlar vo s.) istifado etdiyi dildir. Arqo sozlor siini va sifahi dil oldugundan odabi dilin
leksikasina daxil olmur. Buna baxmayaraqg, fransiz dilinds son dovrlor arqo s6zlordan istifado genis
visot almisdir.

Hazirda arqo sozlori fransizlar demok olar bitiin sahslords istifads edirlor. Arqgo sozlor sosial
gruplarin pesasine Vo moasguliyyatina gora do bir nega qrupa béliiniir. Buraya fransiz dilindo gonc
arqolarini, talobs vo misllim arqolarini, hokim argosunu va s. misal géstormok olar.

Arqo sOzlordoan istifado sosial gobakalorin va internetin tosiri ilo daha da artmisdir. Arqo
terminlari cox vaxt uzundémarli olmur, bels ki, bazon argqo s6zlarin oksariyyati he¢ vaxt fransiz xalq
dilina kegmir. Ancaq o sozlardon bazilori miayyan dovrlords fransiz dilinds istifads olunur. Fransiz
dilinds arqo sozlardan badii matnlarda, mahni matnlarinds, matbuatda genis istifads olunur.

Bozon fransiz adabi dilinds isladilon s6zlor hom do arqo s6z kimi isladilir. Todris zamani bu
s0zlarin mana farglari talobalara izah olunur. Masolon, asagida gostordiyimiz sozlor bu xtsusiyyatlora
malik olub, iki manada isladilir:

1. Le boulot, le taf — travail — is. Bu iki soz is monasinda islodilir.

J’ai beaucoup de boulot aujourd hui! [4].

Bu giin ¢ox isim var!

Le “boulot” sdzii arqo kimi daha ¢ox isladilir. Fransiz adabi dilinds boulot s6zii «kok, sisman,
gombul» monalarinda islonss do, arqo kimi nimunads ds gérindiyl kimi “is” monasinda isladilir.

2. Une boite ou boite (nouvelle orthographe) -“entreprise”-miiassisa

Tu travailles dans quelle boite? Son hansi miiassisada isloyirson? [4]

Burada verilmis «boite» s6zii fransiz odabi dilindo «qutu, yesik» manalarinda islonso do, fransiz
argosu kimi miiassisa monasinda igladilir.

Bu nimunalardoan do aydin sokildo gérmak olur ki, arqo sozlor tmumxalq dilinin s6zlorino yeni
mona ¢alarlari olavo edilorok yaradilan s6z vo ifadslordir.

Muixtalif dilci alimlorin aragdirmalarindan belo bir noticoya golmak olar ki, arqo sozlor liget
torkibina gors timumsxalq fransiz dilindon farglonir va bu sézlor miisyyan formadan basqa soklo salinr.

Un mec, un gars, un type- homme- Kisi, adam

Bu U¢ s0z “kisi, adam” s6zli monasinda isladilir. Bu s6zlorin igorisindo an ¢ox islodilon “mec”
argosudur.

Ce mec court vraiment tres vite [4]

Bu kisi ¢ox cald qagir.

Denise Fransua-Qejers [3] gors, arqo sozlorin osas funksiyasi comiyyatin fargli tobagalarinin
0z aralarinda gizli olago yaratmag vo onlarin danigiglarinin maxfiliyini tomin etmokdir. Bozan
comiyyatin mioayyan bir hissasi torafindon istifads edilon arqo sozlor zamanla 6z maxfiliyini itirir vo
bitun comiyyat torofindon anlasilan, imumislok s6zlora cevrilir.

Son dovrlor sosial sobokalorin vo internetin inkisafi arqo s6zlorin yaranmasina va todrisine 6z
tosirini gostormisdir. Belo ki, kommunikativ metoddan istifadoys hasr olunmus fransizdilli ali moktob
dorsliklorinds (EDITO, CAMPUS, PANORAMA v5 s.) arqo sozlora do yer ayrilmigdir. ©nanovi
metoddan forqli olaraq, fransiz arqosunun kommunikativ metodla dyronilmasi zamani, talobalarlo
canli tinsiyyat qurulur, interaktiv foaliyyst formalagdirilir. Burada asas moagsad talobalori
kommunikativ bacariglar aldo etmoya yonlondirmokdir. Bazon fransiz adoabi dilinds isladilon argolar
gonclor va ya digor peso sahiblori torafindon monasi doyisdirilorok yeni monada isladilir. Tadris
zamani bu farglor talobalors izah olunaraq isladilmo formalar1 gostarilir.
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SUMMARY
Mansura Ismayilova

LEARNING FRENCH ARGO WORDS BY THE
COMMUNICATIVE METHOD

This article is devoted to the communicative method of teaching slang words in French. The
communicative method for the French language is about building a lively conversation and acquiring
communicative skills. In contrast to the traditional method, the communicative method is based on
the oral speech of the student and the teacher. During teaching, it is explained to the students that
slang words mean something different from the French literary language, that it is the language of
special professional groups and social groups, and that it has become more widespread in recent times
due to the influence of social networks and the Internet. Applying this method requires special
professionalism from the teacher.

Key words: French slang, social groups, professionals, artificial language, universal
language
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ALMAN DIiLi DORSLORINDO INTERAKTIV METODLA DORSIN TOSKILI

Interaktiv metod istonilon yeni kegilon mdvzunun dyranilmasindo todris prosesi istirakgilarinin
her birinin ayri-ayriliqda v ya qrup soklinds faaliyyati sayasindo bas tutur. “Interaktiv tolim idrak vo
kommunikativ faaliyyatin elo bir formasidir ki, todris olunan mévzunun manimsanilmasine proses
istirak¢ilarinin har biri 6z tohfosini verir” [1]. Bu o demokdir ki, todris prosesindo hom miisllimlo
sagirdlor, hom do sagirdlor qrup soklindo, yaxud dialoq formasinda foaliyyatds olurlar. Bu prosesds
yalniz miisllimlos sagirdlor deyil, hom do sagirdlor 6z aralarinda s6hbat vo dialoq rejiminds foaliyyot
gostorirlar. Interaktiv metodun anenavi metodlardan istiin cohati ondan ibaratdir ki, miiollim sagird
va ya tolobays lazim olan biliyi birbasa hazir sokildo vermir. Miisllim istadiyi cavabi almaq ii¢lin
sagirdo, yaxud tolobayo moslohat, istigamat verir, sagird vo ya tolobo iso miiollimin istigamatverici,
moslohatverici, slagalondirici, togkiledici rolundan istifado edorak, verilon sualin cavabini 6zii axtarib
tapmaga calisir. Bu zaman sagird vo ya toloba arasdirict vo yaradict soxs kimi foaliyyot gostarir.
Naticado talabo va ya sagird daha foal olmaga c¢alisir, daha tez vo daha dogru cavab tapmaga cohd
edir vo tapdig1 cavabdan qiirur duyur. Bu da dyrononlorin todriso colb olunmasinda, onlarda maraq
yaradilmasinda miihiim rol oynayir. Eyni zamanda tapilan cavab “arasdiricinin” yadindan heg vaxt
¢lIXmir.

Interaktiv tolim metoduna faal tolim metodu da deyilir. “Foal tolim metodlarindan istifado
etmoklo dors prosesino todqiqat xarakteri verilir, sagird iso todqiqatgiya, tolimin subyektino ¢evrilir”
[3].” “Interaktiv tolim dorsdo yaranan, meydana cixan sagirdlorarasi dyronmo iinsiyyati vo
omokdasligi, miollim-sagird birliyini nazards tutur” [2]. Bu metodla kegilon dorslorin oasas
elementlorindon biri ds toqdimatdir. Miisllim avvalcs togdimatin ndvii ilo sagird vo ya talabalori tanis
edir, onun hazirlanmasi qaydalari ilo arasdiricilar tolimatlandirir. Togdimat tolaba vo ya sagirdin
aragdirmalarinin noticosi sayilir. Toqdimat toloba vo ya sagirdlorde aragdirmalar sayosindo
milkommal natico ¢ixarmaq bacari@inin yaradilmasinda, arasdirmalarin naticesini ayani sakildo
toqdim olunmasinda, onlarin 6z fikirlorinin sarbast ifade olunmasinda miihiim rol oynayir. Sagird vo
ya tolobo togdimat: ham fardi sokilde, hom da qrup soklinda, yaxud ikilikdo hazirlaya bilor. Ikilikds,
yaxud qrup soklindo hazirlanan togdimatin {istiinliiyli onunla izah edilir ki, togdimat hazirlayarkon
todqiqatgilar 6z fikirlorini boliismokls linsiyyot modaniyyatine yiyalonir. Noyin pis vo yaxud daha
yaxs1 olmast haqqinda gorar vers bilirlor. Naticods togdimat daqiqliyins vo tortibatina gors forqlonir.
Istonilon movzuda togdimat hazirlayan tolobo vo ya sagird hazirladiglari toqdimatin hansi formada
keciracoklori gaydani dyronirlor. Toqdimat hazirlayan arasdirict vaxtini diizgilin boliir, fikrini y1igcam
va doqiq ifads etmoak iicilin avvalcadon hazirlagir. Noticads togdimat zamani aragdirmalarini sorbost
sorh etmoyi bacarir.

Alman dilinin todrisi zaman1 tolobalor oksor hallarda sorbast is kimi toqdimat hazirlayir vo fordi
sokildo sorh edirlor. Misal {i¢lin nozoro ¢arpdirmagq istoyirom ki, 6lkosiinasliq fonnindon tolobolor
togdimata genis yer verirlor. Dilini dyrondiklori xalqin 6lkasi, qonsu 6lkoslori, orazisi, ohalisi, gormoli
yerlori, faydali qazintilari, ¢aylari, géllori, daglari, mesolori, iqtisadiyyati, tarixi, madoniyyati, tohsili
haqqinda moalumatlar toplayir, uygun sokillorlo slaydlar hazirlayirlar. Siibhesiz biitiin bunlar
miollimin istigamoati, maslohati, togkilat¢iligi sayossindo bag tutur. Toqdimat hazirlayarkon toloboalor
on yaxs1 toqdimat sahibi olmaq ti¢iin ollorindon goloni edir, daha yaradici olmaga calisir, naticado
miisllimin goézladiyindon do iistlin toqdimat hazirlayib sorh eds bilir. Sonda biitiin toqdimatlar
tolobalarls birlikds sorh olunur vo miivafiq olaraq qiymatlondirilirlor.

Alman dili dorslorinds s6z assosiasiyalar1 adli iisuldan genis istifado edilir. Misal ii¢iin qeyd
edak ki, 6lkasiinasliq (Landeskunde) darsinds dyradilmasi nozords tutulan moévzu ile bagli har hansi
bir s6z 16vhoye yazilir. Masalon, 6lkasiinasliq dorsini ilk dofs ke¢diyim qrupda 6lkostinasliq fonninin
nd oldugunu, hans1t movzulari chats etdiyini tolobolora dyratmok iiciin ilk névbads onlarin fikirlorini


mailto:guelenber23@yandex.ru

toplayiram. “Landeskunde” (Olkosiinasliq) soziinli 16vhoys yaziram. Toalobolordon bu sodziin ana
dilindo no demok oldugunu sorusuram. Tolobolor “Land” (6lko) séziinii bilirlor. Onlara komok
moagsadilo “kunde” soziiniin latin monsgali s6z oldugunu deyirom vo monasini (Lehre (elm)) basa
saliram. Bu zaman tolobolor Landeskunde soziinii kalka yolu ilo “6lko hagqinda elm” kimi torciimo
edirlor. Daha sonra tolobays belo bir sual verirom: “Fikrinizcs, hor hansi 6lke haqqinda elm homin
Olkonin noyini Oyronir?” Bu zaman tolobolordon miixtolif cavablar golir: Grenze (sorhoddi),
Einwohner (ohalisi), Wirtschaft (iqtisadiyyati), Kultur (modoniyyoti), Wissenschaft (elmi),
Landschaft (landsaft1), Bodenschitze (tobii sorvatlori), Historie (tarixi), Berge (daglari), Fliisse
(caylar1) va s.
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SUMMARY
Gulanbar Pirnazarova

ORGANIZATION OF THE LESSON WITH AN INTERACTIVE
METHOD IN GERMAN LANGUAGE CLASSES

We come to the conclusion from the given above that the interactive training method plays an
important role in involving learners in teaching process and evoking interest in them. The advantage
of the interactive method over the traditional method is that the teacher does not give the necessary
knowledge directly to the pupil or student. Thanks to this method, learners unconsciously become
researchers, which creates the basis for improving the quality of teaching.

Key words: interactive method, student or pupil, German language class, presentation, word
associations
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“ISGUZAR INGILIiS DILi” FONNININ TODRISINDO IKT-dan
ISTIFADONIN OHOMIiYYOTi VO ROLU

Ali tohsil muassisalarinin ixtisas vo qgeyri-ixtisas fakiltalorinds todris edilon fonlardan biri do
“Isgiizar ingilis dili” fonnidir. Bildiyimiz kimi, ingilis dilinin “Umumi ingilis dili” (General English)
dilindon basqa, “Xiisusi magsadlar ii¢lin olan ingilis dili” (English for specific purposes) névi do
moveuddur. “Xiisusi magsadlor ti¢ilin ingilis dili” muxtalif hissalora bolinir va an ¢ox istifads edilani
“Isgiizar ingilis dili” (Business English) bdlmaesidir. “Isgiizar ingilis dili” yalniz ixtisas deyil, qeyri-
ixtisas fakiiltalorinds do todris edilir. Aparilmis miisahidolor va sorgulara asasen fonn tizro IKT-nin
istifadosi ilo bagli bozi fikirlor formalasmisdir. Qeyri-ixtisas fakultslorindo informasiya
kommunikasiya vasitalorindan bir 0 gadar do genis istifado olunmur va fonn yalniz program (sillabus)
va darsliklara uygun olaraq tadris edilir. Fonnin tadrisinds va elaca do sillabusda 4 dil bacarigindan
(oxuma, dinlomo, yazma va danisma) istifada edilmoklo talobolors “Isgiizar ingilis dili”nin todrisi
nazards tutulmusdur.

Oxu bacarglarinin inkisafi prosesindo tolobalor (giin programdan (sillabusdan) konar
materiallarin axtarilmasi, tapilmasi va yiuklonmasi ii¢iin internet olmadan islomak ¢ox ¢atindir.

IKT-nin tolimda istifadossini todgiq edon U.Hadad vo A.Draksler tohsildo onun 5 néviinin
oldugunu gostormisdir: toqdimat (presentation), niimayis (demonstration), tapsiriq va tacriiba (drill
and practice), qarsiligli tasir (interaction) vo birgs istirak vo ya omoakdasliq (collaboration) [1, s.126].

Qeyri-ixtisas fakiltalorinds “Isgiizar ingilis dili” fanninin tadrisinds cap, audio-video vasitalor
(kaset, disk), radio vo TV yayimi, interneto bagl olan kompiiterlordon mitlaq sokildo istifado
edilmalidir. Bu vasitalordan istifads edarak, talabalor tagdimat vo niimayislor hazirlaya bilarlor. Video
texnologiyasindan basqa, tapsiriq vo tocriibalorin yerina yetirilmosi iiciin IKT-nin digar névlerindan
da istifado edilo bilor. IKT vasitolorinden yalniz togdimat vo niimayislor tigtin istifado edilorss, onlarin
digor samarali toroflorindon faydalanmagq mosolosi hall edilmomis qalacaq. Digor torofdon do,
sobokays qosulmus kompiiterlor vo internet interaktiv vo amokdasliq sayasinda doarin biliklorin
gazanilmasini tomin edon on somorali IKT vasitalordir. IKT vasitasilo geyri-ixtisas fakultolorindo
“Isglizar ingilis dili” fonninin Gyronilmasi programa daxil olan mévzularin genis sokildo
Oyroanilmasini zoruri edir. Bura asagidakilar daxildir: 1) Teqdimat vo niimayislordan istifado etmoklo
biznes sahosi ilo bagl informasiyalarin verilmosi. 2) Sillabusa vo ya programa daxil olan slavo
materiallardan istifado edilmasi; mosalon, “Isgiizar ingilis dili” kursuna programdaki mévzulardan
basqa, tapsiriq va tacriiba, simulyasiyalar, virtual konfranslar, tok-soular, vizuallasdirmalar, doyirmi
masalar, ekspertlorin fikirlori vo s. daxil etmok olar. 3) Muxtalif molumatlar1 saxlayan vasitalordan
(CD-ROM, flash-card va s.) va ya onlayn informasiya vo resurslardan istifado olunmasi [2, 97].
Mosalan, ensiklopediyalar, elektron jurnallar, mixtalif molumat bazalarinda “Isgiizar ingilis dili”
sahasi ilo bagli moaqalalor, tezislor, yazilar vo digor istinadlar. Qeyd edilonlordon savayi, miixtalif
internet sobokalari vasitasilo pesokar musllimlar torafindon kegirilon darslarin izlonilmasini vo daha
sonra tahlilini aparmaqg da mumkiindiir. Bundan basqa, internet vasitasilo mixtalif goriintii imkani
olan programlar vasitssils sirkstlor arasinda isgiizar danisiqlar aparmagq, virtual olaraq bazi masalalori
hall etmok va danisiglart izlayib tohlil etmak mumkinddir.

Yekun olaraq onu geyd etmok lazimdir ki, geyri-ixtisas fakultalorindo “Isgiizar ingilis dili”
fonninin todrisi zamani1 qeyd edilon vasitolordon tam olaraq istifadoe olunmur. Yalniz mixtolif
motnlarin, mévzu ilo bagli tapsiriglarin axtarilmasinda IKT-don istifads edilir. Bu fonnin todrisindo
internet vasitosilo hazir slaydlar izlomok, vizual danmisiglar aparmaq, darslor izlomak va tohlillor
aparila bilor ki, bitin bunlar da geyri-ixtisas fakltolorinds “Isgiizar ingilis dili”nin todrisinin
keyfiyyatina miisbat tosir eds bilar.
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SUMMARY
Aynur Azizova

THE IMPORTANCE AND ROLE OF USING ICT IN TEACHING THE
SUBJECT "BUSINESS ENGLISH"

In order to succeed in any field in today's globalized world, knowledge of the English language
is one of the most important issues, especially in business activities. This opens up great opportunities
to attract foreign partners and create new business opportunities outside the country. For this reason,
the need for high-quality teaching of the Business English course in specialized and non-core faculties
of higher educational institutions comes to the fore. The dissertation provides detailed information
on the importance of using information and communication technologies in the teaching of the subject
"Business English" and the need for the wide use of various ICT tools in order to make the process
of teaching the subject more efficient and of high quality, as well as how to properly teach the subject.

Key words: business English, Information, technology, internet, communication, teaching,
faculty
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CEBJIA BATABOBA
Aszepbatiodcanckuii Yuusepcumem H3viko8

TPYJHOCTH ITPEIIOJABAHUSA ®PAHIY3CKOI'O A3bIKA HA
HEPEBOJYECKOM ®AKYJIBTETE

Kak u B mo0oif apyroii chepe demoBedecKOW NEATEIbHOCTH, MPETNOoJaBaHUEe UMEET CBOU
crienuduyeckue TPYAHOCTH. TpPYyAHOCTH TIpernojaBaHMs Ha IEPEBOAYECKOM (aKyyipTeTe MO
CTIEUUANTBHOCTHU MEPEeBOAA (PPaHIy3CKOTO S3bIKa, KaK U MO APYTHUM CIEHUATBHOCTSAM, CBSA3aHHBIM C
(bpaHILy3CKIM S3BIKOM, BO3HUKAIOT Cpa3y K€ C MOMEHTa Hayaia 3aHATHH B By3e. /[eno B ToM, 4TO
MOJIABJIAIONIEe OOJBIIMHCTBO CTYACHTOB MPUCTYMAIOT K OCBOCHHUIO YKa3aHHOM CIIEUAILHOCTH C
0a30BBIM aHTJIMIICKUM SI3BIKOM, TO €CTh C HYJIEBBIM (ppaHIly3ckuM. HerpeonoauMeIx TpyaHoCTel B
MIPUHIUIIE HE CYIIECTBYET, M 3Ta MpobiieMa co BpeMEHEM YCTPaHsIETCs, Y CTYACHTOB (pOPMUPYIOTCS
COOTBETCTBYIOIINE YMEHHS ¥ HAaBBIKU.

[IperoaBanyie TUCHMIUIMH, NPEAYCMATPUBAIOIINX CO3JaHHWE OCHOBOIOJATAIOMIMX 3HAHHUN
MHOCTPAHHOTO SI3bIKa, BEAETCS Ha CIIEIUATM3UPOBAHHOI MaTepuanbHON 0a3e, ICTOYHUKOM KOTOPOH
ABIISIIOTCSL  y4eOHUKH, COCTaBIICHHBbIE (PAHIYy3CKUMH aBTOPAMH U  BBHITYIIEHHBIE B CBET
¢bpany3ckuMu n3aarenseTBaMu. Cam GakT npencTaBieHus y4eOHOTo MaTepuralia HeloCcpeICTBEHHO
HAa WHOCTPAHHOM S3bIKE, SIBIISETCS, BHE BCSKOTO COMHEHHS, NOJOXHTEIbHBIM. OIHAKO 3TO
CONPSDKEHO C ONPeIEIEHHON TPYIHOCTBIO JUIS HAYMHAIOIIUX TIEPEBOIYNKOB, IIOCKOIBKY 3/1€Ch HET
CBOWCTBEHHOTO TPAJAMIMOHHON METOIMKE MPENoJaBaHUsI MHOCTPAHHBIX SI3BIKOB MEPEBO/A CIOB U
BBIPAKCHUH Ha POJHOMN SI3BIK, KaK M MPE3EHTALMH Ha POJHOM S3bIKE IPAaMMAaTHYECKHX IPAaBUI,
00BsSICHEHUH, TePUHULINHI JTEKCHYECKUX peasuii. Takoe MmoyiosKeHHe Belel mpearnonaraeT oomeHue
Ha MHOCTPAaHHOM S3bIKE, IIPE/ICTABIICHNE CHHOHUMOB, aHTOHUMOB, HO U HE MCKIIIOYaeT COOCTBEHHO
NepeBoJi, KOTOPBI ¢ y4€ToM npruoOpeTaeMoil CHEeIHaIbHOCTH JTOJKEH UMETh MECTO M B IIEPBYIO
UCXOMUTh OT mpenonaBarens. Ha HayampbHOM 3Tame OOydeHHs IEpeBOLy TPYAHOCTh TaKKe
COTPSDKEHA C BBIJICIICHHEM €IMHUIIBI TiepeBoa [ 1, c. 248].

XoTenock Obl OCTAHOBUTHCS HAa TPYAHOCTSIX MPOU3HOIIEHHSI HEKOTOPBIX (PPAHILY3CKUX 3BYKOB.
3TO OTHOCHUTCS K TIPOU3HOIIEHUIO HOCOBBIX TJIACHBIX 3BYKOB, KOTOPBIX HET HU B a3epOaiiPKaHCKOM,
HU B pycckoM s3bIkax. [lockoibky B y4eOHOM IUIaHE NEpeBOIYECKOro (akyiabTeTa He
MPEYCMOTPEHO TPENOJaBaHNe TaKUX OTACTBHBIX AUCHUIUIMH Kak (POHETHKA M TpaMMaThKa, MX
MPUXOJUTCS BKIMHUBATH B MPENOJaBaHUE UMEIOIIUXCS TUCIMIUIMH. braro, yto doHeTndeckne u
rpaMMaTH4YecKue MpaBWiia YacTHYHO BKIJIIOYEHBI B Y4YeOHBIN Marepuall, MCIIONB3YeMBIH MpH
Oo0y4eHHH JaHHOW crenuanbHOCTH. OmpenenéHHyl0 CI0XHOCTh Ha Hall B3TJISI, MPEACTABIISET
MPOU3HOLIEHHE (PPaHIly3CKOM TIacHOro 3ByKa [y], KOTOPYIO PYCCKOSI3bIUHBIE CTYIEHTHI CKIOHHBI
MIPOU3HOCUTH KaK PYCCKOE «I0». DTO HE MepecTaéT Hac yAUBIATH, MOCKOIBKY, XOTS pedb U UIET O
PYCCKOSI3BIYHOM ayJUTOPUM, OHA COCTOMT B OCHOBHOM M3 IpeJCTaBUTENEH azepOaiiakaHCKON
HAIIMOHAJILHOCTH, KOTOpPbIE BIAJCIOT a3epOaif/DKaHCKUM SI3BIKOM M HUKOMM 00pa3oM He
3aTPYAHSIOTCS TPU MPOU3HOIIEHUH a3epOaiiPKaHCKOTro 3ByKa [ii].

B rpammartndeckoMm acmekTe, TPYOHOCTh I CTYIEHTOB 3aKIIOYaeTcs B TPUOOpETECHHH
YMEHUH U HaBBIKOB CIIPsDKEHUS (DPAHIY3CKUX IJ1arojoB — Mpolecc, GOPMHUPOBAHUE U COJIEPIKAHHE
KOTOPOTO B POJAHOM M HMHOCTPAaHHOM S3BIKE CYIIECTBEHHO pa3HATCSA. B o0macTé TrpamMMaTuku
BO3HUKAECT HEMAJIO TPYAHOCTEH, HO XOTEIOCh OBl OCTAHOBUTHCS €UIE U Ha COTJIacCOBAaHUU BPEMEH,
O0COOCHHO B IUIaHE MPOIICIIIECIO BPEMEHH M TOCHE «Si» («ecim») — TeMe, KOTOPOH MpPUXOJUTCS
yIeNATh O0JIblile BHUMAHUS U BPEMEHHU.

[IpemomaBaTens SBISIETCS TEPBOOYEPEIHBIM IMOMOIIHUKOM OyIyIIEro TEepeBOJYMKA B
NpUOOPETEeHUN KOMIIETCHIIMN YTEeHUS, TOCKOJIBKY MOCIEIHUN TOJIKEeH yMeTh uyuTath [2, p. 30], uto
TaKXKe MPEJICTABIISET CIOKHOCTh C YYETOM Pa3HOCUCTEMHOCTH POJTHOTO W MHOCTPAHHOTO SI3BIKOB.

B 1nienom B npeoionieHnu TpyAHOCTEN, BOZHUKAIOIIUX ITPU 00y4IeHUHU (PPaHIy3CKOMY SI3bIKY Ha
MepeBOTYECKOM (haKyIIbTETe By3a, OOJIBINAs OTBETCTBEHHOCTH IIPUXOINUTCS Ha JIOJTIO TIPETOaBaTes,
Y OH C HEH cIIpaBIisieTcs JOHKHBIM 00pa3oM.
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SUMMARY
Sevda Vahabova

CHALLENGES OF TEACHING FRENCH AT THE
FACULTY OF TRANSLATION

The presented theses deal with the difficulties encountered in teaching French in the lower
courses of the bachelor's higher educational level, specializing in French translation at the faculty of
translation of Azerbaijan University of Languages. These difficulties relate the lexical, grammatical
and phonetic structures of the language. The exceptional role of a teacher in overcoming the indicated
difficulties is especially noted.

Key words: language, difficulties, translation, teaching, students
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FRAZEOLOJi VAHIDLORIN ORTA MOKTOBDO TODRISI YOLLARI

Mdasir dovrds, xtsusan do son illords xarici dillorin tadrisinds vo Gyronilmasinds ligstin
Oyradilmasi zaruri hala ¢evrilmisdir. Hazirki tadgigatlar gostarir ki, frazeologiya giindslik danisigda
yiilksak vo kortobii sokilda bas verdiyina goro dilin asas komponentlorindon biridir. ingilis dilinin tam
leksikas1 ¢ox boyiikdiir. Xarici dilin monimsanilmasi, xlsusen onun danisiq aspekti ¢atin bir
prosesdir. Nitqi havaslondirmak, darslori daha maraqli etmok ii¢lin yanasmalardan biri do mixtalif
kommunikativ situasiyalarda frazeoloji vahidlor vasitssilo nitq bacariglarinin inkisaf etdirilmasidir.

Todris Ugun osas masalalordon biri do sagirdlori maraqlandiran darslorin kegirilmasidir.
Darixmis sagirdlor dorsin ¢oxunu xatirlamayacaqlar. Frazeoloji vahidlori yazili deyil, sifahi formada
Oyratmok mogsadouygun hesab edilir vo sagirdlora onlarin formal deyil, danisiq xarakterini izah
etmok lazimdir. Sagirdloro frazeoloji vahidlorin danisiq ingilis dilinds istifado edildiyini basa
diismolorino kdmok etmok Ugln dialogda mosq edilmolidir [1]. Frazeoloji vahidlorin uzun bir
siyahisin1 vermokla kifayatlonmoamoak lazimdir. 5-10 frazeoloji vahiddon (vo ya daha az) ibarat Kigik
bir secim toqdim edilmalidir vo har birinin izah edildiyino omin olmaq lazimdir. Idiomlardan,
muoayyan ifadalordan istifads etmoklo sagirdlorin nitq bacariqlari artirilir [2].

Frazeoloji vahidlorin tadrisinds istifads olunan bozi texnikalara nozor salag.

Movzudan istifads etmoak: Frazeoloji vahidlori dyrotmayin oan yaxsi yolu mévzudan istifado
etmokdir. Ingilis dilindoki oksor idiomlar tematik qrupa diisiir. Masolon, bitiin hava ilo bagh
idiomlardan istifads etmok olar. Idiomlar1 dyratmok Gglin Umumi bir movzudan istifado etmaklo,
sagirdlorin ifadslorin monalarini gqavramasi vo oxsar sozlorin neco gox forgli seylor ifado edo
bilacayini gérmok daha asan olur. Eyni zamanda ingilis frazeoloji vahidlarin tadrisi zaman1 mévzudan
istifado etmok Gyronanlara ifadonin manasinin ana dilina tarciims etmoadon basa diismaya do kdmoklik
gostorir.

Frazeoloji vahidlari sakillarle dyratmak: Konteksti izah etmok tigiin bir sokil togdim edilir.
Frazeoloji vahidlarin horfi monasini1 yumoristik sokildo gOstoron bir sokil gdstarsoniz, bu, daha yaxsi
olar. Bu, sagirdlori guldiirocok, hom dos onlara ifadonin no demak oldugunu anlamaga vo ya toxmin
etmoys komok edocok. Idiomlar rongarong tosvirlorlo doludur, kart vo ya fotosokil Ugiin
mikommeoldir. Sagirdlorinizo sokli gostorin vo frazeoloji vahidlorin monasini toxmin etmalarini
tapsirin. Sokillordon istifado asason asagi yash sagirdlor Gictin daha effektiv olur. Ciinki onlarin s6z
bazasi ¢ox olmur. Bu baximdan ifadalorin monasi sozlor vasitosilo izah edildikds onlar monani dork
edo bilmirlor. Lakin vizual formada frazeoloji vahidlorin togdim edilmasi onlar tigiin daha yadda
galan olur.

Dialoq va oxuda rol oyunu: Dialoglar sagirdlara adi s6hbati masq etmok Ugiin imkanlar verir
Vo eyni zamanda sagirdloro kontekstds osas nitq bacariglari ilo genis tocriibo toklif edir. Birincisi,
dialoqlar qisa pyeslor kimi nozardon kegirila bilor vo sagirdlorin sadocs ucadan oxumagdansa, horokat
etmosi Ugun istifads edilo bilor. Bundan olava, sagirdlorin gundslik dialoglarda rol oynamasi {igiin
cltlorlo yerlosdirilmosi miixtalif yas va soviyyalor Uiglin sifahi tocriibonin effektiv tsuludur. Ustolik,
tolobalor homyasidlar: ilo qarsiligh slage qura vo Oyronmo zamani aylona bildiklori Giglin onlara
omokdaslhiq faaliyyatlori tagdim olunduqda daha yaxsi1 Gyranirlar.

Taxmin oyunu: L6vhads bir mgvzuya toxunan U¢ va ya dord idiom yazin (masalon, pul, badon
hissalori). Sagirdlardon frazeoloji vahidlorin monasini toxmin eds bilib-bilmayacayini yoxlamagq Ggiin
qruplar soklinds isloyin. Sinfinizin atrafinda gazin va har hansi diizgiin torif ii¢iin onlarin cavablarini
yoxlayin. Sonra frazeoloji vahidlorin monalarini sinfinizlo boliisiin vo onlara kontekstdo niimuna
gostorin. Ikinci movzu otrafinda deyimlorin basqa qrupuna kegin. Foaliyyoti tokrarlayin. On xala
catan ilk komanda oyunu qazanir.
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SUMMARY
Aysel Iskandarova

TEACHING WAYS OF PHRASEOLOGICAL UNITS AT
SECONDARY SCHOOL

English is considered to be a highly idiomatic language, and native English speakers use a lot
of phraseological expressions in various fields, including media, literature, and also in spoken
language. Phraseological combinations are lexical units that justify the richness of the language, the
artistic tone of the ordinary idea, the more precise and clear expression of the idea. The role of
phraseological units as a special structure in the formation of students' vocabulary and linguistic
competence is very large, because they include the national, cultural outlook of the country.

Key words: phraseology, linguistic, context, dialogue, idiom, technique
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XARICi DILIN TODRISINDO MULTIMEDIA VASITOLORINDON
iISTIFADONIN OHOMIiYYOTIi

Ingilis dilinin todrisi zaman1 multimedia vasitolorindon istifado xiisusi rol oynayir. Son
dovrlards elektron kitabxanalardan, elektron dors vesaitlorindon, onlayn togdimatlardan va elektron
liigotlordon istifado todris materialinin daha effektiv monimsonilmasino gorait yaradir. “Hazirda
muasir innovativ texnologiyalarin tohsil sahasinag tosir gilicii daha bdyiikdiir. Xiisusilo, multimedia
vasitolori dil dyrononlors xarici dili daha effektiv 6yronmodo, miisallimlors kegirilon yeni moévzu vo
tapsiriglar1 daha yaradici vo somarali toqdim etmads osas yardimei vasitadir” [1, 5.17].

Xarici dil dorslorindo multimedia vasitolorindon istifado toloboyoniimlii yanagmani hoyata
kegirmoyo imkan verir ki, bu da tolimin fordilogdirilmasine vo differensiallagdirilmasina komok edir.
Bu zaman tolabolorin foallig1 aktivlesir vo fonno maraq artir. Bu vasitslor talobonin yasini, psixoloji
xiisusiyyatlorini vo dil saviyyasini nozors alaraq onlarin har birinin miistoqil vo yaradici igini toskil
etmoyo imkan verir. Multimedia vasitalari ils igslomokls tolobalor 6z tolim prosesina tosir gdstors, onu
fordi qabiliyyot vo istiinliiklorino uygunlasdira bilorlor. Bu zaman onlari maraqlandiran material
dogiq monimsayirlor, dyronmoni istadiklori qodor tokrarlayirlar. Bu da tolobolors materiali daha
diizgiin gavramalarina komok edir.

Multimedia vasitolorinin todris prosesino totbiqi toloboalorlo yanast miiollimlorin  do
tokmillogmasine kdmok edir. Bu zaman miisllimlors hom yerli, hom do xarici homkarlari ilo metodiki
tocriibo miibadilosine imkan yaranir. Multimedia vasitolorindon istifadonin tstiinliiklorindon biri do
onlarin O6ziinonazarat sisteminin optimallasdirilmasia tohfo vermasidir. Kompiiter testlorindon
istifado etmaoklo tolobolor dyronilon materialin monimsanilmo doracosine miistaqil nazarat etmok vo
lazim olduqda onu tokrarlamaq imkani alds edirlor.

Tadris prosesinda istifado olunan elektron lo6vholor universal tolim vasitosi hesab edilir ki, todris
materialinin vo multimedia materiallarinin elektron mozmununu tslim prosesina daxil etmak iigiin
somoarali tisuldur. Elektron 16vholorin kdmayi ils xarici dilds dyronilon material tam hocmda taqdim
edilir vo bu material agilli 16vhonin ekraninda aydin formada gostorilir. Bu zaman tolobs yaradici
foaliyyato calb edilir.

Masolon, edutaintment dyronma va aylonce arasindaki slagoni oks etdiron vasitodir. Bu zaman
tolobo oylonco mogsadlori ilo yanasi Oyronmo prosesino diqget yonoldir. Edutaintment todris
prosesindo tolobalorin dyronmasing tosir edon giiclii multimedia vasitolorindon biri hesab edilir.
Umumiyyatlo, multimedia vasitolori tolim prosesini zonginlosdirmoklo yanasi, todris materialinin
qavranilmasi prosesina do somorali tasir edir va tolobalorin hiss komponentlorinin aksoriyyatini calb
etmakla onlarin yeni materiali monimsamaoloring effektiv tasir gostorir.

Bu giin respublikamizin bir ¢ox ali tohsil miiossisolorinds xarici dil darslorinds multimedianin
komayi ila hall edilon asas tapsiriq qruplarina asagidakilar daxildir:

- tolabaloarin todris isloring dastayin artirilmast,

- tolobolor arasinda real iinsiyyatin tomin edilmaosi,

- moarkozlagdirilmis informasiya sistemlorinde saxlanilan siiratlo artan informasiya fondlarina
todris prosesinin biitilin istirak¢ilarinin ¢ixisinin tomin olunmast;

- xarici dili 0yronmak iiciin kognitiv maraq vo motivasiyanin inkisaf etdirilmasi.

Multimedia vasitalorinin 9sas magsadlaring iss yeni materialin dyranilmasi, yeni malumatlarin
toqdim edilmasi vo tolobolorin intellektual potensialinin genislondirilmasi, kegmisin konsolidasiyasi,
tolim bacariglarinin inkisafi, dyronilon materialin tokrarlanmasi, oldo edilmis bilik vo bacariglarin
praktiki totbiqi, biliklorin imumilosdirilmasi vo sistemlagdirilmosi daxildir.

Multimedia proqramina daxil edilmis material asagidaki metodik vozifslorin hollino nail
olmaga imkan verir:
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- s0ziin monasini dork etmok bacarigini formalagdirmaq vo méhkomlondirmok;

- formalasdirilan s6zii yazmagq ti¢lin miivafiq bacariglarin inkisaf etdirilmosi,

- islonon materialin vizual goriintiisiiniin birlosdirilmasi [2].

Azorbaycanda foaliyyot gostoran bir ¢ox ali moktoblords xarici dil dorslorinds istifade olunan
internet resurslarindan bozilori bunlardir: Lettergenerator, EssayMap, LearningApps.org veb, Video
Yaratma Serveri vo s.

Beloliklo, multimedianin osas {istlinliiyli miiallimin auditoriyaya suallar vermok, emosional
roylori izlomok, tosviri dondurmaq imkanidir. Sosin diskret OtUrllmesi ders zamani psixoloji
rahatlama aparmaga imkan verir. Biitiin bunlar multimedia texnologiyalarini1 didaktik baximdan ¢ox
cevik vo effektiv edir. Xarici dilin todrisindo multimedia vasitalorinin perspektivlori ilo bagli olaraq
kompiiter texnologiyasindan daha genis istifado etmok zoruridir.
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SUMMARY
Pustakhanim Musayeva

THE IMPORTANCE OF USING MULTIMEDIA IN TEACHING
A FOREIGN LANGUAGE

The article is about the effectiveness of using multimedia tools in foreign language teaching.
Information technologies have become an integral part of our life. Active use of information and
communication technologies is observed in the educational system today. Recent advances in
information technologies and their use during foreign language teaching provide teachers with ample
opportunities to improve the foreign language teaching process. In education, multimedia tools allow
easy transmission of information, audio and visual processing of information with various hardware
and programs.
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INGILIS DILININ XARICI DIiL KiMi TODRISINDO LEKSIiK
VO TOBIi YANASMA

Ingilis dilinin todrisindo genis istifado olunan miiasir yanasmalardan biri do 1990-c1 illordo
Maykl Levis torafindon yaradilmis Leksik Yanagmadir. Osas mahiyyati todris prosesinds leksik
vahidlordon vo sabit s6z birlosmolorindon istifado edorok xarici dilin manimsonilmasi olan Leksik
Yanagsma sagirdloro s6z birlogsmolori asasinda dilin qrammatikasinin 6yranilmasina va ligat
bazalarinin artirilmasina imkan yaradir. Bu metodun tadris prosesinds tadbiqi siibut etmisdir ki, dilin
Oyranilmasi vo manimsanilmasi eyni zamanda Unsiyyat prosesinds xarici dildon istifado dilin
grammatik struktur vahidlorindan, funksiyalarindan daha ¢ox leksik vahidlorin, s6z vo sz
birlogsmalarinin, frazeoloji birlosmalarin 6yranilmasindan va nitqds istifadasindon asilidir [3].

Todbigi dilcilik Gzro amerikan professor vo dil¢i alim N.Smit Leksik Yanasma iizro
aragdirmalar aparmis vo moshur geydlorini 6z asarlorindo qeyd etmisdir. O yazirdr ki, Leksik
Yanasmani bir neg¢a s0zlo ifads etsok, deys bilarik ki, dil anonoavi grammatika va liigat torkibindon
deyil, leksik vahidlordan ibaratdir vo leksik vahidlari insan yaddasi biitév halda qavrayir, yadda
saxlayir. Eyni zamanda o qeyd edirdi ki, ingilis dilinin tahlili vo 6yradilmasi grammatik strukturlardan
daha ¢ox leksik birlosmalara asaslanir. Burada leksik vahidlar dedikds frazeoloji birlosmaloar, s6zlar,
sabit s6z birlosmalari olan leksik birlosmalor nozards tutulur [1, s. 55].

Leksik Yanasmanin magsadlorindon yazan Stenger bu yanasmanin asas mahiyyati olaraq
sagirdlorin leksik vahidlorlo tanigligi vo Unsiyyat prosesinds hamin birlosmolordan istifadoni geyd
etmisdir. O, hamg¢inin, bununla kifaystlonmayib yazirdi ki, sagirdlorin dil dyronmas prosesinda leksik
vahidlori yazida vo danigiqda istifads etdikds, dinloma zamani esitdiklori bu vahidlori tanimaglari vo
monasini anlamaqlari bu foaliyyatin siiratli vo somarali oldugunun gostoricisidir. [ 2, s. 101]

Xarici dilin todrisinds leksik vahidlorin sinif muhitindo 0yrodilmasi zamani yaxsi olar ki,
glindoalik istifads olunan soz, s6z birlosmolari vo leksik vahidlor sagirdlors todris edilsin. Cunki onlar
xarici dildon yalniz sinif daxilindo deyil, eyni zamanda sinifdonkonar hoyatda, kommunikasiya
prosesinda dil dasiyicilari ila Unsiyyato girirlor va bels olan halda istifads olunan s6zlarin va ifadalorin
tolobalor tarafindon taninmasi vo basa diisiilmasi an vacib mosalalordandir. Leksik vahidlarin todbiqi
vo Oyradilmasi ilo xarici dilin monimsanilmasi prosesi zamani sézlarin vo s6z birlosmolarinin uzun
middst yaddaslarinda qalmasina komak edir.

Ingilis dilinin todrisindo innovativ metodlardan biri olan tobii yanasma 1970-ci illorin sonunda
Stefan Krasen va Teresi Teller torafindon islonib hazirlanmisdir. Bu metodun asas mahiyyati dedikdo,
sinif daxilinde grammatik qaydalarin azbarlonmasi yolu ilo deyil, daha ¢ox Unsiyystdon vo tnsiyyat
osaslt oyun vo tapsiriglardan istifado edorok ingilis dilinin sagirdlar torafindon monimsanilmasi
prosesi nozords tutulur. Tabii yanasma metodunun asas moagsadi sagirdlori Unsiyyato calb etmok,
onlarda digor sagirdlorla, eloco do dil dasiyicilar ilo ingilis dilinds Unsiyyat qura bilms bacarigini
formalasdirmaqdir. Lakin, bu o demok deyil ki, dilin manimsanilmasi prosesi qgrammatik gaydalar
Oyradilmadon hoyata kegirilir. Oksino, todris foaliyystinin sonunda sagirdlor dilin grammatik
qaydalarindan diizgiin istifado edarok homin dilds axic1 tinsiyyata sahib olurlar [4].

Usaglarm hals kigik yaslarindan dili manimsama foaliyyatini miisahids etsak gororik ki, onlar
5 yasa godar dili stiursuz sokilds esitdiklorini tokrarlayarag, talgin edarok 6yronirlor. Bu proses 6zunu
todris foaliyyatindo bohs edilon metodun todbigi zamani hoyata kegirilir. Belo ki, sagirdlorin dors
muddatindoa dili rahat manimsamaloari tgiin olverisli sinif soraitindo mixtolif materiallart dinlomak vo
esitdiklori ifadalori tokrarlamaq kimi tapsiriqlar, masqlor todbiq edilir. Noticads, onlarda danisiq
bacariqlari ilo yanas1 dinloma bacariqlar1 da inkisaf edir.

Stefan Krasen vo Teresi Teller muolliflori olduqglart kitabda tobii yanagmanin osas vozifo vo
prinsiplori haqqinda genis qeydlor aparmiglar. Onlar bu metodun asas mahiyyatini Comskinin
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davranis nazariyyasi ila alagalondirarak geyd edirdilar ki, birinci dilin manimsanilmasi zamani vacib
olan amil dildon kommunikasiya prosesinds istifadoanin hoyata kecirilmasidir. Belo olan halda galan
prosesin gedisati beynin funksiyasidir. Birinci dilin monimsonilmasi prosesini bir ¢ox todqiqatci
psixologlar arasdirmiglar. S.Krasen mohz bu todgigatlardan ilhamlanarag ingilis dilinin
monimsanilmasi  xususiyyatlorini  6yronmis va todbiqi dilgilikdo dilin  monimsanilmasi
xususiyyatlarini 6ziinds oksetdiron Krasen nazariyyasi formalasmisdir.

Yeni tolim metodlarimin osas mahiyyati problemli vo layiho asasli situasiyalar yaratmagla
sagirdlorin idraki bacariqlarini, yaradici, montiqi diisiinma qgabiliyyatlorini inkisaf etdirarok todris
prosesinin somarsliliyinin artirilmasi vo yiiksak dil biliyina intellekts sahib gonc nasil yetisdirmokdir.
Innovativ tolim iisullari, yeni metod va yanasmalar sagirdlarin xarici dillori, xiisusilo da ingilis dilini
daha asan 6yronmoalori Ugln zaruri nitq foaliyysti névlorini, bacariglarini inkisaf etdirir. Yeni tolim
metodlariin todbiqi zamani sagirdlor kommunikasiya edarok sifahi nitq bacarigimi tokmillosdirir,
eyni zamanda, onlar xarici dili yalniz fann olaraq dark etmir, hamcinin dilin real (nsiyyat soraiti G¢ln
ohomiyyatini anlamis olurlar.
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SUMMARY
Fidan isayeva

LEXICAL AND NATURAL APPROACH IN TEACHING
ENGLISH AS A FOREIGN LANGUAGE

Everyone knows how important the English language is in the era of globalization of the
countries of the world. So people try to learn and master English either as a second language or as a
foreign language. Since English is a "bridge language™ for integration into the world, it is taught in
many schools from the elementary school age. At the same time, in many areas of society, in the field
of education, a foreign language, especially English, is required, so the teacher who teaches this
language has many responsibilities. In order to quickly develop students' ability to use a foreign
language in the process of communication, it is better for the teacher to acquire new methods and
approaches, linguistic and pedagogical knowledge.

Key words: Education, method, approaches, skills, student, resources
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XARICI DILLORIN TODRISININ AKTUAL PROBLEMLORI

Dil xtisusiyyatlari har zaman hoyatin biitiin sahalorinds miihiim yer tutmusdur. Har sferanin 6z
dili var: seir dili, rosm dili, riyaziyyat dili, sanat dili vo s. Bunlar elmi dil nimunalaridir, ancaq
boyulklorin dilini, balaca usagin dilini, heyvanlarin dilini, texnikanin dilini, tabistin dilini vo basqa
dillari geyd etmomoak miimkin deyil.

Belaliklo, yuxarida deyilanlordan bels natica ¢ixarmaq olar ki, dil hayatin har bir sahasins aid
olan elementlor vasitasilo miayyan molumatlarin qavranilmasini, tanzimlonmasini va 6turilmasini
asanlasdiran bir vasitadir.

Miasir diinyada qloballagma vo beynalxalq integrasiya dovriinds bilik va tacriibs mubadilssi,
umumi millatlorarasi layihalor, mixtalif dovlotlor arasinda amokdasliq tigiin garsiliqh faydali sorait
yaratmaq mogsadilo 6lkalor vo xalglar arasinda olagolorin yaradilmasina vo méhkomlandirilmasine
yonalmis kadr hazirligi xiisusi yer tutur. Xarici dillorin, muxtalif 6lkaslorin milli vo modoani
xususiyyatlorinin - dyradilmasi son dorace muhim ohomiyyst kasb edir. Azorbaycanlilarin
oksariyyatinin dil bacariglarint geyd etmamok mumkin deyil, ¢lnki digar millstlorlo migayisada,
bizim Ggtn dil 6yronmok va dil baryerini asmaq xeyli asandir.

Tohsil miihiti inkisaf edon comiyyatin daim doyison ehtiyaclarini 6demok Ggun vasitalor,
metodlar vo yanasmalar talob edir, bunlar da 6z ndvbasinds, mitomadi olarag yenilonmali vo
tokmillagdirilmalidir. Eyni zamanda, todris prosesinin muasirlosdirilmasinds hor hansi bir geriloma
doarhal nazars garpir vo comiyyatin mixtslif sahalorinds ciddi ziyana sabab olur.

Comiyyat icuin har hansi ¢atin va strateji shomiyyatli vo daim tokmilloson proses kimi, xarici
dillorin tadrisi da bir sira xiisusiyyatlora malikdir. Bunlar nozars alinmasa, ciddi problemlora cevrilo
bilor. Bu problemlorin kokinl vo onlarin aradan qaldirilmasi yollarmi tahsil prosesinin U¢ asas
istirak¢isinin har birinds axtarmaq lazimdir: mioallim, taloba va tohsil muhitinda.

Toalimin mivaffaqiyyatindon tokca fordi soxsin taleyi deyil, ham do onun galocokds galisacagi
sahalorin perspektivlori do bundan asilidir. ©lds edilmis biliklori praktikada totbig etmokls, nazori
fikirlori realliqgda hoyata kegirmakla iralilomok mumkindr. Tohsil prosesinin shomiyyatinin vo onun
naticoalorinin lazimi saviyyada giymatlondirilmamasi istor-istomoz shalinin hoyat keyfiyyatino tosir
edir, bir cox gostaricilorinin asagi diismasine vao ddvlot mexanizmlarinin strukturunun foaliyyatini
asagi salir.
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SUMMARY
Ulviyya Orujova

ACTUAL PROBLEMS OF FOREIGN LANGUAGE TEACHING

The thesis is dedicated to the main problems in teaching foreign languages. The ability to learn
a foreign language is a high-quality ability that allows you to communicate among people of other
nations and in other countries, which contributes to the mixing of not only languages, but also cultures
and traditions. The importance of rethinking the role of knowledge, skills and knowledge of a foreign
language in the context of the country's integration into a single world community. The strategic need
for international exchange of experience and the ability to introduce the experience of foreign
colleagues into national practice are emphasized.

Key words: language, foreign language, receptor, methodology, teaching

-47 -



ROZA SOFIYEVA
Balka Slavyan Universiteti
rshafiyeva@yahoo.com

XARICI DILIN TODRIiSi PROSESINDO iSTIFADO OLUNAN
AKTIV VO PASSIV METODLAR

Dil insanlar arasinda iinsiyyot vasitosidir. Insanlar dil vasitasils bir-birini basa diisiir, 6z duygu
vo diisiincalorini, hiss vo hoyocanlarini ifado edirlor. Bir votondas kimi ana dilini sevmok, onu
gorumagq vo golacok nasillors 6tiirmak har bir kasin borcudur. Ana dilini yersiz alinmalarla, liizumsuz
ifadolorlo kirlotmok olmaz. Bununla yanasi xarici dili 0yronmok, 6z diisiincalorini bu vo ya digor
xarici dildo sorbast ifado etmok, oxudugu adabiyyati, dinlodiyi motni anlamaq, elmi miizakirslordo
istirak etmok kimi bacariglara yiyolonmoyi miisbot doyorlondirmok lazimdir. Bu mogsadls
Azarbaycanin bir ¢ox universitetlorinds xarici dil tadris olunur. Hor hansi bir dili 6yronmakla tolobalor
xarici alomo daxil olur, bagqa dlkalorin dilini, tarixini, madoniyyatini bilmoklo yanasi glindon-giino
inkisaf edon Azorbaycanin qadim tarixini, zongin modani irsini, bir-birindon doyorli odabiyyat
niimunslarini miixtalif 6lkalors tanitmaq bacarigina yiyslonirlar.

Xarici dilin tadrisindo miixtalif metodlardan istifads olunur. Malumdur ki, uzun miiddoat xarici
dilin todrisinds passiv metoddan istifado olunmusdur. Bels ki, miiollim yeni mévzunu izah edorok,
homin mdvzu strafinda ¢alismalar verir vo bu tapsiriqlart yoxlayirdi. Bununla talabonin mévzunu
anlama doracasi Olciiliir vo qiymotlondirma aparilirdi. Toloba-misllim {insiyyoti dolayr yollar
vasitasilo qurulurdu. Bir miiddat sonra iso aktiv metoda kegid bas verdi, dorslor miiallim va talobalorin
istiraki ilo qurulmaga basladi. Bu iisulla miisllim-tolobs {insiyyati birbasa qurulurdu. Miisllim yeni
movzunu izah etdikdon sonra tolobalor movzu ils bagl garanliq qalan hissolordon suallar verir vo
movzu atrafli sokilda izah olunurdu. Zaman kegdikca bu metod tokmillagarak interaktiv metodla avoz
olundu. Aktiv metoddan forqli olaraq interaktiv metodda talaba tolimin subyekti kimi ¢ixis edir. Bu
isulla movzu yalniz miiallim-tolobo miizakirasi vasitasilo deyil, tolobalarin bir-biri ilo miizakiralori
osasinda tohlil olunur. Miizakire zamani tolobolor arasinda da miizakiralorin baglanmasi interaktiv
metodun gostoricisi sayilir. Interaktiv metod miiollim vo tolobalorde kompiiter biliklorinin olmasini
da tolob edir [2].

Molumdur ki, dil derslori miizakiroali sokildo qurulur. Darslordo kompiiterlordon istifado,
miixtalif movzulu qisametrajli filmlorin izlonmasi, milli madoniyyats maxsus xalq musiqisi 119 yanasi
digor musiqi janrlarmin dinlonilmasi vo praktik islorin goriilmesi dorsin keyfiyyatino miisbat tosir
gostarir. Dil darslorinds, xiisusilo orta moktoblords todris olunmayan, talobs {i¢iin tamamils yad olan
cex, polyak, ukrayna, bolgar, yunan, belarus vo s. kimi xarici dil dorslorinin todrisinds talobolorin
aktivliyini togkil etmak elo do asan deyil. Bu dillarin bazilari iso dogma Azarbaycan dilindan olifbalari
ilo do forqlonir. Bu magsadls darslori elo qurmaq lazimdir ki, tolobs darsin keyfiyystindon razi qalsin
vo dorsdo istirak etmoyo can atsin. Interaktiv metod biliklorin talobalors hazir sokilde verilmosinin
oleyhinadir. Burada tolobalor biliklori 6zlori axtarib tapir. Miisllim togkilat¢i kimi 6z moslohatlorini
verir, tolobalari istigamatlondirir, talabalar isa tacriibaci, miisahidaci, tadqiqatci, yaradici subyekt kimi
mdvzu iizorinda calisir va lazimi biliklari toplayirlar.

Miisahido metodu ilkin tosovviirlorin formalagmasimna vo getdikco inkisaf etmosino,
miisahidacilik bacariglarinin yaranmasina xidmat edir. Toloba miisahids vasitasilo miisahide planini
hazirlayir, apardigi miisahidoalorls bagli geydlor aparir vo naticalor ¢ixarir.

Foal idrak metodu olan demonstrasiya metodunda osya vo hadisolor dinamikada niimayis
etdirilir. Buraya kino vo filmlordan, televiziya verilislorindon vo s. bu kimi vasitslordon istifads
daxildir. ©Oyani vo texniki vasitolor toplanilir, sistemo salinir, bu vo ya diger mdvzu iizro
gruplasdirmalar aparilir.

[liistrasiya metodu demonstrasiya metodu ilo six olagelonir. Bu metod vasitosilo mévzu
tolobalors oyani vosaitlor hesabina asilanir. Bu vasitalor otrafimizda movcud olan tobii osyalar, sokil
va plakatlar, sxemlor, codval vo diagramlar, qlobus va xarito kimi simvolik ayani vasaitlor ola bilor.
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Vasaitlorin se¢imi magsad vo mazmun ils bagl olur.

Movzunu tolobalors asilamagin bir digor Uisulu iso tasviri metod adlanir. Bu metod vasitosilo
har hans1 fakt vo ya hadiso miixtalif s6z vo ifadslor vasitasilo tolabanin tosavviiriinds canlandirilir.
Tosvir tlisulu iki yolla hoyata kegirilir. Bunlardan biri miisllimin hadisoni tosvir etmasi, digori iso
darslikdo olan tosvirlordir. Iki yolun sintezi isa tolobolords daha dolgun tosovviirlorin yaranmasina
sobab olur.

Miiollimlor mévzunu sorh edorkon tolobolorin foalligini tomin etmolidir. Bozon 6ncadon verilon
maraql1 suallar talabonin diqqgatini calb edir vo onda maraq yaradir. Miiollimin nitqi elmli olmals, jest
vo mimikalardan yerli-yerindo istifado edilmoalidir [1].

Molumdur ki, tolim prosesinds tolabolorin oldo etdiklori biliklori bacariq ve verdislors
cevirmokdo ¢aligsmalarin, praktik vo laborator iglorin, s6z vo idraki oyunlarin rolu bdyiikdiir. ©Ovvaldon
tadris olunmus movzu ilo bagh verilon caligmalar, hazirlanan toqdimatlar bilik vo bacariglarin
tokrarina vo moéhkomlondirilmesine xidmat edir.

Darsin todrisi zamani miiraciot olunan metodlardan biri do miisahibs metodudur. Miisahibanin
iki formas1 var. Evristik miisahiba yolu ilo suallarin cavabi tslobonin 6ziino tapdirilir. Bu iisul
mdvzuya maraq oyatmaga, movzunun sturlu vo osasli sokildo qavranilmasina xidmot edir.
Tokrarlanma yolu ilo mévzu haqqindaki biliklor tokrarlanir vo talabonin biliklori méhkomlondirilir.

Miiasir dovrdes xarici dilin tadrisindo maraqli tisullardan biri do miixtalif internet proqramlari
va sosial sabokolor vasitasilo tolobalorlo bu vo ya digor dil dasiyicilart arasinda canli {insiyystin
qurulmasi ola biler.

Internetin verdiyi imkanlar arasinda distant tohsil do miihiim shomiyyat kosb edir. Youtube
kanallarinda movcud olan tacriibali dil darslori do bu baximdan miisbat doyorlondirils bilar.

Biitiin s0ylononlari yekunlasdiraraq qeyd etmok lazimdir ki, miiasir dévrds talabalorin xarici
dil, bilik vo bacariglarinin formalasdirilmasi {i¢iin imkanlar tiilkonmozdir vo biitiin metodlar
birlogdirarak miikkommeal todris aparmaq miimkiindiir.
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SUMMARY
Roza Shafiyeva

ACTIVE AND PASSIVE METHODS USED IN THE PROCESS
OF TEACHING A FOREIGN LANGUAGE

The conference paper discusses the methods used in foreign language teaching. It is noted that
the teaching of a foreign language should be organized in such a way that students acquire basic
knowledge and skills and are able to freely express their emotions and thoughts, feelings and
excitement about this or that topic in a foreign language through written and oral speech. It is reported
that it is considered appropriate to use the unity of methods in order to ensure the active participation
of students in the lesson and create interest in them.

Key words: language, methods, teacher, student, interactive
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THE EFFECT OF TOPIC SELECTION ON STUDENTS' WRITING
PERFORMANCE

Writing is an essential component of language learning, and it plays a vital role in language
acquisition. Writing activities help learners to develop their language skills, including vocabulary,
grammar, and syntax, as well as their ability to express their ideas effectively. Writing activities
provide opportunities for learners to practice and improve their writing skills, and they can be an
effective tool for language teachers to assess learners' language proficiency. This research paper
reviews the literature on the role of writing activities in language acquisition, the types of writing
activities that are effective, and the challenges and limitations of writing activities in language
learning.

Writing activities can provide a range of benefits for language learners. Firstly, writing
activities help learners to develop their vocabulary and grammar skills. When learners engage in
writing activities, they are required to use a wide range of vocabulary and apply grammar rules
correctly to construct coherent sentences and paragraphs. Secondly, writing activities help learners to
develop their reading skills. When learners read texts, they are exposed to new vocabulary and
grammar structures, and they can incorporate these into their own writing. Thirdly, writing activities
help learners to develop their critical thinking skills. When learners write, they need to organize their
ideas logically and coherently, and this requires them to think critically about the content they are
writing about. Finally, writing activities help learners to develop their communication skills. When
learners write, they are communicating their ideas and thoughts to an audience, and this requires them
to consider the needs and perspectives of their readers [4].

There are various types of writing activities that can be effective for language learners. These
include freewriting, journal writing, collaborative writing, and writing for a specific purpose, such as
writing emails, reports, or essays.

Writing is a complex skill that requires not only language proficiency but also the ability to
organize and express ideas effectively. Therefore, the choice of a writing topic can have a profound
impact on students' writing performance.

The topic selection can have a significant impact on the writing performance of English as a
Foreign Language (EFL) students. Here are some ways in which the choice of topic can affect their
writing:

Interest and engagement: If students are interested in the topic, they are more likely to be
engaged in the writing process and produce a better piece of writing. Therefore, allowing students to
choose their own topics can increase their motivation and enthusiasm.

Background knowledge: Students are likely to write more effectively about topics with which
they are familiar or have some prior knowledge. Choosing a topic that is too difficult or unfamiliar
may lead to confusion and a lack of coherence in the writing.

Language proficiency: The complexity of the language required to write about a particular topic
can also affect the writing performance of EFL students. Therefore, choosing a topic that is
appropriate for the language level of the students can help to ensure that they are able to express their
ideas effectively.

Cultural familiarity: Some topics may be more culturally familiar to students than others.
Choosing a topic that is relevant to their culture and experiences can help students to connect with
the writing topic and produce a more authentic piece of writing.

Research has shown that when students have the opportunity to choose their own writing topics,
they are more engaged and motivated, and their writing performance tends to improve. This is because
choosing a topic that they are interested in allows students to tap into their prior knowledge and
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experiences, which can help them to generate more ideas and write more fluently. Additionally, when
students are given the autonomy to choose their own topics, they are more likely to take ownership
of their writing and put in more effort into producing a high-quality piece.

On the other hand, when topics are assigned to students, they may not feel as invested in the
writing task, and their writing performance may suffer as a result. Assigning topics can also limit
students' creativity and imagination and may lead to a lack of engagement and motivation.

In conclusion, topic selection can have a significant impact on EFL students' writing
performance. Allowing students to choose their own writing topics can increase their motivation and
engagement and lead to better writing performance. Teachers should consider giving students more
autonomy in topic selection and providing guidance and support to help them select appropriate and
interesting topics.
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XULASO
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TOLOBOLORIN YAZI PERFORMANSINA MOVZU
SECIMININ TOSIRI

Yazi, oxumaq, dinlomok vo danigmaqla yanasi, dord dil bacarigindan biridir vo dil
Oyranilmasinda halledici rol oynayir. Yazi faaliyyatlori 6yrononlors 6z dil bacariglarini, o climlodon
ligot, grammatika vo sintaksis, homg¢inin 0z fikirlorini effektiv ifado etmok bacariglarini moagq etmok
Vo tokmillogdirmok imkanlart verir. Mogaloda dilin manimsanilmasinds yazi faaliyystinin faydalari,
effektiv yazi faaliyyatlorinin névlori vo dilin dyronilmasinds yazi faaliyyatinin ¢atinliklori vo
mohdudiyyatlori haqqinda adobiyyat nazardon kecirilir. Mogaloda belo naticays golirik ki, yazi
foaliyyati dil Oyronanlor Ugun doyorli alst ola bilor, lakin muollimlor mivafig, colbedici va
Oyrananlarin saviyyasine va ehtiyaclarina uygun olan yazi faaliyyatlorini diggstlo tortib etmoali va
onlarin somarali toskilini hayata kegirmalidirlor.

Acar sozlar: yazi, todris prosesi, dil bacariglari, kompetensiya
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INGILIS DILININ TODRiSi ZAMANI TOLOBO NAILIYYOTLORININ
QiYMOTLONDIRILMOSINDO MOTIVASIYAEDICI USULLARDAN
ISTIFADO METODIKASI

Talaba nailiyyatlarinin giymatlondirilmasi texnikalar1 bir-birindan forglonsa ds, notico olaraq
hor biri eyni mogsado - tohsilalanlarin tolim zamani gazanmis olduglar1 bilik vo bacariglarin
keyfiyyatini mioyyanlosdirmok vo onlar1 inkisafa aparan yollar tapmaga xidmot edir. Burada
motivasiyaedici giymatlondirma tisullarindan istifads etmok, qazanilan nailiyyatlorin artirilmasi tigtin
effektiv hesab olunur.

Qiymatlondirma prosesinds toloboloro miixtalif moagsadlora xidmat edon raylorin verilmasi
onlart motivasiya etmak Uclin mihim ohamiyyat kasb edir. Malumdur ki, talobalarin tolobatlarini
muoayyanlosdirib onlara diizgiin istigamot vermok lazimdir. Miollimin talabalora raylori vaxtinda
vermasi, musbat gozlontilara asaslanmasi va talim magsadlorinin reallasmasini tomin etmasi effektiv
hesab olunur. Bu baximdan, raylori asagidaki kimi qruplasdirirlar:

e  Golacaya yonalan ray — talabalarin sahvlarini aradan qaldirmasi {igiin miixtalif yollar toklif
edilir. Moasoalon: tapsirigin hollinds etdiyiniz sahvlor, adston, praktik suallarla baglidir. Mévzunu
yenidon oxuyub tapsirigin totbigi xtisusiyystlorini aragdirsaniz, sahvlorinizi aradan qaldirarsiniz;

e Idraki foaliyyato yonolon roy — tolobalorin nailiyyatlorini dagiq vo gorazsiz sokilds tohlil
etmokdir. Burada emosiyalarla (shson, aforin vo s.) deyil, onun inkisafin1 tomin edon idraki
foaliyyatlora asaslanaraq ray verilir [2, s.13]. Masalon: Tapsirigin hallinds tatbiq etdiyiniz yeni tsul
mosalanin mahiyyatini agmaga komok edir. Ona gora do sizin tapsirigin halli ilo bagli naticoniz
yuksok giymatlondirilir.

Bu zaman tolabalor nailiyyatlorini tam aydin vo doqiq anlayir, onlar1 diizgiin tohlil edir, 6z
inkisaflarini tomin edirlar.

Talobalorin nailiyyatlorinin artirilmasinda daha bir effektiv vasits iso 6zuntgiymatlondirmanin
hoyata kegirilmasidir. Bunun t¢tin mixtalif motivasiyaedici Gsullardan va vasitolordoan istifads oluna
bilor. Bunlara nimuno olaraq sorgu varaglari, rubriklar, soxsi inkisafi izlomo grafiki va s. geyd edilo
bilor. Rubriklarin talobalora 6ncadan togdim olunmasi onlarin 6z iralilayislorini tamin edon masalaloari
aydinlasdirmasina vo daha ¢ox diggat yetirmali olduglari mithiim moagamlara fokuslanmasina tasir
edir [1, s.1420]. Burada geyd edilon bandlorin reallasmasi tolobalords daxili motivasiyani artirir vo
onlar mosalolori otrafli sorh edirlor. Noticods, tolobalor dil biliklorini tokmillosdirir vo talim
nailiyyatlorini daha da artirirlar.
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SUMMARY
Gunel Khudayarova

METHODOLOGY OF USING MOTIVATIONAL METHODS IN THE
ASSESSMENT OF STUDENT ACHIEVEMENTS IN THE
ENGLISH LANGUAGE TEACHING

Research has shown that there is positive association of motivation and assessment. The
article focuses on giving feedback while assessing language skills of students and motivate them for
learning English. Teachers act as resources in motivating students to take an interest in the given
topic. Thesis concluded that students become engaged in learning process when teachers used
motivational strategies for assessing students’ knowledge.

Key words: motivational methods, ways of giving feedback, rubrics
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SUCCESSFUL TEACHERS IN LANGUAGE TEACHING

How to become a successful teacher in language teaching? One of the best sides of being a
teacher is that a teacher is constantly learning new things about themselves, about their students, and
about the teaching and learning process. It is a journey of discovery that never ends; whether a teacher
is newly qualified or a very experienced teacher, they still need to feel that they are developing in
their work. In addition, as a teacher of a constantly changing language, they themselves want to
improve their knowledge of up-to-date English, as well as learn more about the cultures of the
English-speaking world.

There are various ways in which teachers develop: by non-judgmental observation, by taking
further courses, by study visits to English-speaking countries, by taking up a new professional
interest, by learning a new skill or improving an old one.

Gaining experience a teacher will increasingly find that they need to take care of their own
professional - and personal - development. Teachers will find that they develop special professional
interests, perhaps in areas such as using computers, task-based learning, using projects, pronunciation
etc. They will, perhaps, want to do special courses, or go on to do further training to inform your
interests [1].

Many teachers find that, after their initial training, their first step to professional development
happens in the school where they start working. Getting together with other teachers and talking about
problems - and solutions - is a very good way to help yourself to develop.

One way of helping themselves is to observe another colleague or colleagues. Observation is a
wonderful way of learning new ideas, or of getting feedback on your own teaching. Remember that
this is not the judgmental observation a teacher perhaps had during training; teachers are helping each
other to develop [2].

Being good at classroom management is the strong side of teachers. The aim of classroom
management is to create the conditions in which learning can take place. It covers the whole setting:
the seating arrangements, their positioning the classroom, their management of groups and pairs, how
they deal with disruptive students, even their instructions. It is hard to overestimate the importance
of classroom management. If a teacher has a beautiful lesson, but poor classroom management skills,
then the chances are that their lesson will not work.

Teachers should be well prepared, punctual and neatly dressed. They should think about the
age of their audience and the impression they want to give. There is no harm in starting out
conservatively. Teachers should work on their voice and body language so that they appear confident,
even if they really do not feel it. The voice needs to be loud and clear. Teachers may feel nervous,
even anxious but they should ensure that they set the right tone for a successful working relationship
with their students.

In addition, although teaching is a skill, which can be learnt by study, training and experience,
it is also a 'people business', and uses all of their being. Because of this, many teachers find that
developing in areas which are related, such as counselling or mentoring, and even unrelated to
teaching can be very beneficial to their work as teachers. There is no doubt that as teachers develop
as people, our work as teachers has greater depth and resonance with their students.
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DiL TODRISINDO UGURLU MUQLLIMLOR

Muollim olmagin on yaxsi toraflorindon biri odur ki, misllim daim 6zii haqqinda, talobalori
haqqinda, todris vo tolim prosesi haqqinda yeni seylor Oyronir. Bu, he¢ vaxt bitmoayan bir kosf
sayahatidir; miollim yeni ixtisas almis vo ya ¢ox tacribali muallim olsa da, yena da 6zlorinds vo
ixtisaslar1 tizro inkisaf etdiklorini hiss etmolidirlor. Bundan slava, daim doyison dili todris edan
muiallim kimi onlar 6zlori do muasir ingilis dili biliklarini tokmillogdirmali, hamgcinin ingilisdilli
diinyanin-0lkalarin modaniyyatlori hagqinda daha ¢ox vo davamli 6yranmoalidirlar.

Acar sozlar: mioallim, dil dyratma, pesa inkisafi, soxsi inkisaf, miisahida
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THE ROLE OF MOTIVATION IN FOREIGN LANGUAGE ACQUISITION

Motivational factors have always been the object of research of many scientists. But the most
popular classification is between internal and external ones. In intrinsic motivation, interest in the
learning process is for intrinsic needs. Students learn the target language simply because they enjoy
doing it. No other external factor can motivate them to use all their knowledge and skills in different
contexts, to enthusiastically approach all kinds of activities, to participate enthusiastically in
discussions and to pay attention to instructions. An intrinsically motivated student focuses on an
academic goal without feeling anxious or bored. Unlike intrinsic motivation, extrinsic motivation
stems from external interests, which are divided into two types: integrative and instrumental.

Integrative motivation means that the learner learns the target language with the desire to meet
and integrate with the people living in that society. These learners must often be exposed to the daily
interactions that are characteristic of this culture. However, instrumentally motivated learners are
better at getting jobs, meeting school requirements, etc. they are more interested in practical reasons
such as Teachers can also create different instrumental backgrounds for language learning. These can
be things like praise and rewards, failures and punishments, authoritative demands, tests and
competition. For example, a student with no interest in writing may work hard on an assignment
because the best completion will be rewarded. The failures and punishments that the teacher uses to
shut down his students also have a kind of great meaning [1.p 46].

It gives students a reason to start over and fill in the gaps in their knowledge. What can teachers
do to motivate students? Motivating students to learn is part of a teacher's responsibility. A good
teacher will always find interesting and appropriate topics according to the level of students, assign
roles by giving them specific tasks, create many opportunities to personalize the presented topic, be
flexible and show a certain individual approach and conduct a needs analysis to maintain student
interest. All this makes the teacher's influence on the student's activity important. However, a wrongly
chosen approach and method can easily lead to student demotivation.

For example, if the teacher always acts as a supervisor, dictates everything that happens, does
not create an atmosphere for real communication, it is less effective for activities in which students
work together. To be encouraging in such situations and encourage them to go further 123 to achieve
more help. Having agency in the classroom makes students feel more motivated, responsible, and
independent. In addition, good teachers are also a great resource for their students. Sometimes our
learners need some language information to complete the task. The next role as an evaluator is no less
important than the others [4, p.98]. Talking to them about their progress and giving them grades puts
extra responsibility on students. Part of a teacher's flexibility is seeing her perform all of these roles
at different times for different activities with different levels of students. In addition, it is the teacher
who builds the student's confidence in language learning by demonstrating good personality and
adaptability. Possessing positive teacher characteristics such as effective rapport, getting to know,
listening to, and respecting students, as well as being fair, fair, respectful, patient, honest,
approachable, well-organized, and enthusiastic are effective ways to increase student motivation [2,
p 124].

Choosing appropriate methods for teaching skills and approaches is as important as the above.
To summarize, motivation is an integral part of any teaching and learning process. There are a number
of factors that greatly influence student motivation. Internal and external ones are good examples.
But it doesn't matter what kind of motivation students go to class, it is the teacher’s responsibility to
increase and maintain it. They use all skills and techniques, conduct needs analysis, study their styles
and consider many factors at problem levels to achieve the goal which is the main goal of any teacher.

As a teacher, | focus primarily on learning new words in context ((provided that correct
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pronunciation and correct usage in sentences are explained (minimum grammar that is important to
know) and development of reading skills (this both develops writing and helps to feel the language)
makes the "repetition™ of vocabulary and grammar more meaningful, etc)). | give importance. One of
the most important components for the successful completion of training objectives is motivation.
What is motivation? What is Motivation? In my opinion, it is necessary to start applying innovative
methods to foreign language lessons from the motivational part of the lesson (first of all, the first 5-
10 minutes) [ 5, p 137].

Students who have just started learning a foreign language face many difficulties and naturally
make many mistakes. At this time, they should have enough motivation so that the students find the
will power and continue to learn and speak a foreign language, despite looking "ridiculous”. In order
to create such motivation in the first weeks of the school year, familiarization games ("icebreakers”,
"classbuilding” activities), "start" (“bellwork/do now") type strategies, etc. use creates a positive
classroom environment and improves learning outcomes. In addition, in order to keep students
interested, it is necessary to praise their small achievements throughout the lesson and emphasize the
process of action ("The test results show that you worked really hard™, "I liked that you worked hard
to find the correct solution to this task" you used several options", etc.).

In other words, the definition should be job-oriented, not skill-oriented or intelligence-oriented
(for more information, refer to Carol Dweck's research on thinking styles). When a child is praised
for his ability or intellectual ability ("What a smart girl!", "You are very capable”, etc.), when he is
faced with a more difficult task, he associates it with a lack of intelligence and lack of ability, not
with less work and effort. and as a result, he loses all interest in the lesson and does not work hard.
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XULASO
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XARICI DILIN MONIMSONILMOSINDO MOTiVASIiYANIN ROLU

Talobalorin maragina, motivasiyasina vo talim prosesina colb olunmasina tasir edon bir ¢ox
amillar var. Onlardan an osas1 motivasiyadir. Motivasiya talabalare darslords foal istirak etmays, daha
yaradic1 vo mohsuldar olmaga, yiiksok keyfiyyatli dyronmo bacariglari niimayis etdirmoys imkan
veron bir nov giicdiir. Penny Ur torafindon aydin sokilds gostorildiyi kimi, "motivasiya" terminini tok
basina miioyyon etmok olduqca cotindir. “Motivasiyali” Oyronon baximindan diisiinmok daha
yaxsidir, deyir. Motivasiyali dyrananlorls islomok miisllimloer {igiin daha asan vo maraql ola bilar.
Lakin bu hom da ¢atin ola bilar, ¢ilinki forqli 6yronanlor farqli istoklor, ehtiyaclar va iislublarla galirlor.
Sagirdlorin motivasiya olunmasinin miixtalif yollar1 da var.

Key words: intrinsic motivation, extrinsic motivation, integrative motivation, instrumental
motivation
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SINFIN IDARO EDILMOSINDO MUSLLIM UCUN VACIB
OLAN BACARIQLAR

Misllimlik diinyada an az doyarlondirilon pesalordon biridir — insanlarin ¢oxu giiman edir ki,
muollim olmaq Giglin xiisusi bacariqlara ehtiyac yoxdur, lakin ¢ox az adam basa diisiir ki, tolobalorlo
dolu bir sinif otagini idara etmok boylk say vo bacariq talab edir. Siz tokcs isladiyiniz mévzuda
hortorafli molumatli olmali deyilsiniz, ham da sinfa neca nozarat etmoyi vo orada nizam-intizami
gorumagi da bacara bilmalisiniz. Qisacasi, yaxst miallim olmag tcln sizo asagidaki sinfi idaroetma
bacariqlar1 da lazimdir:

Zabita/nufuz. Bazi misllimlor xarici goriiniislori ilo zabito sorgiloyarok sinfi idars edirlor —
onlarin xarici goriiniisii tolobalorin onlara layiq olduqlart hérmatlo yanasmasini tomin edir. Digarlori
gozobli gorindiklori vo pis geyindiklori tgun talobalor torofindon giiliis vo geyri-ciddiyyatlo
qarsilanir. Sinfiniz torafindon ciddi gabul olunmaq Ugin 6zinizi togdim etmoyi bacarmali vo
niifuzunuzu qoruyub saxlamalisiniz. Oziiniizo omin oldugda vo talobalors pozitiv minasibot
baslodikds, tok bir goriiniislo sinfo hakim olmagq asanlasir [2, s. 9].

Bilik. Bir butévu bilmadan onun tok bir hissasine baxmagin faydasi yoxdur, ona gora do
muollim olmaga hazirlagsanda todris etdiyiniz fonni hortarofli bildiyinizo omin olmalisiz. Har doarss
hazirlagsmagq kifayot deyil; agor talobaloriniz torafindon ciddi gobul olunmaq va onlarin hérmatini
gazanmaq istoyirsinizss, todris etdiyiniz sahado hartorofli molumatli olmali vo bir ¢ox basqa
movzularda da fikir ylritmoyi bacarmalisiniz. Bir sozlo, tooassiirat yaratmaqg vo niifuzlu mévgeds
olmag ti¢tin bitun fonlorin bilicisi va birinin ustasi olmaq lazimdir [1, s. 105].

Fordi yanasma. Yaxs1 miollimlor darslorini tolobolors uygunlasdiraraq neco qurmag bilirlor
— mivaffagiyyst gazanan bir sinif Uclin ¢ox sado izahatlar cansixict olardi, orta bilik saviyyali
sagirdlori olan sinif iso ¢otin noazoriyyslori onlarin anlamaq soviyyasino endirilmadikco basa
diismokda ¢atinlik gokarlor. Oksar siniflor orta vo istedadli tolobalorin qarisigidir, ona gora do dorslori
orta tolobays uygun hazirlamaq daha yaxsidir. Sinfini effektiv sokildo idara etmak istayan bir musllim
olaraq, idaro etdiyiniz har bir sinfi neca giymotlondirmayi vo darslorinizi buna uygun fordilosdirmayi
bilmalisiniz.

Vaxtin idars edilmasi. ©On yaxst miiallim dorsi ham oayloncali, hom do maariflondirici edondir
— 0, mOvzunu 6yratmoakls yanasi sinfi ayloncali do eds bilir. Bir sinif maraqli olduqda, talobalori idars
etmokdo heg bir ¢otinlik yoxdur. Toalobalor yalniz dors cansixici oldugda vo onlarin maraqlarini
cokmadikds pis davranmaga baslayirlar. Yaxst miiallimlor darslorinds vaxti neca idars etmoayi bilirlor
ki, tolobalori onun kegidini baga diismasinlor vo ya dors boyu saatlarina baxaraq vaxtin bitmasini
g6zlomasinlar.

Sabir/hovsala. Siniflorini yaxsi idars edon musllimlarin hadsiz sabri var. Onlar talabalori
harokatliliys kegonds soyuqqanliliglarini itirmirlor; hor hansi bir sobobdon qisqirmir vo heg bir zaman
vaziyyato nozarati itirmirlor. Talabalarlo dolu bir sinfin 6hdasindon galmok boyuk sabr talob edir,
bildiyimiz kimi, talobalorin bazilori 6z nadincliklori ilo problem yaratmaga meyillidirlor. Bununla
belo, mloallim soyuqqanli davranmagi bacardiqda vo tolobalorin dorsi pozmaq cshdlarina goro
moyuslugunu biiruzo vermoadikds, nozarati geri gaytarmaq vs dorss davam etmok asanlasir.

Belo bir naticaya golmak olar ki, bu sinfi bilik vo bacariglar1 bilmok muollima mistasna
murokkob mihitds bas veranlori tanimaga vo sorh etmoys imkan verir.
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SUMMARY
Aynura Amirova

ESSENTIAL SKILLS FOR THE TEACHER IN CLASSROOM
MANAGEMENT

Classroom management is an intellectual skill that is based on knowledge about action-situation
relationships in the classrooms. In order to be an effective educator, the teacher must have quality
classroom management skills. This classroom knowledge enables a teacher at to recognize and
interpret what is happening in an exceptionally complex environment. These knowledge structures
developed through direct instruction in prepositional knowledge about classrooms, laboratory
experiences that provide opportunities for real-life reasoning about classroom demands, and
reflection upon experience in clinical settings.

Key words: classroom management, students, teacher, authority, knowledge, managing
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XARICI DILIiN TODRISINDO YENIi TOLIM TEXNOLOGIYALARINDAN
iISTIFADONIN OHOMIiYYOTIi

Olkomizin digar dévlatlors inteqrasiyasi dil darslorinin innovativ metodlarla toskilinds internet
materiallarindan istifadoni mogsodouygun hesab edir. Internet materiallarindan istifado
kommunikativ tolim prosesinin osas hissasi olmaqla sagirdlorin bilik, bacariq vo Vvardislora
yiyalonmasinds movcud problemlarin hall edilmasini, tadrisin uygun resurslarla tomin olunmasini
zoruri hesab edir. Qeyd edok ki, xarici dillari bu glin an qisa miiddstda 8yranmanin yolu muxtalif yeni
tolim texnologiyalarindan, proqramlardan Vo internetin imkanlarindan istifadadir. Dilin
dyronilmasinds internetin rolu miiasir dovriin aktual moévzusudur. Bu isin xiisusi mogsadlori
asagidaki kimi tortib edilmisdir: kompiiterls internetdo mdvcud olan molumatlarin sistemlogdirilmasi
Vo formalasdirilmasi, molumatlardan todris materiallarinda totbiq modeli, oxumagi 6yratmak Ugin
dorslarda internetin istifadssi [2].

Hor bir sagird dilo maragli oldugda 6yranmayi sevir. Sagirdlards xarici dillora maraq yaratmaq
Ucln darslik va dars vasaitlorinin diizgiin islonilmasindan basqa, ham da dilin tadrisini diizgin taskil
etmok Gglin mixtalif metodlarin hazirlanmasi tolob olunur. Bu ciir metodlar sagirdin dilin
monimsanilmasinds  bacariglarinin  formalagmasina, miistaqil is bacariglarinin gqazanmasina,
gabiliyyatlorina daha ¢ox inanmasina, sahv etmok qorxusunun ortadan qalxmasina (naticalori 6zi vo
muollim bilir) kdmok edir [1]. Orta moktab sagirdlori yeni tolim texnologiyalari ilo togkil olunan
darslarda diloyunlarindan zévq alir, yuxar sinif sagirdlari 6yrondiyi hodof dilds internetds dostlar
ilo s6hbata qatilir, foruma mesaj gondarir, yorgunlugdan vo ya hoddon artiq yiiklonmodon sikayat
etmodon dostlar tapir. Sabab sadadir - mustaqil, fordi is imkan1 maraqlidir, sinifde 6yronmokdan daha
asandir. Toassiif ki, bu ciir islar, asason, dors saatlarindan sonra hoyata kegirilo bilar, ¢linki dors vaxti
mohduddur. Buna goéro do, sagirdlora internet resurslarindan on Ssomarali sokilda istifado etmoyi
Oyrotmok, distant tohsil almaq imkanlar1 haqqinda moalumat vermok lazimdir. Muollimin voazifasi bu
glin, mohz sagirdlarinin miibadilo programlarinda vo beynolxalq yarislarda istirakini, miixtolif tolim
formalari ilo onlarin yronma yollarini géstarmayi tomin etmokdir. Bu sobabdon, xarici dil darslorindo
internet todris materiallarindan istifado olunmasinin shomiyyati [3]:

- xarici dilin tadrisinin keyfiyyatino vo formalarina yeni toloblorin olmast,

- interneto osaslanan yeni distant tohsil sistemlorinin inkisaf etdirilmasine ehtiyac;

- xarici dilds internet todris materiallarinin se¢ilmasi.

Internet resurslarindan istifado ilo todris prosesindo dyronmo fordilosdirmoyo komak edir vo
sagirdlorin gabiliyyatlorini, 6yronma saviyyalarini vo meyillorini nazaro alaraq dilin manimsanilma-
sini toskil etmoays imkan verir. Diinya miqyasinda bir sabokonin tomin etdiyi asl dil mihitinda
unsiyyat quran sagird 6yranilon dilin asl shomiyyatini dork etmoays baslayir. Haqiqi Unsiyyatin artiq
miimkiin oldugu anlasilir. Internet todris materiallar1 miixtolif dil vo nitq bacariglarmi miistoqil
sokilda Gyratmok ii¢lin genis imkanlar yaradir. Bundan slava, komputerlo dili 6yronmok sagirds garsi
torofdon kobud minasibatin yaranmamasi, manfi sorhlorlo 6yronmo prosesinin miisayist edilmamasi
sagirdin Oziinii rahat hiss etmaSina asas verir. Burada har zaman sagird miimkiin bir is soviyyasini
seca bilar va tadrican fardi cadvaline uygun olaraq sadadan daha murokkab tapsiriglari yerina yetirar.

Xatirladaq ki, xarici dili monimsamayin asas vozifasi bu dilds insiyyst qurmagi dyronmakdir.
Sagirdin kompiiter arxasinda oturaraq danismagi 6yranmasi ehtimali azdir. Lakin sobokadon alinan
molumatlar, orijinal bir saytda danigmagq ii¢iin maraqli mdévzular sagirdlarin dilin dyranilmasins olan
motivasiyasimi yiiksaldir. Demali, dorslorin internet todris materiallar1 ilo togkili vo xarici dilin
Oyranilmasinda istifads olunmasi bu giin miiallimlorimizi diisiindiiron an aktual movzulardan biridir.
Dorsdo internetin koémayi ilo xarici dilin didaktik 6yronilmosini tapsiriglarla hall etmakla: oxu
bacariqlari1 formalasdirmaq, yazili vo sifahi nitq biliklorini tokmillosdirmoak, sagirdlorin leksik
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fondunu zanginlosdirmok vo onlarda hadof dili 6yronmok {igiin motivasiyani yaratmaq olar [4].
Bundan slava, yeni texnologiyalarla is sagirdlorin biliklorini genislondirmak magsadi ilo dili
oyranilon 6lkaslordo 0z haomyasidlar ilo isglizar olagolor saxlamaq imkanlari verir. Yeni tolim
texnologiyali asasli yanasmanin maqsadi Xarici dilin manimsanilmasinde kommunikativ saristanin
internet todris materiallari ilo inkisafidir.
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SUMMARY
Gulchin Guliyeva

THE IMPORTANCE OF USING NEW LEARING TECHNOLOGIES
IN FOREIGN LANGUAGE TEACHING

Every student loves learning when they are interested in the language. In order to create
interest in foreign languages among students, it is necessary to organize teaching with the help of
various methods. Such methods help the student to develop his language acquisition skills, gain
independent work skills, gain more confidence in his abilities, and eliminate the fear of making
mistakes. High school students enjoy lessons organized with new learning technologies. For this
reason, the importance of using Internet teaching materials in foreign language classes is reflected in
the topic we are studying.

Key words: learning technologies, internet resources, knowledge and skills
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METHOD OF OPPOSITION IN LEARNING ENGLISH

Firstly, it would be better to touch upon the essence of the method of oppositions. Usually the
term “opposition” is used in the analysis of phonetic phenomena, but it can be used in the study of
both vocabulary and grammar.

Let's figure out exactly how oppositions are used in training. For example, in the lesson,
children get acquainted with the sound [&]. To explain its pronunciation, the teacher refers to the
sound [s] familiar to the students in Azerbaijani, and compares two sounds. This is the use of the
method of oppositions. Let's highlight the divisions of linguistics, in the study of which this method
works especially well:

Vocabulary: Synonyms. To gaze (look with love) / to glare (look with hate).

Homonyms: Tear (to tear) / tear (a tear).

Grammar: Grammar tenses. Present Simple (the action always happens, usually or never) /
Present Progressive (the action happens at the moment of speech).

Degrees of comparison of adjectives: Clever - cleverer (one-syllable adjective, add a suffix) /
beautiful - more beautiful (polysyllabic adjective, add a word).

Articles: A (following consonant) / An (following vowel) [2, p.25]

The method of opposition and grammatical tenses: Let's take a closer look at how this universal
method can be used in lessons devoted to a large and important topic - tenses in English. In particular,
let's turn to the past tenses, since the oppositions manifest themselves most clearly and interestingly
in them: Past Simple, Past Progressive, Present Perfect, Present Perfect Progressive (partially), Past
Perfect, Past Perfect Progressive.

Getting acquainted with time students begin to study tenses, starting with Past Simple, and
immediately encounter the following oppositions, forms of the verb to be — was (singular) / were
(plural).

Regular and irregular verbs: comparing the Azerbaijanian and English languages, the suffix-
marker of the past tense -di* in Azerbaijanian / the ending of regular verbs -ed in English.

Comparison of times: The method of oppositions is also used to explain to students the
difference between time indicators. A few of these contrasts with examples: Past Simple / Past
Progressive Action in the past.

Eg: It rained yesterday / It was raining yesterday at 5. In the second case, Past Progressive is
used, since a specific time is indicated. Turan walked in the park for two hours yesterday / Turan was
walking in the park from 2 to 4 yesterday. Difficult situation, in the first case, the for-phrase helps to
recognize. Past Simple / Present Perfect: Action in the past, it is known when, often it is known where,
there is no connection with the present. / Action in the past, no matter when or where, there is a
connection with the present through the result [1; 3, p.111, 125].

Aysel: | opened the door a minute ago. Ayna opened and immediately closed the door. At the
moment of speaking, the door is closed. The whole event happened in the past. / Aysel: | have just
opened the door. Ayna opened the door and left it open. At the moment of speaking, the door is open.
A clear connection with the present, the result is visible.

Comparison of markers: By studying the structural differences in tenses, it is also possible to
contrast markers. For example; “just now” referring to the Past Simple and “just” used in the Present
Perfect. “Just now” is different in that it makes a bright accent on the past tense, reflects that the
action happened just a minute, a moment ago. Nurlan arrived just now / Nurlan has just arrived.
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Examples of exercises: The method of oppositions is widely used in the preparation of teaching
materials. In textbooks or grammar books its manifestations can be found both in the rules and in the
assignments. We can observe it in examples of exercises on the topic of grammatical tenses:
Yesterday it (was/were) snowy and foggy. There (was/were) no one in the streets. Assignment to
work with oppositions of the past tense: Last year there (was/were) two houses and one apartment in
this avenue. There (is/are) one house and two apartments there now. The task is to work with the
oppositions of the past tense, as well as with the opposition of the past and present tenses.

Mrs Hayat went shopping. What were her children and their pets doing when she came home?
An assignment to work with verbs denoting long actions and in contrast with a short action interrupted
them. The system of oppositions allows you to visualize information and helps children remember
the rules.
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SUMMARY
Leyla Safarova

INGILIS DILININ OYRONILMOSINDO QARSILASDIRMA METODU

Tezisdo ingilis dilini 6yronarkon totbiq edilon garsidlasdirma metodundan bohs olunur va bu
metodun mahiyyati vurgulanir. Qarsilasdirma metodunun totbiqinds dil¢iliyin miixtalif bdlmolorinin
rolu xiisusilo nazars ¢arpdirilir. Aparilan arasdirmadan malum olur ki, todqgigata calb edilmis metod
fonetik amillorls yanasi, liigot vo qrammatikanin da asanligla monimsonilmosindo olduqca faydalidir.
Notico olaraq, qarsidlagdirmalar sistemi molumatlart vizuallasdirmaga imkan verir vo usaqlara
sOzlori, o climlodon qrammatik qaydalar1 yadda saxlamaga komok edir.

Acar sozlar: metod, qarsilagdirma, liigat, gqrammatika, muiqgayisa
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THE APPLICATION OF COOPERATIVE LANGUAGE LEARNING
IN THE LESSON PROCESS

Cooperative language learning or CLL is considered to be the constituent of a more well-known
teaching approach —Collaborative learning or Community learning. Cooperative Language Learning
targets to engage the students with frequent use of cooperative activities involving small groups of
students or pairs during the lesson process. Such a lesson is regarded as a student-centered though the
teacher has a supervision over the students. A number of techniques to implement the CLL are used
to make the lesson more communicative. Such techniques include drama or role-playing, hot seating,
story-telling, etc. The techniques mentioned before are the constituents of interactive methods.
Mahira Hasanova states: “While interactive learning involves inter-student learning-teaching
communication and collaboration, interactive methods are methods, techniques, practices,
approaches, tools that enable students to acquire learning and understanding, skills and qualities in
the learning process” [5, p.40].

“There seems a universal agreement that Cooperative learning is effective, especially when
contrasted with competitive and individualistic learning” [4].

In the Cooperative language learning classroom, all language learning activities are deliberately
designed to increase the opportunities for social communications. Students should implement the
tasks by communicating between themselves. The teacher acts as a facilitator and the participant in
the implementation of the tasks.

The teacher may invite two or more students to act a scene in front of an audience. The students
should imitate or personalize some characters. The characters may be humans or animals. When the
students act animals, they should imitate the sounds of those animals in order to make the scene more
convincing and interesting. The students may act a famous tale. In this way, the students learn say
new words and the rest of the class learn them.

Hot seating is a cooperative activity which is observed with a lot of questions by the audience.
The participants of this activity are usually the students. The students or the teacher choose one
student and make him or her sit on a chair. For example, He or she should play the role of widower
or widow who has just divorced. The audience asks numerous questions such as “Why did you get
divorced?”, “What was the main reason of your divorce?”, “How will you divide your property?”,
etc.

Story-telling is one of the techniques to carry out CLL. The teacher divides the students into
some small groups and gives out some related pictures. The students in small groups should make up
a story from the given pictures. The students suggest some plots and the best plot is chosen and the
story is ready.

Besides, we can extend the list of examples for Cooperative Language Learning. Think-Pair-
Share, Jigsaw, Tea party, Round Robin, Carousel and others can be the best cooperative teaching
strategies. CLL includes more than 30 activity types. Activities such as jigsaw reading [2] and other
information gap activities such as “describe and draw” and more creative communication patterns
and the extensive use of peer review such as “Think-Pair-Share” all source from the work of early
innovators of CLL [1].

CLL is considered to be an active learning method. Babyev Javid underlines: “Proper use of
active methods of teacher involves: deep-designed learning objectives, a high level of involvement
of participants™ 3, p.128].
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XULASO
Cavid Babayev

DORS PROSESINDO KOOPERATIV (BIRGO) DIL
TOLIMININ TOTBIQi

Kooperativ dil tolimi metodunda tolabolor ciitliik halinda vo ya qrup halinda birgs iso calb
olunur. Buradaki mogsad tolobolordo dil iinsiyyot bacarigini inkisaf etdirmokdir. Birgo tolim
metodunu yerins yetirmak iiclin 30-dan ¢ox texnika totbiq olunur. Burada miisllim vasito¢i rolunda
cixis edir vo bozan foaliyyetin istirakg¢isina ¢evrilir. Bu metod daha ¢ox miisllimyontimlii dil tadrisini
dostokloyir.

Acgar sozlar: birga dil talimi, texnika, metod, vasitaci, talobaydniimlii tohsil
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INGILIS DILININ TODRISINO MUXTOLIF YANASMALAR

Dunya birliyi 6lkalori il ictimai hayatin biitiin sahalorinds hartorafli foal istirak edon 6lkalardan
biri Azorbaycandir. Bunu nozoro alaraq belo qonasto golirik ki, miasir moktobin muahim
vazifalarindan biri - bir vo ya iki xarici dilds Unsiyyat qurmagi, alage saxlamagi bacaran kadrlarin
hazirlanmasi zaruridir. Getdikco globallasan diinya iqtisadiyyatinda ikinci va ya {iglincii dil bilmok
hom soxsi, hom do pesokar inkisaf ticlin doyarli sorvat ola bilor. Bununla belo, dilin monimsonilmasi
prosesi homiso asan olmur vo zaman kegdikco dillorin dyradilmesine miixtalif yanagmalar ortaya
GIXIT.

Bunlardan adlarini ¢okdiyimiz yanagmalar1 nozardon kegirak: grammatika-torciimo yanagmasi,
birbasa yanagma, audio-linqual yanasma, kommunikativ yanasma, tapsiriq osasli yanasma, oyun
osasinda yanasma, Virtual vo genislonmis realliq, ¢evrilmis sinif modeli, fordi tolim, layiha osasl
Oyronma.

Ingilis dilini dyratmok iiciin on erkon vo ononovi yanasmalardan biri qrammatik-torciimo
yanasmasidir. Bu yanasma ingilis dilinin &yronilmasinin osason onun qrammatik qaydalarini vo
ligotini 6yronmokdon ibarst olduguna inanir. Bu iisul liigot siyahilarini azborlomoys vo matnlori
ingilis dilindon ana dilina vo oksina tarciimo etmoyo yonalmisdir. Bununla bels, bu yanasma ¢ox sort
oldugu va talabolora danigma va dinloma tocriibasi tigilin kifayat godar imkanlar vermadiyi {igiin tonqid
edilmisdir [1, s.25].

Birbasa yanagma qrammatik-torciimo yanagsmasina alternativdir. Bu tisulda sifahi {insiyysto,
dinloms vo danigma bacariqlarinin inkisafina diqqat yetirilir. Miiollim dorsds yalniz ingilis dilinden
istifado edir, sagirdlor iso miiollimi dinloyib toqlid etmoklo dyronirlor. Diqget doqgiglikdon cox
solisliyin inkisafina yonalir. Nozaoro alsaq ki, Unsiyyat ¢ox vaxt sifahi nitq hesabina yaranir,
sagirdlordo bu vordislorin yaranmasi daha dorin olmalidir. Ona géro do xarici dilin dorindon
monimsanilmasi tGglin miosllim hazirligi on mihium faktorlardan biridir. Bu yanagsma qrammatika vo
liigato lazimi diqget yetirilmadiyi li¢iin tonqid olunur.

Audio-linqual yanasma tolobolora qrammatik strukturlart vo niimunoslori dyrotmoklo nitq vo
dinloma bacariglarini inkisaf etdirmok mogsodi dasiyir. Muoallim dili modellosdirir, sagirdlor iso
nimunoalori tokrarlayirlar. Bu Usul tez-tez dil laboratoriyalarinda istifado olunaraq tokrar vo yadda
saxlamag1 vurgulayir. Bununla bels, tolobolora real hoyat voziyyetlorindo tocriibo kegmok {iciin
kifayat godor imkanlar tomin edilmadiyi li¢lin audio-lingual yanasma tonqid edilir.

Kommunikativ yanasma dilin {insiyyat vasitosi olmasi anlayisina asaslanir va dili yronmokdo
mogsad linsiyyat bacariqlarint inkisaf etdirmokdir. Sagirdlorin 6zlorinin dialoqu, miizakirolor
aparilmast zamani verilon bilik monimsaonilmalidir. Belo olduqda sagirdlor ham do g6zl nitq
qabiliyyatino yiyalonirlor. Xarici dildo fikrini sohv ifado edon sagirdo bu zaman miisllim irad
tutmamalidir. Oks halda, homin sagirdde 06ziino inamsizliq Yyaranar. Sadacs, digor sagirdlorin
miidaxilosindon sonra o, sohvini 0zii basa diisor. Miiallim fasilitator kimi ¢ixis edir vo tolobalor 6z
fikirlorini ifado etmok iiglin dildon istifado etmoyo tosviq olunurlar. Bu yanasma son illordo
populyarlasib, ¢iinki o, talobalors real hoyat voziyyatlorindo dili tocriibadon kegirmok ii¢iin daha ¢ox
imkanlar yaradir [2, s.54]. Tapsiriqlara osaslanan yanagma {insiyyot yanasmasina bonzoyir ki, o,
iinsiyyat bacariglarmin inkisafina diqqet yetirir. Bununla bels, bu tisul xiisusi dil strukturlarmni
Oyronmokdonso, tapsirigl tamamlamaga yonslib. Bu yanagma toloba morkozds olmasina yonoldilib,
miiollim iso fasilitator kimi ¢ixig edir. Bu yanagma ona gora populyarlasib ki, dyrananlora ingilis
dilindan orijinal vo monali istifado imkani verir.

Oyun oasasli dyronma tolobalori calb etmok vo onlarin dyronmo tocriibosini tokmillogdirmok
iiclin rogabat, roy vo miikafatlar kimi oyun elementlorinin istifadosini nozordo tutur. Bu yanagmanin
motivasiya, saxlama va bilik transferini artirdig1 gostorilmisdir. Miisllimlor dil sanati, riyaziyyat, elm
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vo sosial elmlor daxil olmaqla miixtalif fonlori dyrotmok ii¢iin dyrodici oyunlardan istifado edo
bilarlor.

Sagirdlora ragamsal obyektlor vo miihitlarlo qarsiligli olage yaratmaga imkan veron immersiv
Oyronmo yaratmaq l¢iin virtual vo olavo realliq texnologiyalarindan istifado edilo bilor. Masalon,
tolobalor virtual alomdo godim xarabaliglar: arasdira, genislonmis realligda qurbagani pargalaya vo
ya 360 doraco virtual turda tarixi mokana bas ¢oko bilorlor.

Cevrilmis sinif modeli toloboalorin ovvolcodon qeydo alinmis miihazirolora baxdigr vo ya
sinifdon konarda onlayn dorslor kec¢diyi vo sonra miizakira, omokdasliq vo problemlori holl etmok
ticlin dors vaxtindan istifado etdiyi oanonovi dyronmo modelinin doyisdirilmasini nozords tutur. Bu
model tolabalors 6z siiratlori ilo dyronmays imkan verir vo daha interaktiv vo colbedici foaliyyatlor
liclin sinif vaxtini azad edir. Fordi tolim prosesi hor bir sagirdin fordi ehtiyac vo maraqglarina
uygunlagdirilmasint nozords tutur. Buna sagirdin toroqqi ve stilinliiklori osasinda tolim
materiallarinin miirokkobliyini vo siiratini tonzimloyon adaptiv tolim texnologiyalarindan istifado
etmoklo nail olmaq olar.

Layiho asasli dyranma talobolara real problem va ya problemlarin hall edilmasini va onlarin
hall yollarmi inkisaf etdirmok ¢tn birlikdoa islomasine imkan vermayi nozords tutur. Bu yanasma
tonqidi diisiinma, problem hoalletms vo komandada islomak bacariglarini inkisaf etdirir vo elmdon
tutmus sosial elmlora godoar fonlori dyratmok tgln istifads edils bilor [3, 5.12].

Oyuna osaslanan Oyronmo vo yeni texnologiyalarin dyronmo modellorino daxil edilmasi
tolobalor iiclin daha colbedici vo effektiv Oyronmo tocriibasi tomin edo bilor. Bununla bels, bu
vasitolorin tolim moagsad vo vazifoloring, dyrononlorin yas vo bacariq soviyyesine uygun sokilds
istifado olunmasini tomin etmok vacibdir.

Yekun olaraq qeyd edok ki, ingilis dilinin dyradilmasi {i¢iin har birinin 6z giiclii vo zaif toraflori
olan miixtalif yanagsmalar mévcuddur. Yanagma se¢imi tolobonin ehtiyaclarindan, dyranilon dildon
vo dyronma miihitindon asilidir.

Monim fikrimco, sinfin sagirdlorinin saviyyasino gors bir ne¢a qrupa boliinmasi ingilis dilinin
tadrisinda on mihim amildir.

ODOBIYYAT

1. Kolb D. A. (1976). The Learning Style Inventory: Technical Manual. Boston, MA: McBer.

2. Kolb D.A. (1981). Learning styles and disciplinary differences, in: A.W. Chickering (Ed.) The
Modern American College (pp. 232-255). San Francisco, LA: Jossey-Bass.

3. Journal of Cross-Disciplinary Perspectives in Education Vol. 1, No. 1 (May 2008) 59 — 67

4. Campbell R. L. (2006). Jean Piaget's Genetic Epistemology: Appreciation and Critique.

PE3IOME
Jleiiia 3eiinajioBa

PA3JIMYHBIE 1OAXO/1bI K ITPEIIOJABAHHUIO
AHTJIMUCKOT O SI3bIKA

B crathe roBOpUTCS O MOSBICHUHM C TEYEHHUEM BPEMEHHU Pa3JIMYHBIX MOJXOAO0B K O0yYEHHIO
A3BIKaM B YCIIOBHSIX Bce OOJbIICH r106amu3a MUpPOBO SKOHOMUKH. Ha3bIBalOTCS ATH MOIXO/IbI
1 00CYXXJIal0TCs caMble paHHUE U HamOoJjee TPaAUIMOHHBIE MOAXO0AbI K 00YUEHHIO aHTIUICKOMY
A3bIKy.B cTaTbe 3TU MOAXOABI PACCMATPUBAIOTCS IO OTACIBHOCTH, UCCIEAYIOTCS UX CHIIBHBIE U
ciabple cTOpoHBL Takke OBIJI0O OTMEYEHO, YTO CYLIECTBYIOT pa3HblEe IMOJAXOJbl U K OOy4EeHHIO
aHIIMHCKOMY S3bIKY. BBIOOp Mmo/xo/a 3aBHCHUT OT MOTPeOHOCTEH CTyIeHTa, U3y4aeMoro si3bIKa U
cpenpl 00y4yeHus. YUuTesasi HHOCTPAHHBIX S3BIKOB JOJDKHBI OBITh TMOKMMHU U aJalTHPOBATh CBOU
METOABl K MNOTPeOHOCTSM CBOMX CTYJIEHTOB. B KOHIlE AaHBl pEeKOMEHJAIMH MO OO0Y4YEHHUIO
AHTJIMMCKOMY SI3BIKY.

Knrwouegvie cnoga: Obyuenue, paznuunvie n00X00bl, AHSIUUCKULL A3bIK, KOMMYHUKAYUSL, MOOETb
00yueHUsl, HO8ble MEeXHON02UU, 00CYIAHCOeHUe, COMPYOHULECMEBO, PA3Hble NPOPAMMbL
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SAGIRDLORIN NiTQ BACARIQLARININ INKISAF
ETDIRILMOSi USULLARI

Beynolxalq Unsiyyat vasitasi kimi ingilis dilina olan maragq muasir dévrimizds xeyli artmisdir.
Ingilis dilinin hayatin miixtolif saholorinda pesokar Unsiyyat vasitasine cevrilmasi onu 6yrananlorin
bu dilds real hayatda Unsiyyst qurmaga can atmasina sobob olmusdur.

Ingilis dilinda sarbast Uinsiyyat qurmag iiciin nitq bacariglarina bagl olan bir sira amillar nazars
alinmalidir. Diizgiin toloffiiz, ligot vo ifadalordon dogru istifads ingilis dilinds solis danisiq
gabiliyyatinin yaradilmasinda vacib amillordon hesab edilir [6]. Sagirdloro tez-tez mixtalif
situasiyalarin tasviri vo danisiq tapsiriglarinin verilmasi onlarda nitqin formalasdirilmasina miithiim
tosir gostorir [5]. Ozline inamim olmasi, adoton, ingilis dilinds damigsmaq bacariglarin1 daha da
glclondirir. Sohv etmok qorxusunu aradan qaldirmaq tiglin sagirdin 6ziino inamini1 artirmagq, onun bu
yonda rahatligmi tamin etmok miiallim Gizarine diison asas vozifadir. Oziina inam va sarista iso diizgiin
program tortibati, slverisli tadris metodlar1 vo muvafiq materiallar osasinda inkisaf etdirilo bilor [3].

Umumilikdo sagirdlerin tinsiyyat qurmagla bagli problemlarini 4 yers bdlmak olar:

1. Sagirdlor sahv etmokdan qorxduglari tigiin ingilis dilinde danismaqdan ¢okinirlor. Bu, adatan,
ilkin vaxtlarda miisahido olunur, ¢tnki onlar muallimlar va dostlar1 torafindoan tongid olunmagdan
gorxurlar;

2. Sagirdlar qrup soklinda isloyarak tez-tez ana dilindan istifado etmoys baslayirlar;

3. Sagirdlorin hotta ana dilinds bels danisacaqlart mévzular barasinds kifayat godor molumati
olmur;

4. Sagirdlor verilon tapsirigm halli Ggln linqvistik vo sifahi resurslarin ¢atismazligini hiss
edirlor.

Buna goro do oksor sagirdlorin nitq bacariglarinin kifayst godor tokmillosdirilmomosi dil
todrisinda real problem olaraq qalir va bu miixtalif Gsullardan istifads etmoakls hall edilmalidir [2].

Dil tadrisi prosesinda hor muoallim, tolobs vo sagirdlorin danisiq bacariglarini artirmaq tigiin
muoyyan metodlar segir. Glinimuzds ananavi vo muasir texnologiyalardan hom ayrica, ham do birgo
sokildo istifado etmok mumkundur. Son illar orzinds ingilis dilinin tadrisinds do internetdon genis bir
vasito kimi istifado olunmaga baslanilmisdir. Universitet vo moktoblorda dil dyrananlar texnoloji
vasitolordon istifado sayesinds avvalkindon daha suratli vo asan dyronirlor. Veb oasashi biliklar vo
faydali saytlar mtallimlor va sagirdlor i¢lin yeni imkanlar togdim edir. Glnumizds Skype, e-poct,
bloglar va digor vasitolor ilo aparilan sdhbatlor vo mobil cihazlarin kémayi ilo nitq bacariglarini
artirmaq miimkiindiir [4].

Effektiv insiyyat gabiliyyati formalagdirmaq ligiin sagirdlor asagidakilari 6yronmolidirlor:

1. Fordi va qruplar soklinds 6yronilmani dastoklomoak Gglin rogemsal mediadan istifads edoarok
unsiyyst qurmag;

2. Muvafiq alatlordan istifads edarok molumatlar1 samarali va effektiv sokilda boliismak;

3. Miixtolif togdimetmo formatlarindan istifads edoarok diisiinca va fikirlari fargli auditoriyaya
aydin vo tasirli sokilds gatdirmaq.

Danisiq bacari@ini inkisaf etdirmok t¢tin misllimlarin sagirdlora kdmak gostarmasi xeyli vacib
hesab olunur. Bunun Gg¢lin musllim yaradicit olmali, miiasir todris metodlarindan istifade etmayi
bacarmalidir [7]. Bu ciir faaliyyatlorin toklif olunan siyahis1 agagidaki kimidir:

- Yliksok saslo oxumag;

- Sagirdlarin muollimin verdiyi movzu ilo bagh fikirlorini bildirmasi;

- Sagirdlarin sinif yoldaslarinin fikirlarini dinlomasi vo cavab vermasi;

- Tamamlanmis layiho Uzra qrup teqdimatlart;

- Sifahi hesabat;
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- Sakillarin tosviri;

- Hekayslor danigsma;

- Tapmacalar qurmag;

- Mizakiralor aparmag va s.

Ingilis dilinds danisiq bacariglarinn inkisafina komok etmok Gi¢tin miallim bu metodlarin hor
birindan istifads eds bilor. Misbat naticalor alds etmok tigiin onlar1 birlikds Vo ya ayriliqda istifado
etmok olar [1]. Sagirdlarin nitg gabiliyystini artiran digar sinifdonkanar amillors ingilis dilinds musiqi
dinlomak, filmlor izlomok, radioya qulag asmaq, programlara baxmaq vs internet saytlarina daxil
olmaq kimi faaliyyatlor aiddir.

Umumiyyatlo, sagirdlorin danisiq qabiliyyatini yaxsilasdirmaq iiciin asagidaki addimlar
atilmalidir:

1. Dars kitablarmin keyfiyyatino nozar yetirmok;

2. Sagirdlarin fonetik masqlarins Kifayst godar vaxt ayirmag;

3. Onlar1 danlamaq avazina, aksina mehriban mihit tamin etmok;

4. Ingilis dilinds danisarkan musllimlar tarafindoan toklif olunan strategiyalardan istifado;

5. Sagirdlordo 6z musllimlarina sual vermok Uglin cosarat vo inam yaratmag;

6. Sagirdlor Ugun mikafatlar vo motivasiya;

7. ©dobiyyat va dil fanlori Uzra kurslarda muxtalif faaliyyatlor tagkil etmok.

Mdaollimlor bu qaydalar1 nazoro alarag vo onlardan samarali istifado edorok, tolobs vo
sagirdlorda Uinsiyyat bacarigini daha da inkisaf etdira bilarlor.
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SUMMARY
Rubaba Mammadova

WAYS OF DEVELOPING SPEAKING SKILLS OF STUDENTS

Speaking, as the most important means of communication, is a skill that must be constantly
developed and improved. In today's world, taking advantage of the mass media, creating proper
communication and using the Internet adequately requires a high level of spoken English. Despite all
these requirements, most students and second language learners still lack the ability to speak English
fluently. in this ongoing study, the methods and means of forming students' speaking skills and further
developing these skills are discussed. At the same time, the reasons for students' avoidance of
communication and the ways out of these problems are also shown.

Key words: communication ability, development, oral communication, motivation,
psychological competence
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PEDAQOJI TORCUMONIN XARICI DILIN TODRISINDO ROLU

Son bir nec¢a onillikds toerciimalarin todricon xarici dil darslorina gayitmast miisllimlor vo
alimlor arasinda boyiik maraq dogurmusdur. Torclimo prosesina yenidon digget yetirilmasi dil
todrisinin bir aspekti olaraq eyni dévrds ortaya ¢ixdi vo “pedaqoji torcimo™ni faydali vo getdikca
populyarlasan tocriibs kimi tantyan nazari vo empirik tadqigatlarin, elocs do monografiyalarin darcina
sabab oldu. Bu mogalods “xarici dil” ikinci dil olaraq siniflords todrisi vo dyranilmasi ilo baglh
mosalalori miizakira etmok iigiin segilmis timumi termindir. "ikinci dil" miioyyan bir muollif
torafindon vo ya empirik todgigatda istifado edildikds saxlanilir [7]. Pedaqoji tarciimo Xarici dilin
(FL-first language) tadrisi vo dyronilmasina daxil edilan torclima foaliyyatlorine vo yaxud tapsiriqlara
aiddir. Bu tapsiriglar xiisusi dil vo torciimo bacariglarimin inkisafini tokmillogdirir va tarclimonin
muxtolif aspektlorina vo xarici dil sinfindo markazi olan digor pragmatik masalolors asaslanir: dili
anlama, daqiglik, pragmatik vo modoniyyatloraras saristo, yaradicilig, problemlorin halli, mistaqillik
Vo amokdasliq, sadaca bir nega [2]. Torclima asasli bu faaliyyatlor dil dyrananlors dilds daha bacarigh
olmaga komak edir va dil istifadagilori Uglin asas bacariq kimi tarcima olunur. Buraya tokca yazili
foaliyyat deyil, ham da Gmumi material, o climlodan sifahi xiisusiyyatlori oks etdiron matnlor daxildir.
Bununla bels, dil dorslorinds torclimadon istifadonin imumi ideyasi ilo torcimo tapsiriglart
(“pedaqoji tarclimo” kimi do taninir) vo ya kodun doyisdirilmasi ilo bagli daha spesifik tacriibalor
arasindaki sarhadlori bulandiran konseptual va terminoloji uygunsuzluglar yaranir [4].

Babayev Cavid 6z torciims haqqindaki moagaloasinds geyd edir: “As the architect imagines the
design of a building prior to its construction, a translator or an interpreter should imagine the
grammatical structureof the language while translating something”. Bu o demokdir ki, memar
tikilisdon avval binanin dizaynini tasavvir etdiyi kimi, tarcimagi na isa tarciima edarkan, tarcimagi
gorak dilin grammatik strukturunu tosovvir etsin [1].

Tolobonin sohvi yalniz o zaman pedaqoji cohatdon faydali ola bilor, o zaman ardicil olaraq
kursun strukturu va misllimin pesokarligi kimi 6yronma kontekstini togkil edon digor dayisonlorlo
olagalondirilsin [2]. Bu mdvzunun asas magsadi tarclimanin tadrisi vaziyystini yenidon nazardon
kecirmokdir. Bu hom nozari, ham do praktikada islonmis yeni metodlar isiginda yeni tarcima talimi
programinin hazirlanmasi cohdidir. Muxtolif fonloraras1 fokuslar vasitosilo dilin tadrisinds torclimo
Uzro todqgiqat isi mixtalif mogsad vo mexanizmlari aktivlosdiron mirokkab proseslori 6zinda
comlagdiran biitdv bir konsepsiya kimi sinifda L1/L2-nin tarcimasini va istifadosini ortaya qoyur [5].
Dil pedaqogikasinda vo onun alt kateqoriyalarinda torciimadan sistemli istifado dil programinda
pedaqoji torclimoanin asaslandirilmis sokilds inkisafina vo somarali istifadasine kdmok edacak — ilkin
muzakiralor avvallor tagdim olunan xarito asasinda aparila bilor. Bu sahodo standart terminologiyanin
mitaraqqi istifadosi dil sinfindoa torciimonin yeni mioyyan edilmis aspektloro uygun olaraq vo bu
sahads an son tendensiyalara vo mivafiq tacriibays uygun olaraq yenidon muoyyanlosdirilmasing
imkan veracokdir [6].
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SUMMARY
Nahida Heydarova

THE ROLE OF PEDAGOGICAL TRANSLATION IN FOREIGN
LANGUAGE TEACHING

The article discusses these terminological inconsistencies and examines the impact of the
conceptualization of translation on language education and especially its use in pedagogical
translation. The aim is to review many concepts related to translation in language teaching and to
explore how they can be related to a rethinking of translation in language pedagogy. This will open
up useful opportunities for more substantial integration of translation into foreign language teaching,
especially at the high school and college levels, and will suggest future directions for research and
teaching practice.

Key words: Pedagogical translation, translation in language teaching, translation studies, code
switching; teaching and learning of foreign languages, pedagogy
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THE IMPORTANCE OF READING SKILL IN TEXTBOOKS

Throughout history, people have learned foreign languages for different purposes and in
different ways. As a result of the rapid development of science, the spread of mass media, the increase
of trade relations between countries and the intensification of relations have led people to learn
foreign languages used by other countries. Nowadays, knowing one or more languages has become
one of the most important conditions in people's academic or professional life. The teaching of
English, which is one of the main subjects of education, is of great importance in our era of
technological development [2].

Teaching a foreign language brings new innovations to the outlook of each individual, through
the door it opens to the outside world, one can get to know their culture and create an opportunity to
expand one's way of viewing the world. Based on very ancient history, it can be noted that people
learned at least one foreign language in addition to knowing their mother tongue. From the works that
have come down to us, philosophers, scientists, poets, etc. Reading and listening skills are the main
comprehension skills in teaching English. The ability to understand by reading the thoughts of others
is the foundation of comprehension. Reading skill also affects listening, speaking and writing skills.
The ability to read is one of the skills that plays an important role in the acquisition of other skills [3].

Reading skill is one of the main criteria of foreign language teaching. Reading is a mental
activity that uses the senses to receive a written text or expression. Reading is a complex field with
mental aspects that value thinking. Voicing and recall form the substructure of the reading activity.
Reading and comprehension are one of the most important ways to learn, so reading skill is
meaningless without reading comprehension. A person who reads any text cannot acquire reading
skill if he cannot understand the meaning of the text he is reading [4].

The purpose of reading skill is to form proper knowledge of the surrounding world in students,
to improve the quality of reading lessons, to develop reading habits properly, to increase vocabulary
related to the English language, to correctly understand the read text, etc. Understanding the topic of
the text correctly and accurately, drawing reasonable conclusions from the ideas you understand,
being able to express your thoughts about the text in writing or orally is one of the main goals set
during reading skill [5].

Three reading models have been created for accurate understanding of reading level:

Bottom-up, top-down and interactive models.

Bottom-up model includes linguistic signals such as “syllables, words, letters, phrases, and
grammatical meanings.” Students discover the difference between different spelling patterns of the
English language, learn grammatical parts of speech and rules.

The top-down model focuses on using reason and experience together to grasp material.

- To determine the relationships among the ideas, themes, events, etc. in the material and gather
new information,

- Finding references and explaining them in the appropriate form.

The interactive model is aimed at combining bottom-up and top-down models.

Reading skill includes evaluating thoughts, reading and comparing information from different
sources, understanding language structure, etc.

In conclusion, we had better not that all language skills are correlated with each other. Babayev
Javid underline this in his conference paper: “Speaking skill forms as a result of listening process
while writing skill formalizes as a result of reading process” [1, p.7].
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DORSLIKLORDO OXU BACARIGININ OHOMIYYOTi

Talobalor yazili matnlar vo dars kitablari vasitasilo lazimi malumat alds eds bilirlor. Tezisdo
xarici dil tadrisinin har bir soxsin diinyagoriisiinda yeniliklor alds etmasindan, diinyaya baxis tarzinin
geniglondirilmasindon vo oxu bacarigmin vacibliyi haqqinda genis molumat verilir. Akademik
muhitdo ylksok biliys sahib olmanin an vacib vasitslorindon biri oxumaqdir. Oxu bacariqlari xarici
dil todrisinin asas meyarlarindan sayulir.

Acar sozlar: oxu bacarig, tohsil, xarici dil, bilik, gavrayis
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THE ORETICAL SUBSTANTIATION OF A SUBJECT-LANGUAGE
INTEGRATED APPROACH (CLIL) IN TEACHING

The work under discussion sheds light on the questions surrounding the theoretical justification
of content-language integrated learning (CLIL) in academic settings. According to the article's author,
CLIL is a powerful tool that significantly influences the process of learning a foreign language and
serves to sustain linguistic variety in educational settings.

As a result, the burden of creating an interdisciplinary approach of teaching that incorporates
the simultaneous instruction of a foreign language (FL) and a professional discipline falls to the
current educational system. The growth of interdisciplinarity in the process of improving professional
competence is stressed as a pillar of foreign language professional education in the study of the
theoretical and methodological foundations of foreign language education of future specialists.

Subject-language integrated learning has emerged as a result of the practice of merging
language and professional disciplines. An novel strategy for bilingual education is subject-language
integrated education, which entails studying a foreign language and the material of a professional
discipline at the same time [1, p.184; p.233]. In 1994, D. Marsh coined the phrase "integrated learning
utilizing language and content™” (CLIL).

When discussing disciplines or specific topics within these disciplines that are taught in a
foreign language and have two goals: studying the content of the discipline and learning a foreign
language at the same time, Doyle claims that the phrase "integrated learning using language and
content” can be used [2, p.205]. It should be mentioned that this idea has a broad meaning, and more
than 40 definitions of subject-language integrated learning are only found in the scientific and
methodological literature published in Europe.

For instance, the European Commission's definition of content-language integrated learning
refers to the idea of using a foreign language as a learning tool. Subject-language integrated learning
refers to the concurrent study of the discipline and the foreign language itself in accordance with the
concept of D. Marsh provided above. In order to accomplish two goals—Iearning a foreign language
and learning a discipline—D. Marsh stresses the use of subject-language integrated learning [1, p.
210]. Since it serves as a method of teaching other subjects, the adoption of this concept enables the
learning of a foreign language without allocating more time in the classroom for its direct study.

According to D. Graddol, subject-language integrated learning is the best way for pupils to
increase their level of competency in a foreign language. The discipline can be mastered without
having a high level of fluency in a foreign language, according to D. Graddol. However, this method
of subject-language integrated learning interpretation has come under heavy fire [3, p.17].

According to D. Graddol, learning a foreign language, particularly English, is the key
competency that enables pupils to develop their communication abilities to a high degree. Given the
changes in education and society as a whole brought on by the quick growth of Internet technologies
and the process of globalization, it is crucial to have this understanding of subject-language integrated
learning [3, p. 23].

The use of a "conceptual sequence,” in which the topics examined are presented in a horizontal
(or vertical) sequence and are in chronological or thematic dependence, is one of the key components
of subject-language integrated learning, according to P. Ball [4, p. 23].

The problem of giving students motivation for their educational activity is one of the most
important ones at the current stage of the theory and practice of teaching's growth. The level of
motivation that students perceive in their education has a significant impact on its quality. The fact
that speaking begins with an incentive-motivational phase makes this situation fairly normal.
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TODRISDO FONN-DIL INTEQRASIYA YANASMASININ
(CLIL) NOZORI 9SASLANDIRILMASI

Moqalodo mozmun dyronilmasi tigiin inteqrasiya olunmug CLIL metodunun osaslari izah edilir
(Mozmun vo Dil Inteqrasiya Edilmis Tolim). Mozmun vo dil inteqrasiya olunmus &yranmo
strategiyasinin listlinliiklori bu moaqalads miizakirs vo tohlil edilir. O, imumi saristalor {igiin bir ne¢o
CLIL inkisaf strategiyasini, funksional ¢ar¢ivoni vo onun ugurla hoyata ke¢irilmasi ii¢iin bozi vacib
elementlori aragdirir. Tolobalors mozmun vo xarici dili eyni vaxtda dyronmok imkani verir; xarici dili
oyronmoak t¢ilin kurikulumda slava saatlar tolob olunur ki, bu da universitetlords tohsilin vo peso
hazirligiin intensivlogsmosine sorait yaradir.

Acar sozlor: CLIL, mazmun-dil inteqrasiya olunmus talim, prinsiplor, metodologiya
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DIiL TODRISINDO iSTIiFADO EDILON INTERAKTIV METODLAR

Miiasir comiyyotdoki siiratli inkisaf toloboni verilon materiali, xiisuson do xarici dili tez
Oyronmoys vo basa diismoyo vadar edir. Hazirki dovrds on az1 bir xarici dil bilmok miitoxassisin
pesokar soristosi liclin ayrilmaz toloba ¢evrilir. Ona goro do xarici dillorin dyronilmasi prosesinin
somoaraliliyine vo keyfiyyatine digqgoat yetirmok lazimdir.

Dil tadrisinds on tosirli iisul interaktiv metoddur. Maqalonin magsadi ingilis dilinin todrisinde
interaktiv metodlarin asas rolunu miioyyon etmokdir. Verilmis mogsodo nail olmaq {igiin asagidaki
vazifolor miioyyon edilmisdir: osas interaktiv metodlar tosvir etmak vo bu iisullardan istifadoys dair
bozi niimunolor vermok. "Interaktiv" termini insanlarin birlikde islomosi vo bir-birine tesir etmosi
demokdir. Bu vaziyyot dialoq vo ya sdhbati nozords tutur. Buna gora do bu tisullar tolabolorlo miiollim
arasinda, eloco do yalmz tolobolor arasinda qarsiligh olaqays yénoaldilmisdir. Interaktiv metod tolim
prosesinds sagirdlorin faal rolunu tolob edir [1, s. 159]. Interaktiv tolimin moqsadi biitiin toloba va
sagirdlori tolim prosesino calb etmokdir ki, burada istirak¢ilar bas veran har seyi basa diiso vo hoyata
kegira, bir-birloring tosir gostors, dostluq va garsiliqlt alaqe quraraq 6z téhfalorini vera bilarlor.

Interaktiv metodlar icarisindo an populyar iisullar rol oyunlari, beyin firtinasi, case-study
metodu, toqdimatlar vo miizakirslordir. Onlar kommunikativ bacariqlar1, montiqi tofokkiir vo tohlil,
sintez, miiqayiso vo limumilosdirmo kimi miixtslif intellektual foaliyyat ndvlorini inkisaf etdirirlor
[3, s. 30]. Tolobo morkazli bu iisullar, xiisuson do tolobolori bilik, bacariq vo strategiyalarin oldo
edilmoasing daha faal colb etmok {i¢iin oldugca moagsodsuygundur [4, s. 9].

Hamiya molumdur ki, rol oyunlar1 hor zaman tolim prosesini daha maariflondirici vo maraqli,
yaddaqgalan edir, fonlorarasi alagolori tokmillosdirir, nozariyyani pesokar sahonin real ehtiyaclari ilo
olagoalondirir, golocok miitoxassislor iigiin zoruri olan bacariqlart inkisaf etdirmoyos kdmok edir. Rol
oyununun iki novii var: ssenarili vo ssenarisiz. Ssenarili rol oyununda miollim dorslikdoki
niimunadan istifads eds bilor. Ssenarisiz olanlar, talabalora bazi rollar verilir vo onlar bacardiglarin
ortaya qoyurlar.

Tofokkiiriin inkisafina imkan veron digoer maraqli interaktiv iisul beyin homlssidir. Beyin
firtinas1 hor hansi bir problemin holli {igiin lazim olan fikirlorin birgo axtarisini tomin edir. Bu
metodun osas iistiinliiklori tolobolorin tadris prosesinde “azad” olmasidir. Bels ki, dil baryeri aradan
qalxir, sohv bir sey sOylomok qorxusu olmur vo s. Bu iisul yaradici vo assosiativ tofokkiir,
togabbiiskarliq, qisa vaxt orzindo maksimum fikir istehsal etmok bacarig1 vo soxsi fikri ifado etmok
bacarigini inkisaf etdirir [6].

Miisllimin todris prosesinds istifado edo bilocoyi vo eyni zamanda maraqli interaktiv
metodlardan biri do Case study metodudur. Bu, tolobonin miioyyan bir problemls iizlogdiyi zaman
oyrandiyi texnikalari totbiq etmok metodudur. Keys todqigatt miixtolif molumat menbalarindon
istifado etmoklo miioyyon edilmis kontekstdo real mosolonin arasdirilmasini asanlagdirir. Keys
todqiqatinin aparilmasi tolobalore miioyyan Ustiinliikler verir:

1) Tolobalars hoyata kegirarok dyronmays imkan verir. Case study tolobalors real toskilatlarda
qorar gobul edonlorin yerino kegmoya vo menecerlarin iizlogdiyi masalolori 6zlori vo ya aidiyysti olan
toskilat tigiin risk etmoadon hoall etmoyo imkan verir;

2) Tolabalarin miiayyan problemli vaziyyastds diizgiin sual vermak bacarigini tokmillosdirir;

3) Talabalori miixtalif sahalar, togkilatlar, funksiyalar vo masuliyyat il tanis edir. Bu, tolobalora
karyeralarinda miixtalif tapsiriq vo masuliyyastlorin 6hdesinden galmak {igiin ¢eviklik vo inam verir.
O, hamginin tolobalars karyera secimloari ils bagli daha diizgiin gorarlar gobul etmoys komoak edir;

4) Osas nozori anlayislarin real hoyat niimunslori ilo tolobonin idarsetms nozariyyasinin
qavrayisint giiclondirir. Haqiqi biznes situasiyalari haqqinda zangin, maraqli molumatlar taqdim
etmoklo konseptual miizakiralords istirak edirlor;



5) Real diinyada idarsetma qorarlarinin gabulu realligini oks etdirir. Burada tolobolor geyri-Kafi
molumatlara osaslanaraq qorar qobul etmolidirlor;

6) Oz komandasindaki digor {izvlorin farqli baxislarmi vo perspektivlorini anlamaga vo onlarla
mosgul olmaga komok edir. Siibhasiz ki, bu da 6z ndvbasinda tolobalorin {insiyyat vo soxsiyyatlorarasi
bacariglarini tokmillogdirmoyo xidmat edir.

Belaliklo, belo noticoya golmok olar ki, interaktiv todris metodlar1 xarici dilin dyradilmosindo
tolim prosesini optimallasdirmaga kémok edir.
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SUMMARY
Yegana Babasoy

INTERACTIVE METHODS USED IN LANGUAGE TEACHING

The rapid development of modern society compels a student to learn and understand the
material quickly, especially a foreign language. Nowadays, mastering at least one foreign language
is becoming integral requirement for the professional competence of a specialist. The most effective
methods of learning languages are interactive methods. The aim of the article is to define the main
role of interactive methods of teaching English. To achieve the given aim, the following tasks were
specified: to describe the main interactive methods and to give some examples of using these
techniques.

Key words: interactive method, brainstorming, case study,learning process, teaching process
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INGILIS DILINDO OXU BACARIGININ PSiXOLINQVISTIK
XUSUSIYYOTLORINO DAIR

Nitq faaliyyatinin bir névi kimi oxu xarici dil tadrisinds tarixan hom moagsad, ham do vasits
kimi boyuk praktik shamiyyat kasb etmis vo psixoloji prosess daxil edilmisdir. Oxu yazili materiala
osaslanir [1]. Sifahi nitq materialina nisbaton nitq faaliyyatinin bu formasi uzunmuddatlidir. Uzun
miiddst doyismoaz olaraq qalir. Ona gora do malumatalma manbayi kimi oxu materiali daha etibarlidir
va istonilon vaxt hamin manbays miracist edib eyni molumati oldugu kimi oalds etmok olar. Metodik
molumatin arasdirtlmasi1 gostorir Ki, istar metodistlor, istarsa do psixologlar oxunun shomiyyatini
nozars almis, 6z kitablarinda ona kifayat qodor yer ayirmislar. Lakin bir cohati nazars almaq lazimdir
ki, aragdirilan metodik adobiyyatin bir gismi oxunu reseptiv nitq foaliyyati grupuna, bir grup metodist
iSo onu sadaco olaraq passiv nitq fealiyysti qrupuna daxil edirlor. Yazili nitq sifahi nitqden 6z
davamliligina goéra forglonir. Ona gora do uzun muddat saxlanila va malumat manbayi kimi gala bilir.
Oxucu istenilon vaxt hamin monbays muracist edir, onun mazmunu Vo formasi ilo tanis olma
imkanina malikdir [2]. Metodik va psixoloji adabiyyatda dili monimsomoanin aktiv vo passiv olmagla
iki grupu muoyyanlosdirilmisdir. Todgigatlarda bu fikra munasibot bildirilir vo gostarilir ki, aktiv nitq
foaliyyatini, reproduktiv, passiv nitq foaliyyatini reseptiv nitq foaliyyati eynilosdirmok dogru
olmazdi. Reseptiv-impressiv va reproduktiv-eskpressiv aktiv va passiv nitq foaliyyatlori anlayislar
aslinds eynilosdirilmomalidir. Onlar bu va ya digar doracads bir-birindan farglonir va natico etibarilo
biri digorini tamamlayir, bir-birina dastok olur. Nitq faaliyyatinin reseptiv novii sortli olaraq oxu va
esidib anlama hesab olunur. Onlarin har ikisinin psixoloji asast malumatin alinmasi, gabulu hesab
edilir. Moalumatlar muxtalif manboalordon - asarlordon, elmi-publisistik mogalo va ogerklordon,
muxtolif janrda yazilmis monbalordon alinir. Homin manbalar uzunmiiddotli oldugu iig¢iin ona har
zaman muraciot etmo imkani vardir [3]. Dinlayib-anlama va oxu, passiv nitq foaliyystins daxil edilir.
Dinlayici va oxucu molumati sifahi va yazili matnlordon alir. Lakin danisma vo yazi zamani danigan
Vo yazan molumat verandir. Ona goro do danisma vo yazi aktiv nitq foaliyystinoe daxil edilmisdir.
Demok lazimdir ki, bu bolgii aslinds tamamils sortidir, ¢linki heg bir nitq foaliyyati psixoloji proses
kimi passiv deyildir. Onlarin hor biri (danisma, esidib-anlama, oxu vo yazi) psixoloji cahatdon
aktivdir. Clnki har bir nitqin gobulu elo bir foaliyyatdir ki, bunlar tahlil, sintez, mugayiss,
umumilosdirma, mucarradlosdirma kimi psixi amaliyyatlar tolob edir. Hor bir nitq foaliyyatinin
Oziiniin psixoloji mexanizmi vardir ki, onlar da ¢alismalar vasitasilo inkisaf etdirilir. Esidib-anlama
va oxunun har ikisinin psixoloji asasini fikrin gobulu vo dork olunmasi togkil edir. Sagirdlords oxuya
hovasin yaradilmasi ¢ox miirokkob bir psixi prosesin hallina kdmok olur. Kigik yaslardan sagirddo
0XU madaniyyati formalasir. O, gorma analizatorunun, elaca do gérma azalalarinin coxsayli tamrinini
hoyata kecirir, gbz yorgunlugu todricon aradan qaldirtlir. Sagird orta moktobdo horf-sos
minasibatlorini inkisaf etdirir, onlar1 tohlil edir vo uzun middst yadda saxlanila bilocok vardis
formalagir [4]. O, bu muddatds sasli oxuya Ustlinlik verss doa, sonralar sassiz oxuya, sakit oxuya kegir
va daxili nitq daha foal movge tutur. Bu vardislors yiyslonan sagird ali moktobds oxudan informasiya
monbayi kimi istifado edir. Forma, aparilma yeri vo dorkedilmo baximindan qruplasdirilan oxu
motnlarin toskili, aparilma metodikas1 vo yoxlanilmasina gora do bir-birindon forglondirilmalidir.
Oxu yazili monbays osaslanir. Yazili monba iss sifahi nitqo nisboton daha etibarlidir. Lazim galdikdo
tokrar mitalio etmok imkani vardir. Oxu zamani gérmo analizatoru, dinlomo zamani iso esitmo
analizatoru daha foal olur. Belaliklo, todrisin asagi morholosindon oxu mexanizminin yaradilmast,
onun formalasdirilmasi iizorindos is getsa do, bu is dayandirilmur, ixtisas ali moktoblorinds do davam
etdirilir. Talobalor mistaqil oxu prosesina calb olunur va onlar ev oxusu, mistaqil oxu va s. 0xu
novlori Uzra igo alisirlar. Bu mogsadlo secilon material toloba maragini tomin etmali, onlarin segdiklori
moQsado cavab vermoalidir. Hoalo orta moktob illorindon sagirdlor yazili materiali oxuyub
anlamalidirlar. Gostorilir ki, segilon material sagirdin xosuna galmali, materialin torkibinds hom



sagirdloro malum olan, hom do onlarda monasini bilmays maragq oyadacaq namolum elementlor
olmalidir. Material el secilmalidir ki, dili 6yranilon 6lkalorin madaniyyatlorine dair sagirdlars daha
¢cox molumat vermoklo homin madaniyystdoki forgi gostorsin, onlari miigayiso etmoys imkan
yaratsin.
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SUMMARY
Turkan Ismayilli

ON THE PSYCHOLINGUISTIC CHARACTERISTICS OF
ENGLISH READING ABILITY

The conference paper talks about developing reading habits, choosing the right method and
methodology for language learners. It is emphasized that speech activities are interconnected. Just as
reading affects comprehension, speaking, and writing, they also have a strong influence on reading
comprehension.
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INGILIiS DILINDO SIFAHI NITQ VORDISLORININ FORMALASMASINDA
KOQNITIV AMILLORIN ROLU

Xarici dilin tadrisi magsadlorinin kognitiv aspekti, ilk névbads talobalorde kommunikativ
foaliyyatin ugurlu monimsanilmasinin oasasin1 togkil edon psixi proseslorin formalagmasi ilo
alagolondirilir. Kognitiv yanasmanin mahiyyati ondan ibaratdir ki, tolim prosesi informasiyanin
qavranilmasi (idrak), monimsanilmoasi, emali, strukturlasdirilmasi, saxlanilmasi va istifadasi kimi
problemlarin hallino yonalmisdir. Kognitiv saristo dedikda, agli amaliyyatlarin va nitq foaliyyatinin
kdmoayi ilo hoyata kegirilon bacariglarin formalasmasi prosesi nazards tutulur. Kommunikativ-
kognitiv talim dil 6yrananlords xarici dilde danisigin forma va mazmun taraflori asas gotirilmoklo
unsiyyatin bas tutmasina xidmat edir. Nitq prosesinds informasiyanin tohlili anlama, basa diisma vo
nitq téromosi zamaninda bas verdiyi tigiin kommunikativ saristonin do formalasmasi dilin stiurlu
moanimsanilmasi, bacariqlarin formalasdirilmas: va inkisaf etdirilmasi proseslari ilo eyni vaxtda bas
verir [3]. Oyronmo nozoriyyasinda siibut edilmisdir ki, dil bacariglarinin iimumi komponentlori yaxsi
inkisaf etmis mexaniki yaddas, tofokkilrin ylksok inkisaf soviyyosi, material Gzarinds inkisaf
etdirilon nitq bacariglarinin inkisaf doracasidir.

Xarici dilin todrisi moagsadinin kognitiv aspekti hamginin, Umumbasari madaniyyatin
inkisafinda milli moadoaniyyatlorin nailiyyatlori vo rolu haqqinda tolobolords genis anlayisin
formalasdirilmasi ilo do baglidir. Xarici dilo yiyalonmok tolobanin idrak foaaliyyatinin xarakterinin
doyismasina gotirib ¢ixarir vo lingvistik stiurun formalasmasina doyisdirici tosir gostorir. Tolim
prosesinda fikirlosma va tonqidi tofokkir proseslorina yiyslonmok toloba tofokkiiriniin qarsisina
qoyulmus vazifadir. Tofokkurun xtsusiyyatlori, strukturu va strategiyasi tolim materialina goro GoX
muxtalifdir. Kognitiv dinamik sxemlar soxsiyystin aid oldugu monadan asili olaraq, yaradici foalliq
noticasindo kontekstdon ¢ixarilan anlamlardir [1]. Kognitiv sxemlordoki anlamlarin monaya
Oturtlmasi asasan talabanin dil biliklorindon asilidir. Fikri proseslora daxil edilmis, oksiklik togkil
edon biliklor, xarici dildo lingvistik bazanin saviyyasino muvafiq olarag, kontekstin sintaktik
mdovageyino, obyektin sintaktik movgeyino vo slamatin mévgeyins uygun olaraq tolobanin anlama
Soviyyasine uygun ciimlo yaratmasini motivlosdirir. Qeyd olunan tofokkir proseslarinin
foallagdiriimast  hodof dilin monimsanilmasinds  semantizasiya vo koqnitiv prosedurlarin
toskiledicilorindon biridir [2].

Qavrama prosesi tadrisin asasini togkil etmoklo yanasi, o nitq faaliyyatinin inkisafinda asas rol
oynayir. Tofokkiir vo gavrama prosesinin doqigliyi vo mohsuldarligi, hafizods segicilik diggot
vasitasilo hoyata kegirilir. Hafizods diggatin méhkomlonmasi xarici dil materiallar1 néqteyi-nozardon
mexaniki xarakter dasiya bilmoz, bu proses montigi fikri yaddasaxlama ilo baglidir. Xarici dil
materiallarinin moanimsanilmasi dedikdo bacariq vo Vvardislorin formalasdirilmasini vo inkisaf
etdirilmasini nazardos tutur. Verilmis obyekt tizarinds diggoetin davamliligi olmazsa, onda bacariq vo
vardislori formalagdirmaq da geyri-miimkiin olar. ©gar hodof dilin tadrisinin baglangic marhalasinds
diggatin davamliligina nail olmaq ¢atinloasirss, mioyyan yasdan sonra bu isi nazarat altinda saxlamaq
asanlagir. Misllimin sasinin tembri va ritmi, nitginds intonasiya vo vurgu, emosionalliq digqatin
davamli olmasina tosir edon amillordondir.
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SUMMARY
Narmin Ibrahimli

THE ROLE OF COGNITIVE FACTORS IN THE FORMATION OF
ORAL SPEECH HABITS IN A FOREIGN LANGUAGE

The main goal of learning English is to acquire the ability to use that language in the process
of communication. The task of the training is not only to teach the learner to understand the foreign
language correctly, but also to instill the correct pronunciation and lexical-grammatical habits that
facilitate oral speech. Based on one of the psycholinguistic classifications that talk about the levels
of speech perception in a foreign language, it can be said that the student perceives this speech at the
first level based on his phonological skills. The teaching of pronunciation and sometimes other habits
of the language is done in the act of imitation.

Key words: communication, cognitive factors, perception, skills
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DIiL OYRONMONIN MUXTOLIF USULLARI VO AMIiLLORI

Oyronma metodu har bir sagirdin diqqetini yeni materiala yonaltmosi, oxuduglar1 haqqinda
diisiinmosi, bu molumatlart monimsomasi vo yadda saxlamaga calismasidir. Hor birimiz miixtolif
yollarla Oyronirik. Bu onu gostorir ki, dyronmoado hor koso uygun golon bir yanasma yoxdur.
Basqalarindan “daha yaxs1” olan dyronmo tisulu yoxdur, ¢iinki yronmo metodu fordidir vo har kasin
Oyronmosini asanlagdiracaq vo onu daha yaxs1 yadda saxlamaga komok edocok iisul tamamils forqli
ola bilar. Istifads oluna bilon miixtolif Syronmo névlari ilo yanasi, sagirdin yeni biliklor oldo etmok
ticlin istifado etdiyi tolim metodu da osas strategiyadan asili olaraq doyisir [1].

Bir ¢cox dyronmo iisullart var, lakin onlarin hamisi hor kas ii¢lin diizgiin se¢im deyil. Hor bir
fordin fordi xiisusiyyatlorine uygun yronma metodunun totbiqi miisbat natico veracakdir. Oks halda
miisbat natica aldo etmok miimkiin deyil. Har bir tolobs azad bir ford kimi soxsi qabiliyyatlarini tohlil
edir, pesokar ehtiyaclarini miisyyon edir, yronms imkanlarinin iistiinliiklorini basa diisiir vo uygun
tadris metodlarini se¢ir. Modula dord asas tolim naticasi daxildir.

Ik tolim naticasini basa vurdugdan sonra sagird soristo anlayisini aydm sokildo izah edir,
movceud tolim proses vo lisullarini arasdirir, 6ziinlin 6yronms metodunu miioyyonlosdirir vo SWOT
tohlili aparir. Ikinci tolim naticasi tolobalars 6z tolim moagsadlerini miioyyen etmayi vo eyni zamanda
peso iizra tolim noticalorini sorbest hazirlamag: Syradir. Ugiincii tolim noticosindo har bir toloba
miixtolif tolim imkanlarmi qiymatlondirir vo hor birinin giiclii vo zaif torsflorini aragdirir. Sonuncu
tolim naticasindo toloba artiq miivafiq todqiqat metodlarini arasdirir vo effektiv tolim metodlarini
totbiq edir.

SWOT analizi ingilis moansali bir so6zdiir [2]. SWOT o demokdir ki, S harfi giic, W horfi zoiflik,
O horfi imkanlar, T horfi iso tohdidlor demokdir. Oslinde, SWOT tohlili ABS-dan golir, sirkotlor vo
toskilatlar torafindon islorindo daha yaxs1 islomak {iciin istifado olunan bir ifadodir. Bununla bels, o,
maoktobi qiymatlondirmak v ya bir sagird kimi 6z inkisafini qiymetlondirmak ii¢lin do istifads edilo
bilar. Soxsi 0yronma prosesindo SWOT tohlili apararkon o, asagidaki suallar1 aragdirmalidir.

Giiclii toraflor: Tolobo kimi onun giiclii toraflori ondan asili olan amillordir. Onun dyronmo
prosesinda yaxst bacardigi budur. Bu, ingilis dilini 6yronmokds ¢ox yaxsi olmaq kimi xtisusi bir saho
ola bilor. Bunun yaxs1 oldugu xiisusi bir {isul da ola bilor. Masolon, sagird miioyyon motni tez
oxumaqda v ya miiallimin izahatlarin1 xatirlamaqda ¢ox yaxs1 ola bilor. Sagird diizgiin tohlil edorak
hans1 metod va ya alstin onun tigiin daha faydali oldugunu miiayyan eds bilmalidir. Giic (szmkarliq)
Oyronmada mithiim rol oynayir vo fordin fordi xiisusiyyatlorini doyisdirerok dyronma potensialini
artirir.

Z5if toraflor: Tolobanin zaif cohatlori tolobonin 6ziindon asili olan amillardir. Bu, tolobanin ¢ox
yaxs1 olmadigi1 bir mévzu ola bilor vo ya geydlor aparmaq kimi tolobanin yaxsi olmadigi bir 6yronmo
isulu ola bilor, ya da uzun miiddot partada oturmaq ¢atin ola bilor. Toloba 6ziindon asilt olan zaif
amillori bilso, bu istigamotds 6z tlizorindo ¢alissa, sobirli olsa, istodiyi ugura nail ola bilor.

Imkanlar: imkanlar tolobadon asili olmayan xarici amillordir. Beloliklo, onlar tolobenin tolim
prosesini inkisaf etdirmasi ii¢iin imkanlardir. Bu, daha ¢ox dyronmok ii¢iin internetdon istifado etmok
Vo ya oxu sliratini artirmaq t¢lin daha ¢ox kitab oxumagq fiirsoti ola bilor. Burada tolobs 6z tolim
prosesini daha da inkisaf etdirmok {i¢iin miimkiin imkanlar barado diqgotlo diisiinmoalidir. Fiirsotdon
daha somorali istifado edo bilocoyinizi diisiinmok do vacibdir. Imkanlar1 miioyyan etmok iigiin
gruplarda islomoyas istiinliik verilir.

Tahdidlar: Tohdidlor hom do tolobadon asili olmayan xarici amillordir. Onlar talabonin tolim
prosesino manfi tosir gostoron xarici amillordir. Buna misal olaraq internets zoif ¢ixis1 gdstormok olar
ki, bu da tolobolorin internet vasitosilo dyranmolarini ¢otinlosdirir. Indiki vaxtda tolobalor evdon
¢ixmadan vaxtlarina gonast edorak internet vasitosilo lazim olan bir ¢ox molumatlar1 alds edos bilirlor.

Oksar insanlar kontekstdon asili olaraq miixtalif yollarla dyrana bilsolor do, hamimiz eyni seyi



dyranmirik vo alave olaraq, bir ¢cox insanlar bu vo ya digor sokildo daha yaxs1 dyranirlor. Oyronmo
tsullarni tosvir etmok iiglin miixtalif yollar vo nozoriyyslor mévcuddur. Hor kosin dyronmo torzi
forglidir. Onlardan bazilorini asagidaki kimi sadalamaq olar [3].

Vizual: Vizual 6yronms ¢ox vaxt goz yaddasi adlanir. Ona géra do son zamanlar 6lkomizda
har bir moktobdo sagirdlorin yaddasindan tohsildo daha cox istifado edo bilmolori iigiin elektron
16vhalor qurasdirilib. Miisllimlor bu 16vhalorin kémayi ilo dorsin sagirds daha yaxsi ¢atdirilmasi iigiin
xususi slayd-soular hazirlayaraq sinifdo hotta passiv sagirdlorin do digqgatini calb eds bilirlor. Bu,
informasiya goziin yaddasi vasitasilo geyri-ixtiyari olaraq yadda galmasma sabab olur. Vizual
Oyranmoys meyilli saxslor sokillor, diaqramlar, niimayislor, monitorlar, ¢ap materiallari, filmlar, flip-
cartlar vo s. kimi miisahido edilo bilon vasitolordon istifads etmoys iistiinliik verirlor.

Verbal: Sozlora vo esitmoys asaslanan dyronmo ndvii. Bu zaman ssason audiokitablardan
istifado edilir. Elo tolobalor var ki, onlarin dorsi tam basa diismasi vo yadda saxlamasi tiglin miiollimin
izah1 zoruridir. Belo sagirdlor dors zamani miiollimi miimkiin godor diqggoatlo dinlomoys calisirlar. Bu
sagirdlor esitmo yaddasi daha inkisaf etmis usaqlardir. Esitmoklo 6yronon insanlar molumati yiikksok
sosla Otlirmays tistiinliik verirlor: s6z, sos vo ya 6zlorinin vo ya basqalarinin danisdig: sos-kiiyle. Bu
soxslor “mona deyin”, “gal bu haqda danisaq” kimi ifadolor islodirlor vo adoton bir miitoxassisin
gostarislorini esitdikdon sonra yeni tapsiriglart asanligla yerina yetirirlor. Bunlar telefonla sifahi
gostoriglor almagi sevon vo dinladiklori biitlin mahnilarin sézlorini yadda saxlamagi bacaran
insanlardir. Sifahi 6yronmo vizual dyronmoys nisboton daha az yayilmisdir, lakin onsnavi tohsil
sistemlorindo bu ¢ox vacibdir.
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SUMMARY
Sanam Pashayeva

DIFFERENT WAYS AND FACTORS OF LANGUAGE
LEARNING

There is no right or wrong way to learn something. The main thing is that there are learning
methods that suit the student's style. If you have a clear goal, it means you know where you are going.
The same can be said about teaching: If the student does not know what to learn, he cannot guide him
in the right direction.If the student does not know what to learn, then he does not know when to learn
it! Clarity of purpose also stimulates the demands. This is a positive thing and the student feels very
happy when he achieves that goal.

Key words: learning, student, result, method, training, goal, way, right, direction
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MUASIR DOVRDO XARICi DiLL DORSLORINO VERILON
TOLOBLOR

Miiasir dovrds xarici dillorin todrisi prosesindo dil dyrononlora dil, bilik vo bacariglarinin —
esidib-anlama, danisiq, oxu vo yazi {izro zoruri xlisusiyyatlorin asilanmasi, homg¢inin, onlarda tonqidi
diisiinma qabiliyyatlorinin vo kommunikativ saristonin formalasdirilmasi xarici dil miisllimlorinin
qarsisinda duran osas magsadlordondir. Bununla yanasi, dovriimiizds dil 6yrononlorin xarici dildo
sifahi linsiyyat qura bilmosi vo homin dilds informasiya miibadilosi edo bilmasi miihiim masalo kimi
on plandadir. Mahz bu sababdan, xarici dilin tadrisi zamani dili dyronanlords sifahi nitq bacariginin
formalasdirilmasi vo onun vordiso ¢evrilmasi xarici dil {izro hom todris planlarinda, hom do onlar
osasinda hazirlanan sillabuslarda 6z oksini tapan asas masalo sayilir.

Beynolxalq tohsil standartlarina vo Avropa tohsil sisteminin xiisusiyystlorine osaslanaraq
demok olar ki, hal-hazirda dili dyrononlorden tokco xarici dildo sifahi iinsiyyoto miikommal nail
olmaq deyil, ham¢inin onlardan gslocak islorindo Oyronilon dilds yiiksok soviyyode danisiglar
aparmalar1 va bir-birino bu isdo daima kdmokgi olmalari tolob edilir. Miiasir xarici dil dorslorinin
somorali togkili problemi miizakiro edilorkon iso ilk masalo, homin darslorin toskilatgis1 olan
miiollimin roludur.

Xarici dil dorslorindo miiasir dovr li¢lin miisllimin rolu mosalasi ilo bagli metodik odabiyyatin
(“Preceptors as teachers; A Guide Clinical Teaching™) tohlil edilmoasi naticosindo malum olur ki,
oslinds, burada miisllimin todris prosesinin asas toraflorindon biri olaraq yerina yetirmali oldugu
vozifolori vo funksiyalari nozords tutulur. “Miisllimin rolu texniki bir termin olaraq dorslorin togkili
vo aparilmast prosesinda ondan nolorin gozlonildiyi vo onun tolimin digor aparici toroflo neco
davranmasi monasinda igladilir [1, 5.109].

Xarici dillorin tadrisi prosesi tarixing nozar salsaq, gorarik ki, bu mosolo ¢oxsayl dayisikliklora
moruz qalmisdir. Ona gors do xarici dillorin tadrisi ilo mosgul olan miiallimlor tiglin tokca dil biliklori
ilo silahlanmaq bugiinkii dovr ti¢ilin kifayot etmir. Todris prosesinde 6z vozifslorini vo onlarin yerino
yetirilmasinin ohomiyyatini anlayan vo tolimdo innovasiyalar istigamotindo daim axtariglara colb
olunan xarici dil miiallimlorindon hom ds miiasir tolim metodlarni arasdirmaq, onlarin {istiin
cohotlorini miioyyaon etmak, tohlillor aparmaq talob edilon amillordondir.

Miisllimin rolu dil dyronanlari istonilon sinif vo ya sinifdonkonar toadbirlor zaman1 motivasiya
etmok, onlarda 6zlorine inam hissini, yaradic1 vo tonqidi diisiinma bacariqlarin1 formalasdirmaqdan
ibarat olmagla dil biliklari va bacariglari ilo bagli miirokkeb komponentlarin birgs toskil edilmasina
osaslanir.

Apardigimiz todqiqatlar vo xarici dil dorslorinin miisahidosi gostorir ki, xarici dil
miiollimlorinin darslords anonavi olaraq yerina yetirdiklori vozifalori vo funksiyalart hazirki dovrin
toloblorine uygun olmadigr kimi, dil 6yrononlorin do maraq vo ehtiyaclarina uygun deyil. Ona goro
da, miioyyan edilon va xarici dil miisllimlorindon talob edilon yeni vazifolor hom miiasir dovriin dil
Oyronanlorinin maraq, ehtiyac vo toloblori, habelos onlarin dil biliklori va bacariqlar1 saviyyasi, yas vo
fordi xiisusiyyatlori, hom do daima dayison va yenilonon texnoloji vasitolorin inkisaf olamatlori ilo
uzlasmalidir.

Ingilis dili dorslorinin toskil edilmasi zaman1 miisllimin ilkin olaraq yerina yetirmoli oldugu
vozifasi dil dyronanlori miiasir dovrds global {insiyyat dilinin dyronilmasing olan talobatin onlarin
Ozlori torofindon anlasilmasini tomin etmolori vo bu prosesin motivasiyaedici masalalorinden
xobardar olmalaridir. Belolikla, xarici dil miisllimlori motivasiyaedici toraf olaraq dil dyrenanlorin
istok vo arzular1 asasinda yeni metod va yanagmalardan istifads edir. Dil dyronanlori tadris prosesindo
motivasiya etmok, onlarin aqli vo fiziki olaraq todricon miistoqillosmasino vo sorbost olaraq 6z
maogsadlaring nail olmalarmma imkan yaradir. Bu olamotlorin tez bir zamanda dil dyrenonlords
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formalagsmas1 iiclin miisllim, ilk ndvbods, 6z funksiyasini vo ondan irali golon veozifolorini
anlamalidir. Miiasir toloblora, asason, xarici dil darslori elo toskil olunmalidir ki, miiallim vo dil
Oyrononlor bilavasito qarsiliqli olaraq bir-biri ilo alagods olmali vo mogsadyonlii sokilds qarsi toraflor
olaraq kollektiv iso calb olunmalidirlar. Molumdur ki, dorsdo dil 6yrononlor arasinda omokdagligin
tomin edilmosi asas prinsiplordon hesab edilir. Darsdo dil dyronanlorin omokdagligi no godor ¢ox
tomin edilarso, onlarin uzunmiiddstli yaddasi bir o qodar ¢ox inkisaf edor.

Bu giin izlonilmasi vacib olan asas prinsip ondan ibaratdir ki, xarici dil biliklori sistemli olaraq
dil dyrananlorin beyninds 6z oksini tapmaqla yanasi, onlardan diizgiin vo yerinds istifads edilmasi
dorsdo vo ya dorsdonkonar foaliyyotlor zamani miiollim torofindon toskil edilmalidir. Oslindo,
muxtoalif fonlor lizro foal dorslorin togkil edilmasi vo aparilmasi tohsilo miiasir yanasmalardandir.
Ingilis dili derslorindo bu yanasmanin totbiq edilmasi tohsilo innovativ yanasmanin bir hissosini ohato
etmoaklos dorsds dil dyronanlarin tokcs yaddaslarinin elmi biliklarlo zonginlagdirilmasine yonaldilmir,
burada asas mogsad dil dyronanlorin tofokkiirlorinin inkisaf etdirilmosi, onlar torafindon on miihiim
dil biliklori vo bacariglariin oldo edilmasi, problemlori aragsdirmaq vo miizakiro etmok vo s. kimi
bacariqlar talobalors asilamaqgdan ibaratdir [2].

Qloballagmanin siiratlo getmasi, diinya Olkolorinin bir-biri ilo iqtisadi-siyasi vo madoni
olagalarinin geniglonmasi bir daha xarici dillarin tadrisinds diggstin yonalmasina sabob olur. Hazirda
har bir miisllim xarici dil darslorini kommunikasiya asasinda togkil etmays vo tolobolori daha gox
miizakiralora colb etmoyo calisirlar. Elo bunun naticesidir ki, dillorin todrisi zamani asas maqsad
homin dillordon tolobalorin sifahi {insiyyat zamani istifado edo bilmoalori vo galocok islorindo daima
bu mdvgeds ugur qazanmalar1 hesab edilir. Belsliklo, todrisin har bir marhalasi ¢or¢ivasinds dil
Oyrananlor xarici dilds iinsiyyat qurmagi bacarmalidirlar.
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SUMMARY
Latifa Shirzadova

REQUIREMENTS FOR FOREIGN LANGUAGE CLASSES
IN MODERN TIMES

Foreign language teachers must constantly be distinguished by their innovative ideas and
explore various ways of effectively using new methods and techniques in the lesson, at the same time.
They must be able to take into consideration the demands of the changing time, the interests and the
need of learners. It should be noted that all these issues arise from the fact that today the number of
people is increasing rapidly for learning English, either as a professional language or as a foreign
language.

Key words: a language learner, a foreign language, language teaching
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TOLOBOLORIN INGILIS DILINDO YAZI BACARIGININ
INKISAF ETDIRILMOSI

Ingilis dili beynalxalq dil kimi diinya saviyyasinda linsiyyat qurmagq va tohsil almaq baximindan
muihim vasito hesab edilmokdadir. Igtisadi vo madani inteqrasiyanin siiratlonmosi ilo birlikds ingilis
dilindo olan todriso tolobat daha da artmisdir. Yazi baslica tosirli Unsiyyst tisulu sayilan dil
bacariqlarindan biridir vo nitq kimi o da dilin yaranmasina miisbat tasir gostorir. Mikommal yazini
ortaya ¢ixarmaq Ulg¢iin diisinmok, ideya ortaya goymaq, yazmag, yenidon nozordon kecirmok vo
redakto etmok lazimdir. Ingilis dilinda lazimi yazi bacariglarina malik olmayanlar tohsil hoyatinda vo
islodiklori yerlordo Ustin imkanlar oldo etmokds ¢atinlik ¢okirlor. Erkon yasda giicli yazi
bacariqglarina yiyalonmak sagirdlora dyronma, tnsiyyat vo 6zinil ifads etmok baximimndan miithiim
vasita kimi kdmak edir. Buna gora da, tolobalar yazida tomal gabiliyyatlorini inkisaf etdirmalidirlor.
Bu baximdan effektiv yazi talimati tacriibalari talobalora bu sahads yeni bacariglar formalasdirmaga
imkan verir.

Yazi planlasdirma, motn yaratma vo nozordon kegirmok kimi muxtalif proseslori 6ziindo
birlogdiron bir bacariq noviidiir. Tolobo vo sagirdlor muxtalif yazi marhalolorinds muoayyan
catinliklarlo Gzlogirlor. Diistincalorini vo fikirlorini yazi vasitasilo ¢atdirdiglar1 {igiin onlar
grammatika, durgu isaralori vo orfoqrafiya kimi forqli gaydalardan dlzgiin istifado etmoyi
bilmalidirlor. Yazi qabiliyyati dil 0yronmodo tarazligi qorumaq figiin digor ¢ kommunikativ
bacariqlarla (dinloama, oxuma, danigma) birlikds eyni vaxtda inkisaf etmoalidir. Sagirdlor dinlomak va
oxumagla dyranirlar, lakin 6yrandiklorini danigma vo yazma bacariqlari ilo ortaya qoyurlar (3).

Ingilis dilinde yazini sinfi qaydalara asaslanan va anenovi yanasma yerina daha interaktiv etmak
uctn muiallimlor forgli foaliyyatlor hayata kecirmalidirlor. Qruplarla is, ciit-ciit is vo ¢arpaz foaliyyot
kimi effektiv todris tisullari bu yondon forglondirilir. Talobolorin yazi bacariglarini maksimum
saviyyads inkisaf etdirmok Uglin bu Usullardan effektiv istifado edilmalidir. Hor bir sagirdin yazdigi
nisxalori yoxlamag va onlara fordi sokilda roy bildirmak ¢otin olsa da, musllimlar bu problemi
minimuma endirmok Gglin muntozom olaraq giymotlondirmo apara va vaxtasirt ray bildiro bilorlor.

Ingilis dilinda yaz1 gabiliyyatini daha da artirmaq {i¢iin bozi miihiim {isullar asagidak: kimidir:

- Mixtalif matn ndvlori ilo tanis olmaq. Biitiin yazi tapsiriqlart eyni nov ingilis dilini tolob
etmir. Qazet Gicin magals bir iislub, potensial isag6tlirons elektron maktub basqa bir Gislub, dars tgln
forqli yanagma elementlori tolob edilocokdir. Buna gora do mixtalif matn novloari ilo tanis olmagla
yaz1 qabiliyyatini daha da tokmillasdira bilarik;

- Baslica qrammatik qaydalari manimsamak. Yazi tiglin tokco grammatika kifayat deyil, lakin
bu 0 demok deyil ki, grammatikasiz da miimkiindiir. Masalon, isinizlo olagodar olaraq sizdon ingilis
dilindo magals yazib elektron pogtla gondermayiniz talob olunur. Diizglin grammatik bilik olmadan
yazim1 toqdim etmok istadiklorinizo geyri-pesokar gorinacakdir. Ola bilor ki, sshv grammatik
qaydalariniz ucbatindan demok istadikloriniz diizgiin basa diisiilmayacok va anlasilmaz vaziyyatlors
goatiracakdir. Bunun ii¢iin yardimgi vasitos kimi qrammatika kitablarindan vo ya onlayn materiallardan
istifada edo bilarik:

- Flrsat tapdigqca yazmagq. Bir seyi yaxst manimsamok ¢lin hor fursatds onu sinamaq lazimdir.
Yazmagq (clin on yaxsi tocriilbo tez-tez yazmaga ¢aligmaqdir. Ingilis dilinda glindalik saxlamagq vo
blog yazmag kimi tacriibalar yaxsi bir baslangic ola bilar;

- Auditoriyan1 nozoro alaraq yazmag. Mogaloni biznes torofdasina, miistariys vo ya muoallima,
toloba yoldasina gondoaran zaman forgli yanasmadan istifado etmok lazimdir. Magalo hans1 magsadls
yazilir, invan formasina va climlo qurulusuna gors gorar verilmalidir. Ugurlu yazi hom da guclu nitq
Vo ifadoys malik olmalidir;

- Yazilanlar1 yoxlamaq. Tabii ki, bir magaloni vo ya yazini1 géndormozdon avval onu hartarasfli
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oxumaq lazimdir. ©gar yazilarimiza giivanmirikss, orada sohvlorin olmasindan siibhalonirikss, bunu
kiminsa oxumasi faydali olardi. Onu 6zimulzdon basqa birinin oxumasi qag¢irdigimiz mogamlari
mUiayyan etmays imkan veracokdir.
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SUMMARY
Seljan Abdullayeva

DEVELOPING STUDENTS' ENGLISH WRITING SKILL

Writing is one of the most important English skills for second language learners, especially
students and working professionals. This is because unlike speaking exercises, when you write you
leave a lasting record of your language. Errors in spelling, grammar, and word choice are immediately
apparent. While literacy skills are not a reflection of intelligence or knowledge, poor writing can
cause a student to receive a low grade even if they know a lot about the topic of the assignment. In a
professional context, if you send poorly written emails full of mistakes, people may see you as lazy
or unreliable. Fortunately, the more often you write, the easier it will be to get into the English
language you're looking for and express yourself accurately and fluently. Researchers know that if
you're a strong writer in your native language, chances are you'll be a strong writer in English.

Key words: English, writing, communication, grammar, skills
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THE ROLE OF LANGUAGE SKILLS IN INTERPRETATION

One of the most important criteria which interpreters should master is language proficiency. It
means that interpreters should possess a good command of language skills that are needed in
interpretation process. Obviously, interpretation is a means of interaction between two persons and it
requires complete understanding of target and native languages in interpretation process. In this
conference paper, two crucial language skills that demand pragmatic, cultural and semantic
knowledge are reading and speaking skills. Reading skill is regarded as a receptive skill while
speaking is considered to be productive skill.

There are numerous challenges faced by the students while they are translating something.
Because of the lack of indispensable language skills, they cannot manage interpretation process. For
this reason, they encounter interpretation hardships that source from the weakness of these skills. So
it has a negative impact on their performance.

A number of problems emerge when the translators don’t use their language skills to eliminate
the interpretation obstacles. Therefore, they should improve their language skills. First of all, they
should develop their grammar knowledge and vocabulary. Everything depends on translators’
learning background. If that interpreter masters the above-mentioned language skills profoundly, he
or she will encounter fewer barriers while translating. Actually, other skills are also important in
interpretation process, if the translator has poor listening ability, he or she will not be able to
understand and retain the information in his/her mind to answer back or translate the relevant data.
Furthermore, there are other subskills that are associated to the four basic language skills which are
pronunciation, spelling, etc. All skills and sub-skills are correlated to each other which brings about
an efficient interpretation process.

Babayev Javid underlines in his article: “The most specific feature is that synchronic interpreter
should develop the ability of approximation or prediction about what might be said in advance. This
is because some languages have different word order syntactically. For example, subject is followed
by predicate in English while the place of predicate is at the end of the sentence in the Azerbaijani
language. So if the speaker speaks in Azerbaijani he will use the predicate at the end of the sentence
and before that translator should approximate what verb might be used and should use that verb before
the speaker utters it. The translator may guess it from the context of the speech. The translator should
function as a fortune-teller. If we translate the speech vice-versa, from English into Azerbaijani, the
translation will be more convenient. Since the subject and predicate are used one after another in
English and this word order does not require any approximation. But it does not occur in all
languages” [1, p.117].

Donald and Kneale identify that teachers conventionally distinguish between 4 aspects of the
language that are acquired by four main skills which include speaking, reading, listening and writing
[2]. Listening and reading sections are thought to be input, receptive or passive skills whereas writing
and speaking are considered to be output, productive or active skills.

In this regard, Brown states that, in relation to language, competence is the underlying
knowledge of the language system and its syntactic rules, terminology, and all aspects of the
language. And how these aspects fit together. A student's performance is always reflected based on
their ability to perform actual productions directly related to their (speaking, writing) ability or their
understanding of their (listening, reading) skills. This is determined by certain language events.

For Paran, several researches have made effort to focus on the transition from teacher and
teaching to learner and learning. This change has resulted in significant improvements in language
proficiency at various levels that are highly relevant to communicative events. The following
considerations are central to teaching and learning language skills [3, p.457]:



1. Improved understanding of various aspects of language and language processing;

2. It changes your perspective on what needs to be taught;

3. A better conceptualization of different language skills, from focusing on learning languages
with skills to focusing on skills themselves;

4. A balance of broadly focused input and practice, a balance of experience and language, and
a focus on specific elements;

5. Focus on discourse functions for both production and understanding;

6. Increased use of technology in deciding what to teach and how to teach;

7. Focus on autonomy and shift accountability to learners.
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XULASO
Firuze Mustafayeva

TORCUMODO DiL BACARIQLARININ ROLU

Tezisds dil bacariglariin torclimods rolundan bohs olunur. Bu o demakdir ki, torcimagilarin
dil bacariglar1 on yiksak soviyyads olmalidir. Dil bacariglarini inkisaf etdirmadon yiiksak saviyyali
torclima etmok geyri-miimkiindiir. Ogar sifahi torclimaginin zaif dinlomas bacarigi olsa, o deyilonlori
basa diigiib yadda saxlamaqda ¢atinlik yasayacaq. Torcumagilorin dorindan yiyslonmasli olduglari asas
sey giiclii s6z ehtiyat1 va qrammatik bilikdir.

Acar sozlar: torctima, dinlamo, oxu, dil bacariglari, terminologiya, Qobuledici bacariglar
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CHARACTERISTICS OF THE DIRECT METHOD

The Direct method whose another name is the Natural method is used in foreign language
teaching and learning. This method ignores the usage of mother tongue and uses only the target
language in learning process. It emerged in England in 1900s and it opposed the Grammar-Translation
method and other traditional methods as the Bilingual method which was put forward by C.J.Dodson

. The Direct method was developed as a response to the GTM. Javid Babayev notes in his
article: “When you watch any film with subtitles on the Youtube or Netlfix, you unknowingly learn
the language with the Direct method with its pronunciation, grammar and lexicology. Babayev Javid
notes: “It is possible to possess grammar completely in a certain period of time, though it is very hard
to express an opinion about word stock™ [2, p. 82] It covers all teaching methods including the Direct
method. There is usually no feedback here” [1, p.51]. Generally, teaching a language is based on the
development of speaking skills. Characteristic features of the Direct method are as follows:

- Teaching notions and words via pantomiming, real-life objects and other visual items;

- Teaching grammar rules using inductive approach;

- Focus on the speaking with a native-like pronunciation;

- Focus on question-answer patterns;

- There is no translation;

- Notions are taught through natural contexts via the teacher’s physical and mental skills only;

- Oral practice has a contribution in writing and reading, speaking and listening at the same
time;

- Grammar is taught indirectly through the implication of the situation creation [5, p.66].

The Direct Method in language teaching directly establishes an immediate and audiovisual
relation between practice and expression, phrases and words, meanings and idioms, performances
and rules via teachers’ body and mental abilities, without any assistance of the students’ native
language [3, p.68]. The Direct Method of language teaching targets to build up a direct way into the
target language world establishing a relation between practice and language, idea and word,
expression and thought performance and rule. This can be another similar definition given by
linguists. This method considers for students to learn how to interact in the foreign language. It is
based on the hypothesis that the student should experience the new language in the same way as
she/he practices her/his native language without taking into account the presence of her/his native
language [4, p.87]. There are some other definitions describing its characteristic features, as well. But
we are not going to focus on this for a long time. The Direct Method has some techniques which have
been listed below:

1. Question-answer exercises- The instructor poses any kind of question and the learner replies

2. Dictation-The instructor selects a grade-appropriate text and reads it loudly.

3. Reading aloud- The learners take turns by reading passages of a text, play or dialogue aloud.

4. Self-correction- when a learner makes an error, the instructor gives him/her a second chance
to correct it.

5. Speech practice- A chance is given to students to ask their questions to the other learners or
the instructor. This activates both teacher-student communication and student-student interaction.

6. paragraph writing — The students are required to write a passage with their own words.

The Direct Method has some advantages:

1.1t eases language understanding- understanding of the foreign language appears to be easier
for inhibition of the language interferences from the native language, it builds up a direct relation
between the context and assists in understanding directly what is read and heard. 2. It improves
fluency-speech fluency brings about easy writing. It is inclined to develop expression in writing and



t is a rapid way of learning and enlarging word stock. 3. It helps reading — reading becomes more
enjoyable and easier and it develops a habit of critical learning. 4. it improves the development of
language sense. 5. It is full of activities that makes it exciting and interesting. 6. It underlines the
target language by aiding the students to express their feelings and thoughts directly in the target
language without the usage of native language. 7. It develops speaking, reading and listening. 8. It
increases job opportunities. 9. It aids in bringing words from passive into active vocabulary. 10. It
helps in proceeding English from special to general, it covers the gap between theory and practice.
11. It utilizes audio-visual materials and also eases writing and reading. 12. It eases participation and
alertness of the students.

Along with the advantages, it does have some disadvantages that have been enumerated below:

1. It refuses the systematic written work and reading skill. 2. It backs up only a restricted amount
of vocabulary-it limits the volume of vocabulary as not all words may be directly related to their
senses. 3. It requires professional and literate teachers. It is not so effective if the teachers don’t know
the target language very well. 4. There is less focus on reading and writing skills while learning the
language. 5. It is time-taking in generating real-life situations. 6. It does not have systematic grammar
teaching. 7. Itis not relevant to slow and lazy students who have difficulty in learning English through
this method.

The Direct method has the following principles:

1. Classroom teaching is carried out exclusively in the studied language. 2. Only casual words
and sentences are studied during the first stage; grammar, writing and reading are taught in the
intermediate stage. 3. Speaking skills are established in a carefully graded advancement conducted
around question-and-answer exchange between students and teacher in small and intensive classes.

4. Grammar is learnt in inductive way. 5. Novel teaching features are presented in oral form. 6.
Necessary vocabulary is studied by means of objects, pictures and demonstration. SUMMARY words
are taught in relation to thoughts or ideas. 7. Both listening and speaking skills are taught. 8. Proper
pronunciation and grammar are underlined. 9. Students should speak about 80% of the time in the
lesson process. 10. Learners are taught from inception to ask the questions and respond them.
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XULASO
Nailo Kazimova
BIiRBASA METODUN XUSUSIYYOTLORI

Tezisds birbasa metod vo onun sahib oldugu xiisusiyyatlordon bohs olunur. Qeyd olunur ki, bu
metodla dil 6yranarkon ana dilindon imtina olunur. Biitiin 4 dil bacariglarin1 bu metodla inkisaf
etdirmok mimkindur. Bu metodu totbiq edorkon sokillardan, slaydlardan istifads edilir.

Acar sozlar: birbasa metod, dil bacariglari, yazi, ana dili, oxu
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ONONOVI METODLARIN DiL BACARIQLARININ INKiSAFINDA ROLU

Bu giin xarici dil biliklori pesokar tohsilin torkib hissosidir. ©Ocnaobilorlo yiiksok soviyyado
omokdasliq etmok tigiin dil biliklorine yiiksok tolobat var. Bu giin xarici dillor peso tohsilinin miihiim
torkib hissosino g¢evrilir. Insanlar onlara xarici dili miistaqil dyronmayo kdmok edon materiallari
ovvoalco moktoblards, kolleclordo, liseylorda, sonra iso universitetlords dyronirlor. Bu giin miixtolif
dil bilik saviyyslorino malik insanlar ii¢lin todris materiallarinin bdyiik bir kolleksiyast var. Bu
maogsado nail olmaq miisllimlorin bacariq vo pesokarligindan asilidir.

Informasiya texnologiyalarindan vo miiasir todris metodlarindan istifado yeni materiali tez basa
diismoyo komoak edoa bilor (1, 10). Bu baximdan miiallim va tolabalar xarici dilin tadrisinin miiasir
iisullarini 6yronmolidirlor. Noticads, 6z magsadloriniza nail olmagq ii¢lin oan somarali yollar1 se¢gmoklo
bacariglariniz1 inkisaf etdirmok olar. Bir nec¢o todris vo tolim metodlarindan istifado on effektiv
isuldur. Todris kigik Olgiili addimlarla aparilir vo Oyrononin mdvcud bilik sistemino osaslanir
(2, 235).

Todris prosesinin togkili yeni pedaqoji texnologiyalara osaslanir vo miiasir media tohsil
prosesinin mozmununa, keyfiyyotino vo somoroliliyine miihiim tosir gdstorir. Multimedia
texnologiyalari, yeni pedaqoji texnologiyalar, elektron darsliklor va s. ingilis dilinin tadrisi prosesinda
ohomiyyatlidir.

Hor bir fonnin 6z tadris texnikasi var vo o, malum anlayislar toplusundan ibaratdir. Osas Xarici
dil metodologiyasinda gobul edilon anlayislara asagidakilar daxildir: Tohsil sistemi, tadris metodu,
tohsil prinsipi, todris vasitasi, metodikasi [1]. Miiallim ingilis dili dorsindo tolobaloro dorsi todris
etmok liglin bir ¢ox tiisullardan istifado edir. Bu sabobdon ingilis dilinin tolim todrisi prosesindo
miiallimlarin yaradici fikirli olmalari vacibdir. Xarici dil biliklorinin yaxsilasdirilmasi {igiin mévcud
bir sira isul vo yanagsmalar méveuddur.

1. Kommunikativ todris tisulu

2. Qrammatik-torciimo tisulu

3. Audio-linqual Gsulu

4. Birbasa tisul

Kommunikativ tadris iisulu {insiyyst vasitosi ilo dilin &yrodilmasini nozords tutur.
Kommunikativ dil todrisi tolobalorin iinsiyyst vo qarsilighh olage bacariglarini inkisaf etdirmoyo
iistiinliik verir. Bu, tolobalorin toloba-sagird vo tolobo-miiollim qarsiliqli slagosi vasitasils real hoyat
vaziyyatlorinds effektiv vo inamli linsiyyat qura bilmasini tomin edir.

Qrammatika-tarciimo metodu- adindan da goriindiiyii kimi, ikinci dilin qrammatikasinin
oyradilmasini vurgulayir. Bu metod xarici dilin todrisindo shomiyyatli rol oynayir. Morfologiya vo
sintaksis do daxil olmagqla ctimls strukturunun qrammatik tohlili tolabalore dyradilir.

Audio-lingual metodu sifahi bacariqlara digqgat yetirir. Audio-lingual metod diizgiin toloffiiz
vo qrammatika, nitq vaziyyatlorinds tez vo doqiq cavab vermak bacarig1 vo qrammatik niimunalorlo
istifado etmok ticilin kifayat qodor liigat biliklorino malik olmaq mogsadi dasiyir.

Birbasa metod xarici dili 6yronmokds sifahi tolimin doyarini vurgulayir. Sagird miizakiro,
sOhbat va oxu vasitasilo hodof dili dyranir.

Bu metodlarin har biri miixtolif dil problemlorinin hallinds istifade olunur. Belolikls, todris
praktikasinda bu metodlar effektiv sokildo totbiq etmok Ugln tocriibagilor asagidaki suallart nozoro
almalidirlar: sagirdlor kimlordir, onlarin mévcud dil biliklerinin soviyyasi nadir, linsiyyat ehtiyaclari
vo sortlori nadir, golocokdo hansi soraitds ingilis dilindon istifado edacoklor vo s. Bir s6zlo, heg bir
fordi metod ugurlu naticolors zomanot vers bilmoz.
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SUMMARY
Fatma Karimova

APPLICATION OF NEW TECHNIQUES AND METHODS IN THE
DEVELOPMENT OF LANGUAGE SKILLS

The article is about new techniques and methods in the development of teaching foreign
languages. According to the article, methods and techniquess of teaching foreign languages should
be conducted in such a way that teenagers and the young learners are provided with basic knowledge,
which give the young learners a chance to relate to themselves, and the others around them. While
the core principles of effective language teaching apply to teaching any modern language, there may
be some differences in emphasis or approach depending on the specific language being taught.
However, these differences are generally minor, and the most effective teaching methods can be
adapted to suit any language.

Key words: foreign, approaches, knowledge, language, teaching, methodology, practice
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DILIN SIFAHI YANASMA VO YA SITUATIV METODLA TODRISI

Ingilis dilgilori torafinden islonib hazirlanan bu yanasma 1930-cu ildon 1960-c1 illora godor
mdovcud olub. Bu metod 1980-ci illora godar dil kurslarina boyiik tasir gostormisdir. Situativ dil tadrisi
yanasmasi prinsiplorina asaslanan “Streamline English” adli dorslik tortib edilmisdir [4]. Dilin
struktur goriintisii Situativ yanagmanin vo ya SDT-nin asas komponentidir. Strukturlar, danisiq vo
asas liigat elementlori dil tadrisinin asas elementlori kimi nozardan kecirilir. Bu metod daha ¢ox banisi
Amerika strukturalisti olan Fries metoduna banzayirdi.

Liigot oxu bacariglarini inkisaf etdirmok Ucln vacib element kimi nozardon kegcirilirdi.
Qrammatikaya da digqot yetirildi. Hesab olunur ki, dil tahlili va asas qrammatik strukturlarin ctimlo
nimunalorins tasnifati talobalara climls strukturlarini vo qaydalart manimsamaya kdmok etmok Gglin
istifado edils bilor. Nitq dil fonu vo qurulusu kimi gobul edilirdi. SDT asagidaki prinsiploro malikdir:

1. Dil 6yranmak hom ds vardis formalasdirmaq demokdir;

2. Sohvlardan ¢akinmak lazimdir, ¢iinki onlar pis vardislor yaradir;

3. Dil bacariqlar1 ilk ndvbads sifahi, sonra ise yazili formada toqdim olundugda daha samarali
sokilda manimsanilir;

4. Sozlorin monalari yalniz madani va lingvistik kontekstdo dyranila bilor. Onun asagidaki
moaqsadloari var:

a) Qurulus vasitasi ilo 4 asas dil bacari@inin praktiki amrini 0yratmok;

b) Dagiq grammatikaya va toloffiizo diggoet yetirmok;

c) Nitq vaziyyatlorinds tez va diizglin cavab vermok bacarigini formalasdirmag;

d) Osas ciimlo nimunalari vo strukturlari izarinds avtomatik nozarsti tomin etmok. SDT yeni
cumla nimunalorini gdstormak tgiin Situativ Yanasmadan istifado edir. Pittman yeni dil
elementlorinin monalarin1 gostarmak Uglin sakillordan, konkret obyektlordon va jestlordan istifads
oluna bilocayini diigiiniirdii.

Ana dili inkar edon metodlardan biri do Situativ Dil Talimi metodudur. Bu metod oslindo
Oyradilmir. Bu metod dyranilir. Cunki bu metod adston 6zlnu-tahsilo asaslanir. ©gar bir insan xarica
gedib orada yasayirsa, o miixtalif vaziyyatlara diisorak dili mocburan dyranir [1, p.50].

Doarsliya mixtalif grammatik strukturlari gostaron movzular daxildir. Vizual vasaitlor miallim
torafindan togdim olunur, tarkibindos grafiklor, sokillar, diagramlar va s. Sagirdlardan ilkin marhalado
muallimin dediklarini dinlomalari va tokrar etmalari talab olunur. Sonra onlar suallara cavab verirlar.
Togdimat marhalasinds misllim model kimi ¢ixis edir. Miiallim voziyyati qurur va sonra o, bacarigli
vasitagi kimi ¢ixis edir. SDT-do tipik prosedur idara olunan strukturlardan daha mistaqil tacriibays
kegir. Prosedurlar climlo nimunaslorinin sifahi istifadesindon danisiq, yazi vo oxuma zamani onlarin
avtomatik istifadasins kegir. Bu metod aktiv metod sayila bilar. Cunki taloba 6z Gizarinds gox islayir
[5 p.39]. Adi SDT dorsi intonasiya va stress tocriibasi ilo baslayir. Bundan sonra asagidaki struktur
izlonilir:

1. Toloffliz;

2. Ovvolki materialin yenidon nozardon kegirilmasi;

3. Yeni sOzlor vo grammatik qurulus;

4. Sifahi tacriibs;

5. Yeni strukturu shats edon yeni motnin oxunmasi vo ya yazili tapsiriqlar.

Bu yanasma asagidaki tistiinliiklora malikdir:

1. Dils giris tigiin uygundur;

2. Yaxs1 kurikulum varsa, slcatan tsuldur;

3. Cox vasait tolab etmir;

4. Toloffiliz va s6z ehtiyatinin 6yradilmasi baximindan faydalidir;

5. Sifahi tacriiba, grammatika vo cimla nimunalarins giiclu diggat yetirilir.



Ustiinliiklorla yanasi, onun bazi manfi cohatlori do var:

1. Maollim markazlidir. Talobanin talim prosesina he¢ bir nazarsti yoxdur. Sagirddon sadaca
olaraq muallimin dediklarini dinlomak va tokrarlamag, suallara cavab vermak talob olunur;

2. O, dilin asas xususiyyatlorini, yani ayri-ayr1 ciimlalorin yaradiciligini vo unikalligini ifads
etmir;

3. Muollimlor SDT-ni mivafiq vaziyyatlords tagdim etmok baximindan ¢atin hesab etdilor va
bu, muallimlar Gglin slavs yiik yaradir;

4. Miallim na dyratdiyina homiss amin deyil.

SDT bir goadar izahli metoda da banzayir. Babayev Cavid izahli metod haqqinda yazir: “The
teacher gives in-formation by various means, and student perceives, recognizes and records the
information in memory. Com-municating is performed by the teacher by means of spoken word
(story, lecture, explanation), the printedword (textbooks, supplementary benefits), visual aids
(pictures, diagrams, videos) show practical ways of life (showing a method of solving the problem of
scheduling methods, and annotations etc.)” [2, p.127].

Dilin 6yronilmasinds mubahisali proseslora baxmayaraq, biz bir haqgigati goririk ki, dil
todrisinin osas praktiki mogsadi tolobalorin ondan istifado etmosino imkan yaratmaqdir. Goriiniis
lingvistik olmadig1 {igiin linqvistik malumatlarin aldo edilmasi kifayst deyil, ¢linki onun qarsiligl
olago zamani mévceud insanlar, hadisalor va obyektlorlo muayyan slagslori var. Psixologlar va dilgilor
arasinda dilin tobiati ilo bagli ciddi miibahisalar gedir. Dil 8yronma, xUsusils, toraddid ilo xarakterizo
olunur. Masalan, 1930-cu illards bu, oxunuslarin daqiq tafsirini nazards tuturdu, lakin 1950-ci illords
iSo bu sifahi istehsal vo esitmo qavrayisinda asan bacariq demok idi. Bu s6ziin mansayino daha ¢ox
nozori anlayislarda rast galinir ki, bu da 6z névbasinds dil aldo etmak, 8yratmak va ya dyranmak no
demak oldugu anlayislarinda miivafiq doyisikliklara sabab olur [3].
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SUMMARY
Sahila Guliyeva

TEACHING OF THE LANGUAGE THROUGH ORAL OR
SITUATIONAL METHOD

This approach existed from 1930s to 1960s which was developed by British linguists. It had a
great impact on language courses until 1980s. Structural view of the language is a basic component
of the Oral Approach or SLT. Despite the controversial processes in language learning, we see a fact
that the major practical objective of language teaching is to allow the students to utilize it. Obtaining
linguistic information is not enough since the view is not linguistic, because it has some relationships
with people, events and objects that exist at the time of interaction

Key words: oral practice, reading skills, situational language teaching, SLT
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ON MODERN METHODS OF TEACHING A FOREIGN LANGUAGE

The promotion of a foreign language culture as the goal of learning raised the question of the
need to create a new methodological system that could achieve this goal in the most effective and
rational way.

The logic of developing a communicative methodology led to the final promotion of a foreign
language culture as the goal of teaching foreign languages at school. And this kind of system can be
formed only on communicative bases. Furthermore as the practice of applying the communicative
methodology has demonstrated, it bestows the incorporation of a foreign language as a way of
communication, besides the development of comprehensive personality traits of students. The
communicative method was the ground for compiling English textbooks in high school.

In the last twenty years, such a tendency as projectivity has been formed in teaching. This
concept was formulated in the context of the educational restructuring program proposed in the late
70s by the Royal College of Art in the UK. It is firmly connected to the project culture, appearing as
a result of the fusion of the humanitarian-artistic and scientific-technical fields in education.

The project culture is, as it were, the general formula in which the art of planning, invention,
creation, execution and design is realized and which is defined as projecting. Learning the culture of
project, the pupil studies to think innovative, individually planning his actions, prognosticating
potential alternatives, solving the assignments facing him, applying the techniques and methods of
work he has mastered. The culture of project is now entering many areas of educational practice in
the form of project methods and project-based teaching methods. The project method is actively
comprised in the training of foreign languages.

A noticeable sample of the use of the project method is the course-book “Project English”,
printed in 1985 by Oxford University Press. In modern circumstances of speedy increase of science
and technology, the problem of transformation to an intensive path of development is and is being
solved in all fields of community and at all levels of the formation of an individual and specialists.

The search for optimal ways to solve this issue, caused in the late 60s - early 70s of the previous
century the emergence of a method based on a suggestive effect on students. The suggestopedic
direction appeared in relation with an endeavor by the Bulgarian psychotherapist Georgy Lozanov to
utilize proposing as a way of activating save mental capacity in the learning process, in particular,
when teaching foreign languages.

The concepts of G.Lozanov were the beginning point for formulating a lot of methodological
systems for constantly teaching of foreign languages. Initially, the model of intensive teaching of
foreign languages was developed for the use of an adult contingent of students in the conditions of
short-term courses, but later the experience of successful application of the intensive teaching method
in other situations was positive as well.

At present, intensive teaching of foreign languages is applied in different increasing, newly
formed and existing methodological systems. This is because of the difference of definite aims of
teaching a foreign language to various contingents of students, together with the difference of learning
conditions (a table of training hours, their number and the size of the study group). The followers of
G.Lozanov, who developed his ideas, were G.A.Kitaigorodskaya, N.VV. Smirnova, 1.Y.Shekter and
others.

The most popular at present is the method of activating the reserve abilities of the individual
and the team G.A.Kitaygorodskaya. The activation method obviously reflects the idea of intensive
teaching of a foreign language. Grounded on this theory, for many years, the evolution of learning
technology was implemented, which was then called the activity method. The work was carried out
under the guidance of Professor P.Ya.Galperin and Associate Professor I.1.1lyasov. In fact, the activity
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method is comparable with the activity approach, which is based on the idea of the activity of the
cognizing object, of learning as an active, conscious, creative activity. This method includes teaching
communication in the unification of all its functions: regulatory, cognitive, value-oriented and
etiquette. This may be used both at work with adolescent colleagues and at high school.
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XULASO
9laviyya Nuri

XARICI DILIN TODRISINDO MUASIR METODLAR HAQQINDA

Tezisdo xarici dillari 6yranarkan yeni va effektiv metodlarin yaranmasindan, o ctimladan hamin
metodlarin 6yronma prosesinds totbigindan bohs edilir. Homginin bu metodlarin islonma tarixine
nozor salinaraq totbiq olundugu ali tohsil muassisalori, metodlarin yaradicilart olan alimlarin
faaliyyati, eloca do dilin 6yranilmasi zamani1 hamin metodlarin ardicil vo davamli totbigi shomiyyati
vurgulanmisgdir.

Acar soOzlar: Unsiyyat metodu, proyektiv metod, tolgin metodu, faaliyyat metodu, ardicil
Oyranmo
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IDIOMLARIN TODRISINDO EFFEKTiV METODLAR

Dovrimuzds, inkisafa aparan bu yolda dil faktoru vo dil bariyeri an aktual masalalor
sirasindadir. Belo ki, diinyada bir ne¢o genismiqyasli sokildo 6yronilmasins ehtiyac duyulan
dillardan biri ds ingilis dilidir. Danilmazdir ki, ingilis dili elm, texnika, diplomatiya, kommersiya
vo kitlovi informasiya dili kKimi moshurdur. Mahz bu négteyi nazardon, nasr olunan adobiyyatin
va kitlovi matbuatin ¢ox hissasi ingilis dilinda ¢ap olunur. Bitin bu amillar har kasin ingilis dili
Oyronmoasi zoruratini yaradir. Oyronmo zamani bu amilloer liiget fondunu formalasdirir.

Batun dillar Uglin asas istifads vasitasi sézdir va yeni bir dil dyronmak istayan har kas 6z
lugat fonduna giindslik olaraq yeni ifadalor, s6z vo s6z birlosmaloari slava edir. Qeyd olunan bu
s6z birlosmalorinin torkibinds idiomlar 6ziinomaxsus yer toskil edir. Noticado mduasir ingilis
dilindo idiomlar vo idiomatik birlosmolor Unsiyyst zamani daha islok birlosmaloro cevrilir.
Idiomlar genis yayildigi {iciin onlara biitiin iislublarda rast golmok miimkiindiir: yazida, danisiqda,
badii adabiyyatda vo s. Bu ifadoalori toskil edan sdzlor miiayyan mogamlarda 6z avvalki monalarini
itirir vo birlosmo daxilinds yeni mona calarlig1 yaratmis olur. Idiomlarm arsaye galmasi igiin
istifads olunan sdzloarin ¢oxu macazi anlam dasiyir [5, s.10].

Bos idiomlar1 neca tadris etmak lazimdir? Dil tadrisi ilo masgul olan har kasa malumdur ki,
bu név ifadalor 6yrodilmosi asanliq vo ¢atinlik dogura bilon ifadalordir. Bunu da geyd etmok
lazimdir ki, idiomlar harfi tarcimasi olmayan vo grammatik gaydalara tabe olan ifadslordir.

Idiomlar har bir dilde meydana galir, bels ki, ingilis dilindo onlar ¢oxsaylidir. Onlar1 anlamagq
bazan ¢atinlik toradir, ¢clnki birlikds gotiiriilmiis biitdév s6z qrupunun monasi ayriliqda gotiirilmiis
sOzlorin monasi ils ¢ox vaxt uygunluq toskil etmir. Dili basa diismok U¢iin bu dilds idiomlarin na
ifado etdiyini bilmok lazimdir. ©gor bunun iigiin biz idiomlarin agiglamasini horfon, s6zbosoz
tohlil edib arasdirmaga calissaq, tamamilo 6zUmuUzds ¢asqinliga sabob ola bilorik. Onlarin gizli
monasini bilmok lazimdir. Idiomlar1 sabit vo ya doyismoz s6z birlosmasi kimi bozon do bozi
grammatik gaydalara uymayan birlosmolor kimi gobul etmok lazimdir. Bundan basqa, istifado
zamani onlarin qrammatikasinin na gadar “islok’ olmasini bilmak vacibdir. Mlgayisads onlardan
bozilari digorlarina nisboton daha doyismozdir, stasionardir. Bu halda hor hanst mévcud ligatlor
kdmaya cata bilar, lakin qrammatikani real niimunalords izlomak daha magsadouygundur.

Idiomlar: toskil edan sozlorin oksariyyati mocazi mona xarakterizo edir. Migayisali tohlil
naticalorina asason qeyd etmok olar ki, miasir ingilis dilinds sdzlorin macazi monalar1 haqiqi
monalarina nisbaton daha ¢ox istifado olunur. Misal olarag nimunslors baxaq:

- | could eat a horse. Dahgatli doracods acam. Acindan 6liirom (mac.). (Acindan bir qoyun
da yeya bilarom).

- Money doesn’t grow on trees. Pulun gadrini bilmok lazimdir. Pul yerdon y1gilmir (mac.).

- We are all at sixs and sevens. Biz tamamils ¢as-bas qalmisiq.

- To do this work instead of you is a piece of cake for me. Bu isi sonin yerina etmok moanim
ii¢iin ¢ox asandir.

Qeyd olunan numunolordon aydin olur ki, qrammatik torcimo metodu ilo idiomlarin
Oyradilmasi ¢ox da effektiv olmadigi halda situativ metod daha slverislidir. Biitiin bunlar1 nazara
alaraq deyo bilorik ki, idiomlarin todrisindo muhum hesab olunan ¢ 6nomli komponent
movecuddur:

1. Idiomlarin tayin edilmasi. Bozi idiomlara rast golorkon onlar1 yeni s6z kimi qobul edib
izahl1 sokildo 6yronmok miimkiindiir. Bu halda idiomun aktual definisiyas1 dorhal aydin olur. Istor
danisiq dilindo, istorss do yazida idiomlara rast goldiyimiz zaman, harfi torciimo miutloq sokildo
mizakira tolob edir. Noticods isa onun asl mana ilo migayisasi zamani harfi tarcimonin anlam
ifado etmodiyi aydin olaraq goriiniir. Idiomlarn dyradilmasi metodu kimi, ilk 6nce onun baslangic
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definisiyasini arasdirmaq vo daha sonra onun moansayini tayin etmok, bu ifadalorin tadrisinin an
effektiv yoludur.

2. idiomlarin istifado olunmasi. Idiom va idiomatik ifadalor miiayyan tohlil marhalasindan
kecdikdon sonra istifads ti¢iin uygun ola bilor. Bels ki, idiomlar toyin olundugdan sonra, onlarin
mansayi Vo moanasi harfi interpetasiyasi ilo miigayisa olundugdan sonra, talobalars vo sagirdlora
onun auditoriyada va sinifds istifado edilmasi G¢tin mixtalif imkanlar verir. ©lda olunan tocriiba
vo molumatlar vasitasils, na isa bilmoyi gdstarmayin on sads yolu hom sifahi, hom do yazili
tapsiriglari yerino yetirmoklo alternativlorin arasindan onun ekvivalentini miioyyanlosdirmoakdir.

3. Idiomlarin tatbiq edilmasi. Bas sonuncu komponent kimi qeyd etdiyimiz “tstbigetmo”do
nalori asas gotiriirik? idiomlarin tatbigi 6yronilan yeni név biliklorin imkan vo tatbigi ilo miisayiot
edilmoalidir. Bazan oksar talobalar tarafindan yeni alds edilon informasiyanin nitqs totbigi prosesi
¢otin hesab edilir. Mahz buna gora da, avvalca talabalora va sagirdlars tarciima biliklarini dinlomak
Vo onlar tayin etmok tévsiys edilir. Qeyd etmok lazimdir ki, idiomlar 6zlori 6zIlUylnda xlsusils
kreativ yazili ifadoya kémok edir [3, s 126].

Ikin baxis zamani1 idiomlar1 dyrenmak Gatin gériinmasa do, aslinds bu yolda bir sira ¢atinlik
vo manealars rast golmis oluruq. Danilmazdir ki, idiomlar 6zlarine moxsus qurulusa malik olan
s0z birlogsmolaridir vo onlar1 toskil edon sdzlar bizo bazan goribs vo ya grammatik cohotdon dogru
gorinmasaloar bels, biz onlarda har hansi doyisiklik apara bilmirik. Onlar dilin liigat tarkibins daxil
olduglar1 kimi 6yranilmali va eynils da nitgs 0 cir tatbiq olunmalidir.
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SUMMARY
Rugiyya Karimova

EFFECTIVE METHODS IN TEACHING IDIOMS

In order to learn any foreign language, it is necessary to learn the grammar, phonetics and
lexicology of that language. Because lexicology allows students to learn the figurative meanings of
words in addition to the real meanings of words. Every language has its own set of idioms and
expressions. These expressions often contain meanings that are not clear by looking at the meaning
of individual words in the text. We call these expressions "idioms". Sayings, proverbs, idioms,
phraseological units, etc. used in any language. expressions like are an important part of language
learning. Idioms can be found in all styles: writing, speaking, fiction, etc. Even newspapers are full
of such idiomatic expressions. Since such expressions do not have an independent meaning when
they are used alone, it is necessary to know in advance the information about their meaning and in
which cases they are used.

Key words: idiom, lexicology, expression, word combinations, literal meaning, figurative
meaning
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BASICS OF CONTENT AND LANGUAGE INTEGRATED TEACHING

Some universities only sporadically employ the concepts of domain-language integrated
content and learning integrated learning (CLIL), which are actively used in the international education
system.

Do Coyle asserts that the content element—which is system-forming within the scope of this
methodological approach—is crucial [1,p.234].1t describes the topic, aims, objectives, and themes,
I.e., a collection of theoretical knowledge and abilities that enable you to apply accurate professional
opinions and comments within the scope of the issues being studied.

According to Oliver Meyer and Teresa Ting [2,p.34], the development of critical thinking skills
moves from lower-order thinking skills (knowledge and understanding) to higher-order skills
(analysis, synthesis, and assessment). According to such a renowned expert as Victor Pavon[3], the
implementation of CLIL necessitates significant modifications in the teacher's competency when
operating under the tenets of this methodology. These scholarly fields are still in the early stages of
development within the Russian educational system and pedagogical science. For instance, L.L.
Salekhova oversaw a number of research that were primarily focused on bilingual education and
teaching professional fields in a foreign language (EMI).

According to A. Dudley-Evans, English that is meant for instruction in specific professional
objectives (ESP) entails a thorough course, preparation for the study of a specific subject, and the
approach of immersion [4, p. 158]. The fundamental objective of ESP programs is to develop students'
language proficiency. The enhancement of conversational abilities in a foreign language serves as the
foundation, and professional terminology, grammatical structures, and discourse patterns are required
for assessment.

In 1994, David Mash made the first official mention of the idea of "Content and Language
Integrated Learning.” The author claims that this method indicates "content-language integrated
learning,” which denotes any educational setting that combines two courses. In addition, the discipline
is taught using the students' second language, which is their non-primary language, for the whole
course of study [5, p.16]. When disciplines or their portions are taught in a foreign language, this sort
of teaching is what is meant by the definition.

The two basic notions of "language” and "integration" serve as the foundation for the strategy
of subject-language integrated learning. There are two types of CLIL: hard CLIL and soft CLIL. Any
academic subject can be taught in English thanks to hard CLIL (provided it is L2 for students).
Students study geography, literature, biology, physics, or even play sports games during such a
course. The goal of soft CLIL, which English teachers employ, is to educate students how to learn a
foreign language using materials and ideas from other areas.

Training is focused on the four key "C"s: content, communication, cognition, and culture. CLIL
is first and foremost a method of teaching broad knowledge rather than multilingualism. The teacher
can link facial expressions, gestures, pictures, presentation sound, etc. for a better understanding of
the material. This requires the creation of a safe psychological climate in the classroom. It also implies
the use of only one (foreign) language, the same teacher, and the same audience.

The following are the study's hypotheses: - increases students' intercultural understanding; -
improves their ability to communicate in a foreign language in real-world situations; - enables
students to communicate with each other more successfully when speaking a foreign language;

Learning a foreign language involves memorizing a lot of vocabulary. Without learning the
language's vocabulary, it is impossible to acquire the language and comprehend information on
important topics in a foreign language. As a result, learning vocabulary is essential to putting the
CLIL methodology into practice. Students who want to communicate effectively in a foreign
language need to have a strong grasp of vocabulary as well as the skills necessary to employ it.
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MOZMUN VO DIiL INTEQRASIYALI TODRISIiN OSASLARI

Tezis metodologiya elminds islonmis va xarici dilin rolunun kaskin sokilda doyisdiyi pesokar
yonimla tahsilin yeni konsepsiya vo ideyalarmin tohlilina yonalmisdir. Ali peso tohsilinda xarici
dillarin todrisi sistemindoki bu tendensiyalar da arasdirilir. Texniki mlassisada xarici dil 6yronmak
is yerinda doyarli olan bilik va bacariglarin inkisaf etdirilmasi vasitosi kimi getdikca daha ¢ox istifados
olunur. Bununla bels, bazi universitetlor beynolxalq tohsil sisteminds foal sokilds istifado olunan
domen dili ilo inteqrasiya olunmus mazmun va Oyronmo inteqrasiya olunmus &yronma (CLIL)
anlayislarindan yalniz nadir hallarda istifads edirlor.

Acar sozlar: CLIL, mazmun-dil inteqrasiya olunmus talim, prinsiplar, metodologiya

-101 -


http://www.onestopenglish.com/

MAHIRA HASANOVA
Nakhchivan State University
mahireh87@gmail.com

THE IMPORTANCE OF ROLE-PLAYING IN A LANGUAGE
TEACHING

Each school has its own methodical work system depending on local characteristics. This
system begins to emerge from the first day of school operation. This includes rules for using role-
playing games during language teaching. It is possible to emphasize the possibility of using games in
foreign language classes and their effectiveness in the learning process. The games are changed
according to the age characteristics of the students, so in teaching a foreign language with young,
middle and older students, games with daily content should be organized, formed, and behavior
culture should be nurtured. For example: Students should treat each other properly, greet adults
properly, express gratitude, apologize, etc. Babayev Javid underlines: “The method of learning as a
way to achieve the goal of education is a system of consistent and ordered the teacher’s actions,
organized with the help of certain tools: practical and cognitive activity of students in the assimilation
of social experience” [1, p.127].

Role-playing games occupy a central place in language teaching, because they define language
tools in a wide range, and play a major role in the acquisition of speech skills in an interpersonal
environment. In this regard, the role-playing game performs an educational function [2].

The time allocated to games during the lesson depends on the preparation of the students, the
specific content of the lesson, the prepared material and a number of factors. Let's say that if the game
is used as an exercise during the teaching of the lesson, then the game will cover 15-20 minutes of
the lesson. In the future, 4-6 minutes can be allocated to that game, because the material covered is
like repetition.

The game has a great impact on the development of students' knowledge and skills in foreign
language teaching. In order for a student to perform any role competently, he must have full self-
confidence. The role play should be accepted and loved by all players in the group. Games can be in
any form, in pairs or groups, on any topic. When preparing the game, it is best to start with a pair
rather than a group to make it easier, then the students will learn more quickly what exactly is required
of them. Therefore, difficult games should not be used until students get used to this activity.

Learning interesting games keeps students motivated and arouses interest and enthusiasm to
perform the given work at a high level. During the course of the games, the teacher who leads the
game can take on any role, which will lead to closer assistance to the students. The teacher should
know what language tools the students need during the game and familiarize them with these
structures [3].

Role-playing games in foreign language classes have a great influence on the formation of
education. Games strengthen the activity of students to dialogue with each other or with the teacher.
They include the how to start a conversation, when to interrupt the interlocutor, the ability to agree
with him, to ask the necessary questions and to clarify some ideas, etc. Thus, games play a big role
in the conscious development of a foreign language. Role-playing gives an opportunity to understand
the foreign language in a more meaningful way, so that students can use it more effectively in the
learning process. It is justified to use these games especially in teaching a foreign language.
Information and communication technologies open a wide range of opportunities in the application
of games. From this, we can conclude that role-playing games are extremely useful for schoolchildren
and develop their communicative competence.
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DIL TODRISINDO ROL OYUNUNUN OHOMIiYYOTi

Mogalods xarici dilin todrisinds rol oyunlarmin aktual rol oynadigindan bshs edilir. Rol
oyunlar1 dil todrisinds baslica yer tutur, ¢iinki onlar dil vasitslorini genis sokildo miisyyonlosdirir,
soxsiyyatlorarast miihitdo nitq bacariglarinin monimsonilmasindo bdyiik rol oynayir. Oyunlarda
fotoalbomlar, kitab va jurnallar, maigat asyalari, paltar dosti olan kukla, oyuncaglar istifads olunur.
Rol oyunlari sagirdlorin tokmillogsmasi iiglin ¢ox alverisli bir vasitodir.

Key words: speech skills, role-playing games, communicative competence, interpersonal
environment, educational function
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ON THE ORGANIZATION OF WORK ON VIDEO FILMS IN FOREIGN
LANGUAGE CLASSES

The use of video films in the educational process has its own specifics, which manifests itself
in the content, functional and relational aspects.

Consideration of the model of working with video films with a description of its components is
the content of this thesis.

It seems logical to begin the description of the model with the characteristics of its object and
the requirements for it in terms of the goal - to achieve a communicative effect. From the point of
view of communicative linguistics, the main condition for communication is the integrity of the
communication chain: from the communicative intention of the addresser through the message
encoded in verbal and non-verbal form to the content understood by the addressee and the
corresponding feedback.

The inclusion of video films in the educational process must comply with two essential
requirements: video films must be communicative and educational in nature. Based on this, it is
necessary to point out the relationship between the type of video film, motivation and perception.

There are different types of texts in the field of video films. So, for example, feature films,
entertainment programs, reports, news, political disputes, etc. can be distinguished. Each of these
programs deals with a certain kind of text.

In this thesis, we will focus on short educational videos. The reason for this choice is as follows:

- they are less tied to a certain period of time;

- short videos are suitable for working with students at different levels of education (beginner,
intermediate and advanced stages);

Depending on the goal of learning in a foreign language class, you can manipulate various
technical means, namely: rewind the film back and forth, repeat the cadre, stop the cadre, turn off the
sound, close the image.

Motivation is an important thing to be considered when working on videos. We watch a movie
either just for fun, or for the purpose of extracting information in a certain area, based on some
interests, for further education, etc. Students studying a foreign language may have a number of
motives:

1) culturally oriented - mastering a foreign language as a means of intercultural communication,
comprehension of a foreign culture;

2) professionally oriented - language acquisition as future subject-professional activity;

3) pragmatic motives, for example, to get a promotion from the side of the teacher.

In the educational process, when natural motivation is not always possible, the task of the
teacher is to arouse students' interest in watching the film and create an atmosphere of expectation
through an introductory conversation leading students to watch the film and through purposeful
setting of tasks. While watching a movie, perception goes through two channels: visual and auditory.
Not always both channels have the same load, often one channel dominates. A positive effect is
achieved when the extraction of information is due to the fact that the auditory and visual channels
complement each other and negative, when the visual channel interferes with the auditory one, and
vice versa. When working on a film, students should not only understand what they saw and heard
on the screen, but also to be ready for the production of a purposeful speech that would turn them
from passive viewers into active participants. To do this, the teacher must take into account the
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following aspects when working with video and use them in their work.

Watching a film in your native language, you can easily perceive what you see and hear on the
screen. With the help of the accumulated experience, we easily establish semantic connections, while
interpreting the characters, their mood, time, place of action. In this case, emotional impressions arise,
and we can discuss what we see with others. When watching a foreign-language video, the
possibilities of perception are reduced. Students do not have sufficient skill to update both channels
and simultaneously decode the information of both channels. To avoid this difficulty, both channels
must be disconnected. The task of the teacher is to make students active viewers. The filmmaking
process takes place in three stages: tasks previewing the film, tasks related directly to watching the
film, tasks aimed at discussing the film. Tasks that precede the viewing of an educational film can be
aimed at discussing a specific topic of the film, it turns out what students know or think about a
particular problem, how they relate to a particular situation, what they expect to see in the film.

Movie preview tasks should contain:

-Read the title of the movie and based on that make guesses about the content of the movie,
using the following words and phrases: I think that..., probably a movie about..., perhaps it is
about...and so on.

-Work on the dictionary: a) find the meaning of the following words and expressions in the
dictionary, use them in a suitable situation; b) how do you understand the following words and
expressions...;

Tasks after watching the movie:

- Comment on the following statements:

- Answer the questions.

- Write down what impressions the film made on you.

In the end, we can say that when working with a video teachers use the ability of students to
establish logical connections that do not depend on their knowledge of a foreign language. Teachers
give students the opportunity to realize that they can use the elements depicted on the screen to
understand the language.
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XARICI DIL DORSLORIND® VIDEOCARXLARDAN iSTIFADONIN
TOSKILINO DAIR

Mogaloda xarici dillorin  todrisi prosesinds videofilmlordon istifadonin  §ziinamoaxsus
xususiyyatlorindon s6hbat a¢ilir. Qeyd olunur ki, videogarxla islayarkon musllimlor sagirdlorin xarici
dil biliklarindan asili olmayan mantigi alagslor qurmaq bacarigindan istifads edirlar.

Acar sozlar: video filmlor, qavrays, iinsiyyat, manimsama
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ON THE METHODOLOGY FOR THE FORMATION OF
READING SKILL COMPONENTS

The study of foreign languages is increasingly becoming a necessary part of a specialist's
professional training in today's society. The success with which professional development problems
are resolved and the growth of relationships with foreign partners depend greatly on the standard of
the specialist's language training. As a result, the school is built to offer a particular degree of
competency in a foreign language, which could allow a student to continue their studies both during
their time in college and beyond, as well as on their own. The methodology of the foreign language
instructor and his aptitude for using a variety of cutting-edge techniques to the solution of certain
educational issues play a significant role in the training's effectiveness. In this regard, reading as one
of the types of foreign language skills, assumes great importance in teaching English.In secondary
educational institutions reading is the most popular type of speech activity. Reading skills
are definitely useful in daily life. Compared to speaking, writing, and listening skills, they develop
more quickly and easily.

Reading is a receptive speech practice meant to aid in the perception and comprehension of
written material. When reading, there is a comprehension and evaluation of the information contained
in the text.

In the history of mankind, reading emerged after oral speech and on its back. It currently serves
as a stand-alone medium for information and communication. It implies an active mental activity of
a person, including imagination, emotions, experience and knowledge.

The reading process involves analysis, synthesis, generalization, inference and forecasting.
When reading, the following analyzers are involved: visual (main), speech-motor and auditory
(auxiliary). Different methods can be used to decidetermine when and how to begin early reading
instruction. The concept of "reading technique™ is invested, firstly, in students' possession of letter-
sound ratios: secondly, the ability to combine the perceived material into semantic groups. If a teacher
does not develop it sufficiently, if he does not achieve automation of this skill, then all these
technologies or types of reading will be endangered.

The term "reading skill" refers to the capacity for comprehension of what is read. The same
semantic side is in charge of everything pertaining to reading's technological side. The semantic side
of reading is the reader's cumulative understanding of the meanings of most of the words used in the
text, both literally and figuratively; the content of each of the sentences included in the text, the
clarification of the semantic connection between the sentences; the subject plan of the content of
individual parts of the text (paragraphs, episodes, chapters) and the meaning of these parts; the main
meaning of the entire content of the text, i.e. awareness of this content and your attitude to what you
read.

The depth of awareness depends on a number of circumstances - the age requirements and
capabilities of the reader, his general development, interests and needs, life experience. That is why
the same work can be understood and realized in different ways not only by a child and an adult, but
also by people of the same age and level of education.

The technical side of reading covers all other components of the reading skill - the way of
reading, correctness, expressiveness, speed or pace of reading. Each of these components, as well as
their totality, is subordinate to the semantic side, understanding, serves its fuller expression.

Each of the components that form the whole reading technique has its own characteristics that
affect the entire reading process. The most important component that makes up the technique of
reading and, more than others, influencing its other aspects, is the method of reading.

Three main ways of reading comprise: fluent syllabic; smooth syllabic with a holistic reading
of individual words; reading whole words and groups of words are productive. They must be worked



out in detail and children should be encouraged to make the quickest but natural transition from
smooth to reading in whole words and groups of words, i.e. the most productive way. Much attention
should be paid to the methods of working with authentic texts at the English reading class. When
reading, great importance is given to working with lexical and grammatical material. The methods of
work can be a combination, substitution, underlining the necessary information, etc. It is also
advisable to use tasks aimed at developing the following skills: ability to work with a word that has
several meanings; the ability to understand the shades of synonymous words and use them correctly
in speech; the ability to guess the meanings of a word, provided that its antonym is known; the ability
to describe the meaning of a word if its exact translation is not available; ability; the ability to select
the necessary information; the ability to understand a word based on the analysis of word-forming
elements.

We consider it appropriate to add to this list also: the ability to highlight the necessary
grammatical structure in the text (that is, its recognition); understanding of a given grammatical
structure; ability to use it in speech. It is typical in the methodology to describe the reading talent by
identifying its four characteristics: correctness, fluency, consciousness, and expressiveness.

Correctness, fluency, consciousness, and expressiveness are the four characteristics of reading
that are typically listed in the technique when describing the talent.

Reading comprehension is influenced by fluency, which is the rate at which you read. The
quantity of printed characters read in a certain amount of time (often, words per minute) is used to
gauge this pace.

In the methodological literature of recent times, reading consciousness is interpreted as
knowledge of the author's aim, knowledge of the aesthetic devices used to achieve this intention, and
knowledge of one's own attitude toward what is read.

Expressiveness is the capacity to effectively communicate the central concept of a work and
one's own perspective on it to an audience through spoken speaking.

REFERENCES

1. Collins-Block C., & Mangieri J. (2003). Exemplary literacy teachers: Promoting success for all
children in grades K-5. New York, NY: Guilford.

2. Duke N.K., & Carlisle J. (2010). The development of comprehension. In M. L. Kamil, P. D.
Pearson E. B. Moje, & P. P. Afflerbach (Eds.), Handbook of reading research (Vol. IV, pp. 199-
228). New York, NY: Routledge.

3. Honig B., Diamond, L., & Gutlohn, L. (2008). Teaching reading sourcebook. Novato, CA: Arena
Press

XULASO
Ceyran Quliyeva

OXU BACARIQLARININ KOMPONENTLORININ FORMALASDIRILMASI
METODOLOGIYASINA DAIR

Mdasir comiyyatdo xarici dillorin dyronilmasi muxtalif profilli mitoxassislorin peso hazirliginin
ayrilmaz bir hissasina gevrilir vo pesokar inkisaf mosalalorinin ugurlu holli vo xarici torofdaslarla
olagalorin genislondirilmasi onlarin dil hazirhiginin keyfiyyatindon gox asilidir.

Acar sozlar: anlama, ifadalilik, avazetma, duzginlik
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OYUNLAR ORTA MOKTOBDO iNGILiS DILiNiN TODRISINIiN
SOMOROLILIYININ ARTIRILMASI YOLLARINDAN BiRi KiMi

Bu gin xarici dilin dyradilmasi Uclin ¢coxlu mixtalif Gsullar mévcuddur. Bu va ya diger
metodun sec¢imi sagirdlorin yagindan, hamginin misllimin garsisina qoyulan magsad va vazifalordon
asilidir. Xarici dil tizrs ilkin bacariq va biliklor orta moktabdo goyuldugundan bu prosesa Xususi
diggat yetirmok lazimdir. Dil 6yronmok konsentrasiya va azmkarliq tolob edon uzun va zohmatli isdir
Vo buna gora do talabalari dil dyranmays havaslondirmak tgiin darsin toskilino ciddi yanasmaq
lazimdir.

Doarslarin togkilinin miixtolif tisullar1 arasinda an boyiik maraga oyunlar sabab olur. Tohsil
oyunu yeni biliklarls tanigliq va pesokar bacariglarin méhkamlondirilmasi formasidir. Bu, interaktiv
Oyronmanin biitliin oyun formalarini birlogdiran on genis konsepsiyadir.

Oyun yeni goxsiyyat xususiyyatlorinin formalagsmasini miiayyan edir; mohz oyunlar vasitasilo
usaqlar davranig normalarin1 dyronirlor. Oyun sagirdlorin zehni foaliyyotini aktivlesdiran, tolim
prosesini calbedici vo maraqli edon, sagirdlorde mixtalif duygular yasadan effektiv todris vasitasidir.

Ingilis dili dorsinds oyunun istifadasinin asas mogsadlori bunlardir:

1. Xiisusi bacariglarin inkisafi;

2. MUayyan nitq bacariqlarinin inkisafi;

3. Unsiyyat bacariglariin dyradilmasi;

4. Talob olunan gabiliyyatlarin va zehni funksiyalarin tokmillogdirilmasi;

5. Regiongiinasliq vo dil sahosinds biliklor. Bu tapsirigr yerino yetirmok uciun muxtolif
viktorinalar vo misabigslordan istifads olunur;

6. Nitg materialinin fiksasiyasi.

Demoli, oyun sagirdlorin zehni foaliyyatini aktivlosdiron, tadris prosesini daha colbedici vo
maraqli etmays imkan veran, dili monimsomays giiclii stimul formalasdiran tadris vasitasidir.

Nozoro almaq lazimdir ki, bu metodologiyanin magsadlori orta moktobds tshsilin butun
pillasinds qorunub saxlanilirsa, onlara nail olmaq yollart sagirdlorin yasindan asili olaraq doyisir. 5-
7-ci siniflorda oxuyan moktablilar tiglin bu, ragabst elementlari olan daha aktiv oyunlar olmalidir. 7-
11-ci sinif sagirdlori artiq tinsiyyatlo maggul olmaq tiglin tapsiriglari, rollari boliisdiirarkon daha
diggatli yanasmaya ehtiyac duyurlar. Bu morhalodo osas tohsil vozifasi situasiya Unsiyyatini
Oyrotmoakdir.

Rol oyunu sinifdoaki digor foaliyyst formalarina nisbaton bir sira iistiinliiklora malikdir: tinsiyyat
modelini toglid edir, onun {iglin rahat sorait toskil edir (rolun 6hdasindan galmak, sagirdin 6ziinii daha
rahat vo sorbost hiss etmosi, daha yaxsi 6ziinii ifado etmosi), motivasiya yaradir, tolobalor 6z
yaradiciliq vo Uinsiyyat bacariqlarini niimayis etdirmok imkani alds edirlar.

Ingilis dili dorslorinds oyunlar sistemli sokildo istifado edilmalidir. Yalmz bu halda
moktablilordo aktiv tohsil vo idrak foaliyysti inkisaf edir ki, bu da xarici dili monimsomayin
keyfiyyatca yeni saviyyasina kegida gotirib ¢ixarir.

Oyun nitg nimunasinin tokrarlanmasi ti¢lin imkan yaradilan bir masq kimi gabul edilmalidir.
Bu ham ds yaxs1 toloffliz vasitasidir.

Diizgiin segilmis oyunlar tokco ibtidai vo orta moktobds deyil, ham do xarici dilin an yliksok
saviyyads tadrisinds istifado oluna bilor. Lakin nozars almaq lazimdir ki, sagird no godor yasca
boyukdirsa, oyuna bir o godar az meyil edir va ciddi mistaqil iso can atir.
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SUMMARY
Bulbul Hajiyeva

GAMES AS ONE OF THE WAYS TO INCREASE THE EFFECTIVENESS
OF ENGLISH LANGUAGE TEACHING IN SECONDARY SCHOOL

Modern times require a new approach to the problem of teaching a foreign language. In this
sense, games should act as an integral part of the educational process. The aim of the thesis is to
review the forms of games and their functions. It is noted that games should be included in the
educational process, because they ensure deeper assimilation of the taught material and stimulate
cognitive activity.

Key words: teaching, play, acquisition, speech, language skills
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ABOUT THE WAYS OF TEACHING ENGLISH GRAMMAR

It goes without saying that students should learn grammar properly by all means. In this matter
the main question is how to teach grammar to students without boring them. For this purpose,
different strategies are used. Grammatical materials are mostly taught by motivating students to create
such sentences which include target structures. Here arguments are presented which maintain the so-
called comprehension —based approach which is widely used in the process of teaching grammar [2].

This method is characterized by a model of second language acquisition.

Here certain possible aims are examined for teaching grammar.

In this article some empirical activities are studied which give support to interpretation
grammar.

Thus, here we are going to deal with concept attainment.

First of all, it should be noted that this is a strategy of inductive learning. The main feature of
this strategy is that examples answering “Yes” or “No” are taken mainly from unnamed student works
and they are displaced on a document camera.

The teacher’s activity begins with covering up the examples and showing them separately in a
series. The students seeing each new one, start working in a group of two peoples so that to be able
to resolve the reason for which reason some of the examples happen to be under “Yes” while others
are under “No”. This activity goes on till they are able to distinguish the certain “rule.” [1].

The students find out why the given examples happen to be in their categories. This activity is
widely applied in a lot of lessons. Let us give an example which may be used in the class of English-
language learners for the purpose to teach where the adjectives are usually placed:

He has brown trousers.

She has a t-shirt red.

He has a small cat.

The cat has eyes small.

He has green eyes.

She has hair black.

It must be underlined that the issue how we approach the instruction of grammar has been
controversial foe over a century. The argument has always been whether grammar should be learnt
in context or separately with writing and reading which is being carried out at the lesson. Even NCTE
(National Council of teachers of English) advises not to teach grammar in isolation. To be honest, it
is not possible to try to shove every grammar skill into our students’ brains. That is what occurs as
we are rushing through curriculum that we have. As educators with years of experience, we don’t
know all the grammar skills in our hearts. The teachers don’t usually want to start in a simple way.
Teaching the learners the distinction between informal and formal spaces and showing the learners
how the grammar skills they acquire can be applied to writing skill. The educators usually are obliged
to begin in a simple way with two practical ways: Teach students the difference between formal and
informal spaces and show students how the grammar skills they learn can be applied to writing skill.
The learners won’t know the cost of grammar unless we show them how it is applied.
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INGILIS DILININ QRAMMATIKASININ TODRIiSI
YOLLARINA DAIR

Mogals ingilis dilinin qrammatikasinin toadrisindon bohs edir. Qeyd olunmusdur ki, ingilis
dilinin grammatikasinin tadrisi masalalari yiiz ildon artiqdir ki, todgiqgat vo mizakirs obyektidir. Osas
moasalo ondan ibarstdir ki, grammatika ayriligda 6yranilmali, oxu va yaz1 ilo slagsli sakilds tadqiq
olunmalidir.

Acar sozlar: formal, tatbig olunmag, empirik faaliyyat, indaktiv todgigat, darketma
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INGILIS DILi DORSLORINDO INTERAKTiV METODLARIN TOTBIQI

Qloballagsma miiasir dovrds hoyatin biitiin sahslorinds oldugu kimi, dildo do 6ziinii bliruzo
vermakdodir. Umummilli liderimiz Heydor Bliyev dilimizi yiiksok qiymotlondirmis vo ¢ixislarinda
har bir xalqin milliliyini, monovi doyarlorini yasadan, inkisaf etdironin onun dili oldugunu qeyd
etmisdir. Onun fikrinco, hor bir xalq 6z dili ilo yaranir vo 6z varligimi davam etdirir. Lakin xalqin
dilini inkisaf etdirib yasatmaq vo diinya modoniyyati saviyyasino yiiksaltmok millatin gabaqcil
ziyalilarinin foaliyyoti ilo miimkiin olur. Umummilli liderimiz Heydor Bliyev 6z ana dilini
bilmoayanlori sikost adamlar hesab edirdi. Unutmag olmaz ki, ana dili kimliyimizi, soxsiyyatimizi vo
varligimizi siibut edon pasportdur. Buna baxmayaraq, hazirda diinyaya inteqrasiya etmok,
madoniyyatlorarasi alagoalor vo forqli diinyagoriislori tuta bilmok, {ifiiqi genislondirmok {i¢iin bir vo
ya bir ne¢a xarici dili bilmoak do lazimdir [1].

Miiasir comiyyatin stiratli inkisafi sagirdi materiali, xiisuson do xarici dili tez 0yronmoya vo
basa diismoyo mocbur edir. Bu giin an az1 bir xarici dilo yiyslonmok miitoxassisin pesokar soristosi
ticiin ayrilmaz toloba cevrilir. Ona goroe do xarici dillorin dyronilmasi prosesinin somoraliliyina va
keyfiyyotino diqgot yetirmok lazimdir. Dil Syronmoyin on tosirli isullarindan biri interaktiv
metoddur.

Interaktiv metod tolobolarin qarsiligl olaqasi vo faaliyyati prinsiploring osaslanir. Interaktiv
tolimin mahiyyati ondan ibarotdir ki, tolim prosesi ela togkil olunur ki, demak olar ki, biitiin sagirdlor
tolim prosesindo istirak etsinlor, onlar bildiklorini va diistindiiklorini dork etmok vo oks etdirmok
bacarigina malik olsunlar. Sagirdlorin idrak prosesindo, todris materialinin iglonmosindo birgo
foaliyyati o demokdir ki, hor kos 6z fordi tohfssini verir, bilik, fikir vo foaliyyat yollar1 miibadilasi
olur. Eyni zamanda, bu, xogsmoramliliq vo qarsiliglt dostok miihitinds bas verir ki, bu da nsinki yeni
biliklor aldo etmaya imkan verir, hom do idrak faaliyyotinin 6zlinii inkisaf etdirir, onu omokdasliq vo
omokdasligin daha yiiksok formalarina gevirir [2].

Darslordos interaktiv foaliyyot qarsiliglt anlagsmaya, qarsiligli slagaye, timumi, lakin hor bir
istiraker tiglin vacib olan vazifolorin birgs hallinoe sabob olan dialoq iinsiyyatinin toskili vo inkisafin
ohato edir. Interaktiv tolim zamam sagirdlor tonqidi diisiinmoyi, soraitin vo miivafiq molumatlarin
tohlili osasinda miirokkob problemlori holl etmoyi, alternativ fikirlori diislinmayi, osaslandirilmis
gorarlar gobul etmayi, miizakirslords istirak etmayi, digor insanlarla {insiyyat qurmagi dyronirlor.
Bunun iiciin darslorde fordi, qrup vo qrup islori toskil edilir, tadqiqat layihalari, rollu oyunlar totbiq
edilir, sonadlor vo miixtalif molumat monbalori ilo is aparilir, yaradici islordon istifads olunur.

“Interaktiv” termini insanlarin birlikde islomasi va bir-birina tasir etmosi demokdir. Bu voziyyat
dialoq veo ya s6hbati nozords tutur. Buna gors da, bu tisullar sagirdlorlo miiallim arasinda, eloca do
yalniz sagirdlor arasinda qarsiliqli olaqoys yonoldilmisdir.

Interaktiv tolimin mogsadi biitiin tolobalarin tolim prosesine calb edilmasina sobab olan bazi
xiisusi sorait yaratmaqdir ki, burada istirak¢ilar bas veran hor seyi basa diiso vo hoyata kegira, bir-
birlorina tasir gostara, dostluq vo garsiligh alago quraraq 6z téhfalorini vers bilorlor. Bu metod tolim
prosesindo sagirdlorin faal rolunu tolob edir [3, s. 159].

Interaktiv tolimin on moshur isullar1 rol oyunlari, toqdimatlar vo miizakirolordir. Onlar
kommunikativ bacariqlari, montiqi tofokkiir vo tohlil, sintez, miiqayise vo limumilegsdirms kimi
mixtolif intellektual foaliyyot novlorini inkisaf etdirirlor [3, s. 30]. Sagird morkoazli bu iisullar xtisusilo
sagirdlori bilik, bacariq vo strategiyalarin olds edilmesina daha foal calb etmok iiciin olduqca
uygundur.

Ingilis dilinin todrisinin interaktiv metodlardan istifadosi gdstorir ki, onlardan istifado
sagirdlordo Gyronilon dilo maraq asilamaga imkan verir; onun dyronilmosino miisbat gorait yaradir,
sagirdlorin miistaqil nitq-idrak faaliyyetini stimullagdirir. Tolims fordi yanasmani daha mogsadyonlii
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sokildo hoyata kegirmoyo imkan verir. Sagirdlor arasinda xarici dil Oyronmok {i¢lin miisbot
motivasiyani artirir, 6yronmonin daxili motivasiyasini dostokloyir. Tadrisin interaktiv aspektlori orta
maoktob sagirdlorinin xarici dilin tadrisinds intellektual faaliyyetini stimullagdirir. Qeyd etmaliyik ki,
miisbot motivasiya xarici dilin ugurlu Oyronilmosinin acaridir. Toqdimat formasini (reportaj,
mesajlar, rol oyunu, miizakira) usaqlar 6zlori segirlor [2].

Bunlardan belo noticoyo golmok olar ki, bu metod, limumi {insiyyat modoniyyatini vo
iimumilikds sosial davranig modoniyyatini formalasdirir, tokmillosdirir vo sagirdlori xarici dil tizro
praktiki biliklors aparir. Miisllim {igiin on uygun olani1 iso naticalorin dorhal tohlili ilo interaktiv bilik
testidir (imtahan, viktorina, test aparmaq bacarif1). Interaktiv todris metodlar1 ingilis dilini
Oyronmokdo tolim prosesini optimallagdirmaga komok edir. Tocriibo gostorir ki, interaktiv tolim
metodlar1 dil 6yronmonin keyfiyyatini artirmaqda giiclii vasito sayila bilor. Bu metod sagirdlor G¢lin
dorsi ¢ox maraqli edir. Foaal tolim metodu hom mozmunun manimsanilmasinin, ham do onun
totbiginin effektivliyini artirir. Bu tolim talobalorin dorketmo qabiliyyatini do foallasdirir vo artirir.
Foal tolimin totbiqi tohsil morkozindo soraiti doyisir vo tolobolordo 0Ozlino inami artirr,
soxsiyyatloraras1 miinasibatlori inkisaf etdirir, Gyronmoys olan miinasibato miisbat tosir gostarir. Foal
tolim hamginin biliklors miistaqil sokilds yiyalonmak va yeni olanlari aldo etmok, onlardan hoyatdaki
mogsadlorine ¢atmaq Ucun istifado verdiglorini formalasdirir. Azorbaycanda miasir tolim
metodlarinin totbiqi layihosi artiq miivoffoqiyystlo hoyata kegirilir.
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SUMMARY
Elnaz Aliyeva

APPLICATION OF INTERACTIVE METHODS IN ENGLISH LESSONS

World experience shows that the interactive teaching method can be a powerful tool for
improving the quality of the lesson. This method makes the lesson very interesting and attractive for
students. Interactive training increases the efficiency of both content learning and application and
makes students' cognitive activities more active. During interactive training, the teacher should
approach students’ individually, use more effective teaching methods and information technologies
for the development of their knowledge, skills and habits.

The conference paper mentions that the introduction of the interactive teaching method into the
teaching process creates conditions for the elimination of students' passivity, the formation of the
necessary thinking characteristics and creativity and the improvement of the quality of education.

Key words: modern training, the teaching process, the interactive training, interactive methods,
education, the gquality of the lesson
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THE IMPORTANCE OF WORKING WITH A GROUP IN LEARNING
A FOREIGN LANGUAGE

The teaching of foreign languages and the preparation of competent teachers and students in
this area has been a topic of discussion worldwide for many years, and continues to be a subject of
intense interest with new developments. While it is acknowledged that foreign language teaching
practices differ among countries, our country has been undergoing significant developments in
foreign language education in parallel with global progress. English language teachers, who are
primarily responsible for foreign language education in our school curricula, face scrutiny from
society regarding their language teaching performance. Questions such as, "Why is it difficult to learn
a foreign language?" or "Despite having English classes in Azerbaijan from primary education to
higher education, why are our children unable to speak it fluently?" or "In some European countries,
people speak English or a foreign language as if it were their mother tongue, but we struggle to do
so," are common.

"There is a typical response to questions about the lack of success in foreign language learning:
'the system.' However, it is difficult to get a clear answer about what this system entails. In short, this
idea of a deficiency or something wrong in the background is highlighted by the way society
summarizes the problems in the foreign language teaching and learning process as 'the system.’

However, the importance of foreign language teaching has been increasing rapidly in recent
years. It is important to consider the various factors that affect the process of learning a foreign
language, including the teacher, the program, and the methods and techniques used. The effectiveness
of these methods and techniques significantly influences attitudes and behaviors towards foreign
language learning.

There is no best method for language learning, but rather the best method is one that meets the
needs of the student. While there are individual differences in the classroom, using methods and
techniques that support group language learning can increase success in foreign language learning
when the necessary conditions for learning are created.

Communication-oriented design of in-class and out-of-class activities can contribute
significantly to the use of language in the language learning process. Group work offers many
benefits, including active participation in interactions, development of self-confidence and positive
attitudes towards foreign language learning, and the opportunity to acquire all kinds of skills in the
target language.

In this type of cooperative learning method, the success of the group should be prioritized over
individual success, with efficient cooperation as the basis rather than competition. The result is a
dynamic process of foreign language learning, where interactive learning has positive contributions
in many ways, including exposure to the target language, effective communication, correct
pronunciation, and the development of speaking and listening skills. The contribution of technology
to group activities should not be overlooked."
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XULASO
Ilaha Osrafova

XARICI DILIN OYRONILMOSINDO QRUP iLO
ISLOMONIN OHOMIYYOTI

Mogalads xarici dillarin dyranilmasinds qrupla islomoanin 6nomi arasdirilir. Qeyd edilir ki, qrup
isi tolobolor arasinda miizakiralor aparmaqla yanasi, onlarin diisiinma gabiliyyatini inkisaf etdirmoya
doa imkan verir. Bu moaqals, grup ils islomanin daha suratlo xarici dil yronmays tasirini va bu yolla
6zunsinamli sokilda daha effektiv bir natica alda etmani stibut edir.

Acar sozlar: xarici dil, qrup isi, dil 6yranmasi, amakdasliq tizra 6yranma, birga is tizra 6yranma,
dil 8yranmasi, dil biliyi, dil bacariglar
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TEACHING A FOREIGN LANGUAGE THROUGH READING
AND STORYTELLING

One of the pressing concerns for educational institutions at every level is to equip students with
foreign language skills and prepare them for cross-cultural communication. In this regard, finding
effective communicative methods for language teaching is still a challenging task. The article argues
that storytelling is a powerful teaching tool for all types of speech activities, which can enhance
students' communicative and cultural competencies, emotional intelligence, and creativity. While
storytelling was primarily used for teaching young children in the past, it has now become a universal
method suitable for students of all ages and language levels. As a result, it is gaining more attention
from educators and methodologists, including in Azerbaijan. However, there is currently a lack of
comprehensive coverage of the storytelling method in Azerbaijan's methodological literature.
Therefore, the article seeks to explore the concept of storytelling, its theoretical and practical aspects
for teaching foreign languages, and the storytelling technique for schools and universities. [1]

In pedagogy, storytelling is a narrative method that employs a coherent text or narration as a
tool. However, storytelling and narrative are not synonymous concepts. The term "storytelling" has a
broad definition as a technology of influencing people through captivating stories, while "fascination"
is a key feature of stories. [2] The term can also be interpreted more narrowly as one of the methods
for creating engaging, relevant, useful, entertaining, and emotional content, or as the art of oral
storytelling. The concept of storytelling originated in D. Armstrong's 1992 book, "Managing through
Stories," where stories were used to convey principles and ethical business rules to employees.
Currently, the storytelling method is used in various professional fields, including marketing,
advertising, personnel management, PR, journalism, and politics.

Storytelling is the most natural form of communication, and it has a psychological foundation
in childhood education, upbringing, and speech development through stories such as fairy tales and
fables. People exchange stories to share experiences, organize their lives, and navigate the world
around them, and the entire system of human knowledge is based on stories. [1] The human brain is
a cognitive machine that receives, memorizes, and reproduces stories, and a person thinks in narrative
structures, which is a prerequisite for analytical thinking. Narratives are recognized as an inherent
property of human thinking and the main form of understanding, cultural experience, scientific
research, educational technologies, and social interaction.

Storytelling Method: A Promising Tool for Teaching English as a Second Language

Learning a new language can be challenging, especially for non-native speakers. English, in
particular, is widely spoken and used in various settings, making it essential to master. While there
are different methods for teaching English as a second language (ESL), storytelling has emerged as a
promising tool that can effectively enhance language acquisition, as well as develop students'
communicative and cultural competencies.

Storytelling is a technique that uses narratives to communicate a message or convey
information. The power of storytelling lies in its ability to engage learners emotionally and
intellectually, making language learning a more enjoyable and meaningful experience. By using
stories, ESL teachers can create a context that is relatable and relevant to their students, which helps
them to better understand the language and retain information. [3]

One of the main benefits of using storytelling in ESL teaching is its ability to develop students'
language skills. Through listening to stories, students can improve their listening comprehension and
vocabulary acquisition. They also learn how to use grammar and sentence structures in context, which
enhances their speaking and writing abilities. Additionally, storytelling can develop students'
pronunciation and intonation, which are crucial aspects of language learning.

Storytelling can also help develop students' cultural competencies, as it exposes them to



different cultural perspectives and practices. This is particularly important in ESL teaching, where
students come from diverse backgrounds and may have different beliefs and values. By using stories
that reflect different cultures, teachers can promote cross-cultural understanding and sensitivity,
which can foster a more inclusive and respectful classroom environment.

Moreover, storytelling can enhance students' critical thinking and creativity. By analyzing and
interpreting stories, students can develop their analytical and inferential skills. They can also learn
how to express themselves creatively through writing or retelling stories. This can improve their
overall communication skills, both in English and their native language.

Another advantage of using storytelling in ESL teaching is that it can be used for both general
and special purposes. For example, teachers can use stories that are relevant to students' interests or
specific fields of study, such as science, history, or business. This makes language learning more
engaging and motivating, as students see the practical applications of the language they are learning.
To implement storytelling in ESL teaching effectively, teachers need to select stories that are
appropriate for their students' level of language proficiency and cultural background. The stories
should be relevant, engaging, and challenging enough to stimulate students' cognitive and linguistic
development. Teachers should also use various techniques, such as visual aids or role-playing, to
make storytelling more interactive and engaging.

In conclusion, storytelling is a promising tool for teaching English as a second language. It can
enhance students' language skills, develop their cultural competencies, and foster their critical
thinking and creativity. By using relevant and engaging stories, ESL teachers can create a more
meaningful and enjoyable learning experience for their students, and help them achieve their language
learning goals.
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XULASO
Hbosan Alisoy

OXU VO HEKAYO SOYLOMO VASITOSILO XARICi
DILIN OYRODILMOSI

“Storytelling” hekayos danigmaq bir ¢ox pesokar saholordo miixtalif magsodlar {igiin istifads
edilon hekayslor vasitasilo insanlara tosir etmok iisuludur. Bu moqals hom iimumi, hom ds xiisusi
(pesokar) moqgsadlor {igiin xarici dillorin Gyrodilmoesinin yeni yaranan, lakin perspektivli
kommunikativ metodlardan birisi kimi “storytelling”i todqiq edir. Metodoloji ndqteyi-nozordon
“storytelling” hekayo anlatma kontekstindo “onun tarixi” anlayisinin torifi verilir, dil tohsili
problemlarinin halli ii¢lin aktual olan hekayslarin secilmasi meyarlar1 daqiqlosdirilir.

Key words: teaching foreign language, storytelling method, learning through stories, learning
method, natural language acquisition
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INGILIS DILININ TODRISINDO TOTBiQ OLUNAN
METODLARA QISA BAXIS

Qloballasan diinyada miiasir tohsil sisteminds dil dyronms zamani miixtalif tolim {isullari,
texnologiyalar vo metodlardan istifads olunur. Bazon ananavi va innovativ metodlarin farqli sokilda
togdimi fargli naticalor verir. Bu gin xarici dillarin todrisi zamani1 miiasir metodlarin tatbiqi dil
Oyrananlorin motivasiyasini yiiksaltmaklo onlar arasinda informasiya miibadilasina, har hansi bir
movzunun qarsiligh sokildo mizakira edilmosine sorait yaradir vo bazi metodlarin totbigini
aktuallagdirir. Bu metodlarin aktualligini tamin edan sortlor agagidakilardir:

1. Bazar igtisadiyyat1 comiyyatinds yasamaq tigiin soXxsiyyet formalasdirmag;

2. Dil 6yrononlorin diinyagoriisiinii, sosial, texniki malumatliq saviyyasini yiiksaltmok;

3. Cevik, diisiindiiriicli idraki foalliga meylin yiiksok olmasina nail olmagq.

Xarici dillorin, xtisusils do ingilis dilinin tadrisi zaman1 miixtolif metodlardan istifads olunmasi
dilin daha siratli 6yranilmasins imkan verir. Bels ki, passiv, aktiv va interaktiv metodlar mévcud olsa
da, fikrimizi “Ingilis dilinin somorali sokildo todrisinds totbiq olunan metodlar” mévzusuna
yOnaldacayik. ©Ononavi metod vasitasilo misllim yalniz mévzunu izah etmok, tapsiriq vermok vo
yoxlamaq kimi voazifalori icra edir vo bu zaman taloba-muollim Unsiyyati dolay1 sakilds yaranir. Bu
metoddan forgli olarag, interaktiv metodun totbiqi zamani isa miallim talaba ilo birbasa iinsiyyot
yaradir va taloba bu prosesin asas obyektina gevrilir. ©Ononavi va interaktiv metodu migayiss edarkan
bu gonasta galirik ki, interaktiv metod dil 6yronanlora dil baryerlorini daha rahat sokildo asmaq, basqa
dildo danmismaq utancaqligini asanligqla aradan qaldirmaq vo naticado canli insiyyat dilini
formalagdirmaq imkani verir. Ona gora Ki, dil dyronanlar har hansi bir nazari biliyi manimsayarkon
passiv formada hamin materiali yadinda saxlamaga calisdiqda bu material tez bir zamanda unudulur
Vo passiv biliya gevrilir. Bunun qarsisin1 almaq {iglin interaktiv metodun totbigi daha mogsado
uygundur. Tacriba gostorir ki, miallim hor hansi bir mévzunu izah edarkon, garsiliqh sual-cavab
muhiti yaratmagla yeni mévzunun daha asan vo mohsuldar sokildo manimsanilmasina nail olur [3].

Bildiyiniz kimi, “Interaktiv" s6zii do mohz qarsiligl alago, dialog demokdir, bu metodun tathiqi
zamani hom 0&yradan, hom do &yronanlor birgs tolimin tomolini toskil edir vo bu prosesin
subyektloridir. Oyrananlordan fargli olaraq dyradan talim prosesinin daha tacriibsli toskilatgis: hesab
olunur va bu prosesds biitiin istirakg¢ilar bir-biri ilo garsiligli alagods olurlar. Miasir talim prosesinda
interaktiv metod vasitasilo Oyrodon Oyrononin yalniz sturunu deyil, hom do onun duygularini,
emosiyalarini, bir sira keyfiyyatlorini, onun biitov bir soxsiyyst kimi formalagmasini1 tomin edir Ki,
bu da todris materialinin monimsanilma faizinin artmasina komoak edir. Bu metodun totbiqi todris
prosesinda tolobalorin faaliyyatini maksimum doracads artirir, dorslori daha da maraqli edir [2] .

Inkisaf etmis olkolorin tohsil tacriibasi gostorir ki, dil Gyratmonin on effektiv yolu, yeni
maovzunun dars zamani qarsiliqlt sokilda 6yradilmasidir. Bu zaman dil 6yranan bu prosesin tokca
obyektina deyil, hom do subyektna gevrilir, yoni interaktiv talim metodu daha somarali natico verir.
Qeyd edok ki, artiq Avropa tohsil sistemindo asas metod hesab edilon interaktiv metod da
Azorbaycanda 0z musbat naticasini vermokdadir. Bu metodu totbiq edorkon togdim olunmus yeni
movzu tokca muiallimls talobs arasinda miizakira edilmir, 0 ham da talobalor arasinda da muzakira
olunur. Bu zaman musllim talsbalari diizgtin miizakirays yonaltmakls yanasi, onlarda diizgiin biliyin
vo moantiqi tafokkiriin formalagsmasina calisir. Masalon, har hanst mévzu tizra doars tadris olunarkan
milollim miiasir IKT vasitolorindon istifado etmoklo, hor hans1 videomaterial togdim etmoklo vo ya
movzu ilo bagh suallar vermoklo tolobolor arasinda muzakirs miihiti yaradir ki, bu da interaktiv
metodun asas gostaricilorindondir.Yaradilmis sorait toloboni mévzu haqqinda sual-cavab prosesine
qosulmagla miioyyan biliklar alds etmoays vo biliyin méhkomlondirilmasi Gglin mizakirani davam
etdirmaya sovq edir.



Qeyd edok ki, bitun darslords interaktiv metodun tstbiqi vacibdir, ¢linki bu metod dil
Oyrananlari passiv istirak¢1 olmaqdan azad edir vo onlar qarsiya qoyulmus maqsads daha siratls gatir.
Darsin mogsadindan asili olaraq saristali muallim komputer biliklarindan istifads etmakls vizualliga
daha ¢ox yer ayirmali, miixtolif qisametrajli filmlors baxilmaqla, moévzu ilo bagh slaydlar
hazirlamaqla praktik olaraq islar gormali, bir s6zlo, ingilis dili darslarinda dil dyrananlorin foalligini
diggat morkazinds saxlamalidir. Darsin elmi vo praktiki saviyyassini yaxsilasdirmaq mogsadilo
saristali miallim har dorsin magsadindan asili olaraq pozitiv dil miihiti yaratmalidir.

Digar bir metod Kallan (Callan) metodudur ki, onun da asas magsadi ana dilinds diisiinmadan
birbasa danismagi tomin etmokdon ibarstdir. Bu metodun totbiqi zamani praktik liigot bazasinin
kdémayils dil bazasi zonginlosdirilir, dil 6yrananlards surstli danisiq imkanlar yaradilir vo grammatik
quruluslarin tadrisina yer verilmir. Bu metodun osas moagsadi ¢otin vo diisiindiiriicii grammatik
qaydalarin todrisini diggst markazinds saxlamayaraq asas diggoti sifahi danisiga yonaltmok vo bu
usulla da dils yiyalonmakdir. Digqgati sifahi nitqo yonaldan, tatbiq edilmasi son daraca rahat va axici
olan bu metodla musallim xarici dili 6yranonlarin dinloma va danisiq qabiliyyatini inkisaf etdirir. Bu
metodu totbiq etmok asan, eyni zamanda da aylancalidir. “ilk dofo 1960-c1 ilda Ingiltorads Robert
Kallan torafindan totbig edilon bu metod az bir zaman kasiyinds daha samarali naticalar alds etmaya
imkan yaradir. Bu metodun kémayils az bir zamanda dili ham danisiq, ham da dinloma mstavisinda
Oyronmok muimkindur. Digar metodlarla miigayisads bu metodda asas diqgst danisiga yonaldilir vo
muollim tolobalorin vaxtasiri qrammatik biliklarini, intonasiyasini, taloffiiz sahvlorini diizaltmoaklo
onlarin sifahi nitqinin tokmillogmasine sorait yaradir. Kallan metodun digor Ustlinliyu do odur ki,
kicik gruplarda talabalorlo maksimum saviyyads danisiq dili bacarigini tokmillogdirmoays nail olmag
mimkunddr. Bu metodun an yaxsi tarafi heg bir ev tapsirigi verilmodan dilin elo dars prosesinda
todrisidir” [6].

Yekun olaraq geyd edok ki, hazirda miiasir talim metodlar1 dil 6yrananlara bilik vermokls
yanasi, ham do onlar iradi, oxlaqi, agli, estetik, modani, hiiqugi doyarlor yoniiminds inkisaf etdirir.
Bu metodlarin 6yranilmasi va totbiqgi xarici dillarin 6yradilmasi prosesinds boyik shamiyyat kash
edir vo dil dyratmoni daha da asanlagdirir. XVIII asr Fransa maarifcilorinin gérkamli niimayandasi,
sair, publisist, tarixgi, insan hiiquqlart miidafiagisi va filosofu Volterin tobirico desak: “Cox dil bilmok
galanin bir ne¢a qapisinin agarina sahib olmaqdir” [5]. Bu baximdan dili daha asan vo somarali sokildo
Oyrotmok miiasir metodlarin oshomiyyatini artirir.
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A BRIEF REVIEW TO METHODS USED IN TEACHING ENGLISH

The thesis examines the correct selection and application of modern effective methods used in
language learning. Here, issues such as the impossibility of achieving rapid language teaching with
inefficient methods, the benefits of interactive and Callan methods, the new methods used in teaching
foreign languages, especially English, and the effective application of these methods, which are
developing day by day in Azerbaijan, are reflected in the thesis.
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INGILIS DILININ TODRISINDO YAZI VORDISLORININ
FORMALASDIRILMASI YOLLARI

Yazi muasir dovrds insanin diisiinco torzins, tongidi fikir yiritmok gabiliyystins, onun
soxsiyyat kimi formalagsmaq vo ugur qazanmaq imkanlarina tasir eds bilocak bir talim vasitasi kimi
6zUn0 gostarir. Oxu, dinlomo, danisiq vardislori ilo yanasi, yazi vardislarinin do formalasdirilmasi vo
inkisaf etdirilmasi yazi qaydalarii 6yranmok vo yazi vardislorinae yiyalonmok mosalasini ortaya
qoyur. Dil bacariglar igarisinds an ¢atin vo shomiyyatlisi yazi vardislorinin inkisaf etdirilmasidir.
Yazi vardiglarini formalasdirmaq uzun bir zaman kasiyinds bas verir, ¢linki yaz1 vardislari dilin bittin
aspektlori ilo Gzvi surotdo baglidir. Belo ki, yazin1 oxudan, oxunu sifahi nitqden, sifahi nitqi
dinlomadan ayirmaq olmaz. Yazi xarici dil 6yronmodo boyuk praktik shomiyysto malik vardislordon
hesab olunur.

Xarici dilds yaz1 vardiglorini inkisaf etdirmak muoallimdan x{susi maharat talob edir. Bels ki,
xarici dilds yazmagq tclin avvalca harflori texniki cohatdon duizgiin ifads etmok, orfoqrafiya vardislori
oldo etmok, 6z fikrini yazili sokilds dolgun ifado etmok lazimdir.Yazi elo bir texniki vordis hesab
olunur ki, mohz bu verdisi reallagdirarkon asagidaki kateqoriyalara amal edilir: Qrammatika, ligat,
dizgln horflorlo yazma qabiliyyati, diizglin cimls qurulusu, tadgigat aparma vo oxuduglarindan
montigi natico ¢ixarmaq bacarigi, diizgiin durgu isarslorinin iglonmosi, yazilmis fikir vo ideyalarin
solis vo aydin sokildo yazida ifadosi. Bu kateqoriyalarin hor biri keyfiyyotli yazi vordislorine
yiyalonmayin asasini toskil edir.

Yaz1 vordislorina yiyalonmok lglin muxtalif yazi tislublarinda yazmaq, yazi tislubuna goras
islonon asas ifads va terminlori diizgiin segmak, yazilacaq yazi niimunasinin hansi oxucu kiitlasi U¢in
nozords tutuldugunu nozoro almaq lazimdir. Boadii odobiyyat nidmunslorinin, eloco do elmi
odabiyyatin daha ¢ox oxunmasi yazi vardislorinin formalagmasina tokan verir. Oxuduglarimiza
tongidi munasibat vo 6z subyektiv ideyalarini formalasdirmaq mitkommal yazi vardiglorinin asas
xususiyyatlorindondir. Hor giin yazi ilo mosgul olmaq yazi vordiglorini artirir. Yazi vordiglorino
yiyalonarkan yazida salislik va bazan mixtoasorlik, eloca do, osas ideyanin ifado olunmasi yazinin
keyfiyyatliliyino zomanot yaradir.

Yaziya baglamazdan oavval saristali planlama isin daha samarali yerina yetirilmasi demokdir.
Diizgiin planlamadan sonra yaz1 vardislori iiglin vacib sort yazinin hansi auditoriya ti¢lin yazilacagini
bilmayin va onun oxucu zévgins uygun olmasidir. Dili na godar mikammal saviyyada dyransak bels,
yazi normalaria diizgiin omal olunmamasi yazida casdiricilia vo anlasilmazliga yol acir. Yazi
uslubuna dizgin omol olunmamast paraqraflar arasinda olagonin diizgiin qurulmamasi yazi
vardisloarine yanlis yanasmanin naticasidir.

Hor hansi bir yazi niimunasi yazmazdan avvsl yazilacaq yazi tiglin ilkin planin hazirlanmasi
isin somaraliliyini artiran amillardondir. Bunun Ug¢lin avvalco yazinin qurulusunda giris, osas
paragraflar vo notico adlanan struktura amol etmok lazimdir. Bir vo ya iki cimlodan ibarat giris
hissasindon sonra osas paragraflarda da shamiyyatlilik soviyyasindon asili olaraq irali stirtilon fikirlor
0z oksini tapir. ©sas paragraflarda fikirlorin ardicil izaht qoyulmus mogsads ¢atmagin an optimal
yoludur va burada yazilan har bir climls paraqrafin ilk ctimlasinds verilon fikri dastoklomaya xidmaot
edir. Giris hissasindo verilmis fikrin notico hissasindo yekun olaraq 6z oksini tapmasi yazi
nimunasinin diizgln yerina yetirilmasindon xabar verir. Movzunun shato sferasindan asili olaraq
paraqraflarin say1 miixtalif ola bilor vo bu zaman yazin1 reallagdiran paraqraflarin coxluq toskil etmasi
deyil, qoyulmus maqsads ¢atmaq ¢uin dostokloyici ideyalarin genis sokilds tasvirini nazars aldigda
qarsiya qoyulmus hodof daha ¢ox slc¢atan olur. Yazi niimunasi na godar sado, basa diisiilon vo y1gcam
sokildo verilorsa, 0 6z oxucusu tarafindon daha tez monimsanilir. Sads dildo yazilmis yazi niimunasi
ugurlu yazi vardislorino yiyalonmayin an somorsli yoludur. Yazi vordislorino yiyalonmis soxs
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asagidakilara omol edir: sads vo diizgiin cimla qurulusu, fikir ardicilligi, diizgln natica ¢ixara bilmoak
bacarig1 vo uzun, monoton fikirlordon, mirokkab climlalordan istifads etmomak [3].

Yazi vardislorina yiyalonmok ti¢iin asagidakilar nozors alinir:

- ingilis dilinin orfoqrafik qaydalarini totbiq eds bilmak;

- matnlar va esselar yazmaq tiguin leksik-qrammatik bazani niimayis etdirmak;

- ingilis dilinds yazdiglarinin monasini iimumilagdira bilmoak;

- ingilis dilinds fikirlorin daqiq ¢atdirilmasi {igiin yaz1 tislubunu farglondirs bilmok;

- mixtalif név yazi nimunalarinin tortibat qaydalarini aragsdirmag;

- ingilis dilinin struktur yazi qaydalarin1 miiqayiso etmok.

Yazida s6z va ifadslorin, zamanin, molum va ya machul néviin diizgun segilmasi va islodilmasi
do asas masalalordondir. Hoddon artiq ¢ox molumatin verilmasi yazinin oxunaqligini risk altinda
goyur. Bels ki, molumatin ¢ox olmasi deyil, daha vacib molumatlarin yaziya alinmasi keyfiyyatli yazi
nlimunosi ortaya ¢ixarir [1].

Yazi elo bir vardisdir ki, onun daha ¢ox tokrarlanmasi hadafs daha tez gatmani tomin edir. Yazi
vardislarine yiyalonan zaman yazilmis yazi niimunasinin ucadan va tokrar-tokrar ucadan oxunmasi
buraxilmis orfoqrafik, grammatik vo ya islubi sohvlorin aradan qaldirilmasina komok edir. Bu zaman
hor bir climls diggstlo oxunmali va dark edilmalidir, yani har bir kalmanin yerli-yerinds islonmasina
digget yetirilmalidir. Bu marhalads yazi niimunasinin bagqasi torafindon oxunmasi daha ¢ox miisbat
natica verir. Yekun olaraq geyd edak ki, akademik yazi vardislarine malik olmaq ti¢tin diizgiin ciimla
qurulusu, tokrarlardan yayinmagq, diizgiin liigatin se¢ilmasi, rosmi yaz1 {islubuna amal olunmasi ham
yaz1 vardislorini tokmillagdirir, hom do cimls qurmagi, 6z fikrini yazili formada ifads etma bacarigini
inkigaf etdirir.
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WAYS TO FORM WRITING SKILLS IN TEACHING ENGLISH

Along with listening, reading and speaking skills, writing skills also play an important role in
language learning. As these skills develop the other skills, its study is always kept its importance. The
present thesis investigates the formation of writing skills and necessary features for its improvement,
as well as, performing the sequence of the writing skills. The issues such as to be successful in writing,
well-planned, strong relations between the separate parts of the writing, the paragraphs’ coincidence
to one another, etc. The thesis also states that there is a certain correlation between the parts of the
writing, introduction and conclusion correspond to the main part of the topic, and the methods to
eliminate the mistakes.
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ASSESSMENT AS A LEARNING TOOL IN FOREIGN
LANGUAGE TEACHING

Assessment in the school context is one of the important dimensions of learning and the
determining factors of institutional learning. To evaluate is to report on the level of individuals
(learning model functioning, impact of innovative practices, etc.). You need the right tools for this.
To evaluate is to report on the level of individuals (the functioning of the reading model, the impact
of innovative practices, etc.). This requires the right tools.

Assessment is far from being a simple concept to which simple rules could be applied. To
evaluate means to make a value judgment and place the valued object on a certain scale of value.
Thus, when we say that we want to assess reading comprehension, we mean an object whose nature
and dimensions vary depending on the theoretical context or the definitions used [3].

The object to be evaluated, as well as its components. must first be defined. This assessment
will be carried out using tools that will be developed taking into account previously identified
elements. At the end of their collection, the data will be used and interpreted: "Evaluation is nothing
without analysis," [5].

Evaluation requires interest in the collected data by comparing it to a "standard" that will be set
when the tests are built. The gap between a student's performance and this "standard” will be
interpreted. This will allow teachers to understand the student's approach and, in turn, control his
learning in an optimal way, using "successful mistakes", inferring their origin, in order to regulate
your learning [2].

There exist a number of types of evaluation, but it is by their functions and their temporal
situations that we can distinguish them and classify them around three main prototypes.” These three
prototypes correspond to three key points in the learning process (beginning of learning, middle and
end of learning) and three main functions (anticipation, regulation and inventory). And these three
moments and these three functions correspond to three types of assessment (diagnostic, formative
and summative).

Diagnostic assessment

This form of assessment can be used to determine the starting point for a given learning, and
on the other hand, to identify and explain the reasons for poor learning. This assessment allows you
to determine the presence or absence of skills that are considered necessary (preconditions) for
approaching the study of a new educational unit.

Formative assessment

This kind of assessment occurs, in principle, at the end of each learning task and is intended to
inform the student and teacher of the level of proficiency achieved and possibly to find out where and
how the student is having difficulty learning, in order to suggest or cause him to discover strategies
that will allow him to progress. It is also an assessment that allows the learner to self-assess what he
knows and what he does not know.

Summative assessment

Current monitoring of students' progress is carried out by teachers in the form of summative
assessment to determine and fix the level of assimilation of the content of educational material at the
end of the quarter / half year.

Based on the results of the summative assessment, students are given points that are taken into
account when assessing academic achievements for the quarter / half year.

Thus, evaluation is a complex process closely related to training intentions. With the
development of methodology and pedagogy, the place of the teacher has changed a lot.

Assessment didactics can help establish a link between how students learn and the choice of
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assessment tool. The variation of learning activities is an indisputable motivating factor. They
stimulate students' curiosity and desire to learn the language.
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QiYMOTLONDIRMO XARICi DiL TODRISINDO OYRONMO
VASITOSI KiMi

Mogalodo xarici dil darslorinds  giymatlondirmonin  shomiyysti  asaslandirilir, asas
giymatlondirmo novlorinin (diagnostik, formativ, summativ), xisusiyystlori miizakiro olunur.
Mogalads, ham¢inin obyektiv giymatlondirmays mane olan amillar do agiglanr.

Acar sozlar: giymatlondirma, natica, oxu gavrayisi, akademik nailiyyat, dil tadrisi
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ALI MOKTOBLORDO INGILIiS DILININ TODRiISINDO ONONOVI VO
MUASIR METODLAR

Dil diinyan1 anlamaq, gérmoak 0c¢un istifado olunan an mihim Unsiyyat vasitesidir. Dil hor
zaman yenilik tolob edan sahadir. Bir ¢ox miiasir texnologiyalarin kosfi, beynalxalq amokdasliglarin
arenasinin artmasi, diinyaya inteqrasiyanin siirotlonmasi tobii olaraq dilimizdo muoayyan
dayisikliklorin bas vermasina sabob olur. Diinyada 7 mino yaxin dilin oldugu toxmin edilir vo bu
dillorin gox az1 aktiv dillar sirasindadir. Hazirda diinyada on ¢ox istifads olunan dil Cin dilidir ki, bu
dildon 1 milyard 100 milyona yaxin insan danigir. On ¢ox danisilan ikinci dil isa ingilis dilidir.
Umumilikds bu dildan 1 milyard insan istifads edir.

Ingilis dilinin islonmasinin bu goder genis sokildo yayilmas: homin dilin élkomizds do
Oyradilmasina zorurat yaradir. Xarici dillarin, xtsuson da ingilis dilinin tadrisinds bir sira tisul vo
metodlardan istifads olunur.

Ali moktablards xarici dilin tadrisinds snonavi metodlar grammatik torciims va tapsiriq asaslh
metodlardir. Qrammatik torcimo metodunda ingilis dilini 0yrodarkon qrammatikaya agirliq verilir vo
daha ¢ox grammatik torclimoys asaslanir. Bu, dil 6yronmayin anonovi yoludur, bazi xarici dillori
Oyranarkan hoalo do bu metod tez-tez istifado olunur. Xarici dilin ononavi tisullarindan biri tapsiriq
asasli dil 6yronmadir. Bu 6yronma yanagsmasinin 2sas magsadi tapsiriq osaslh dil 6yratmakdir. Adatan,
muvafiq vo maraqli tapsiriglar miallim tarafindan dil 6yrananlara totbig olunur va talobalorin tapsirigi
mimkun gadar az sahvls yerina yetirmok Ugiin ingilis dilinds svvalcodan mévcud olan biliklaring
osaslanaraq, tapsiriglar1 yerina yetirmolori g6zlonilir. Onoanavi tolim metodlarmin an mirokkab
problemlarindan biri istifads olunan pedaqoji metodlarin geyri-¢evik olmasidir.

Onanavi Usullardan fargli olaraq diinyada genis yayilmis va totbiq edilon taninmig tisullardan
biri do “Kallan tisulu”dur. Kallan metodu ingilis dili tohsil sistemlarinin unikal, hossas, mirokkab
nimunoasidir, asas Ustlinliyl va sifahi nitqo digget yetirmokla istifadasi son doracs asan va salis olan
Britaniya patentli dil programidir. Bu tisulla miiallim xarici dil 6yrananlorin tokco dinlomo vo danisma
bacariglarini inkisaf etdirmir. “Kallan metod bir dildo danismagin siiratli, ayloncali vo effektiv
yoludur” [2].

Muasir dovrds ali moktablarda ingilis dilinin xarici dil kimi tadrisinds kommunikativ metod
aparici yerlordon birini tutur. Bu metod talabalorin ingilis dilindo danisaraq xarici dildo nsiyyat
qurmagq bacariglarinin formalagdirilmasina xidmat edir.

On miiasir Gisullar rol oyunlari, layiho asasli yronma, togdimatlar vo muzakirslordir. Bu metod
kommunikativ bacariglari, montiqi tofokkir vo tohlil, sintez, mugayiss vo Umumilogsdirma Kimi
muxtolif intellektual foaliyyat ndvlorini inkisaf etdirir [1, s. 30]. Toloba morkoazli bu metodlar xtsusilo
tolobalari bilik, bacariq vo strategiyalarin oldo edilmasine daha foal colb etmok Uglin oldugca
uygundur.

Noticodo biz basa diisiiriik ki, interaktiv metodda todris yalniz hodof dildo aparilmalidir.
Demaoli, miallimlar onlara yeni xarici dil dyratmok tictin ana dilindan istifado etmomalidirlor. Ustalik,
xarici dil dyrananlara har giin dil miihiti yaratmaqla s6z bazalarin1 artirmalidirlar. Azarbaycanda
tohsil sisteminin avropa standartlarina uygun sokildo yenidon qurulmasi, miasirlogdirilmasi vo bu
islorin togkilindo muasir vo interaktiv metodlardan istifado olunmagla yerino yetirilmasi prioritet
mosala hesab olunur. Hazirda diinya tocriibasi gostarir ki, miasir tolim metodlar darsin keyfiyyatini
daha da artirir, tolobalor Gglin doarslori maraqli vo calbedici edir. Faal, interaktiv tolim zamani hom
totbiqi bilik daha da méhkamlanir, ham das tohsilin mazmunu daha somarali va basa diisiilon olur.
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SUMMARY
Konul Babayeva

TRADITIONAL AND MODERN METHODS IN TEACHING
ENGLISH IN HIGH SCHOOLS

Reconstruction and modernization of the educational system in Azerbaijan in accordance with
European standards and implementation of these tasks using modern and interactive methods is
considered a priority issue. Currently, world experience shows that modern teaching methods increase
the quality of lessons, make lessons interesting and attractive for students. During active, interactive
training, applied knowledge is strengthened, and the content of education becomes more efficient and
understandable.

Key words: teaching methods, modern, active learning, interactive method
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TECHNIQUES FOR PROMOTING STUDENT-CENTERED LEARNING

According to Collins & O’Brien [1] Student- centered instruction (SCI) is an instructional
approach in which students influence the content, activities, materials, and pace of learning. Active
student participation is what defines a classroom that is student-centered. Students are involved in the
planning, execution, and evaluation. Students feel more responsible for their educational
requirements when they are involved in all of these important decisions, which is a good thing.
Teachers must be prepared to relinquish control and go from a directive to a consultative leadership
style in such a situation.

Thomas [2, p.2] has repeatedly argued that developing and enhancing students’ meta-cognition
is a key to improving their learning of all subjects at school as well as their dispositions and abilities
in relation to learning in diverse and emerging contexts in their time beyond formal education.

Students at SCL have the option to customize their courses and pick certain units from their
study program. Some SCL proponents contend that SCL is built on the principle of teaching students
how to think rather than spending so much time instructing them on what to think [3, p. 740].

The following strategies will provide a learner with a better understanding of some of the
methods and techniques that he or she can use to practice in a student-centered classroom.

1. Group instruction

Small groups collaborate to complete a learning assignment in cooperative learning. While they
work together in small groups, the students have the chance to collaborate and come up with ideas.

2. Presentations

Presentations are things we've all seen before. Students frequently receive themes for
presentations. This is a terrific technique to put the student at the center of the work since it gives
them the opportunity to communicate their ideas and views however they choose. The teacher can
also use it to gauge the students’ ability and comprehension.

3. An expert roundtable or panel discussion

This is another creative method to keep the students interested and inject some fun into the
learning process. In order to facilitate class discussion, teachers can require all students to prepare on
a single topic. Either a teacher can preside over the panel or every student can get a turn every so
often.

5. Workshops in the classroom

For the youngsters to learn with their peers, this might be an enjoyable activity. Students can
design the workshop and lead it alongside other students. The peers might then engage in a debate
and offer input.

6. Competitions

Competition is a fantastic method to encourage students to take control of their education. They
are motivated to study harder and on their learning needs because of the competition factor. Also, you
might hunt for online competitions and enroll pupils in them to add excitement thanks to technology.
Otherwise, pupils might compete against their classmates or with pupils from other schools. Also, it
allows them to interact with other students and step outside of their comfort zones.

7. Project-based instruction

Students have the opportunity to focus on challenges in the present and find solutions through
projects. As it allows the child to come up with answers to the problem, Problem Based Learning is
one of the most genuine and student-centered approaches.

8. Inquiry-based instruction

Inquiry-based learning, which begins with a question, is equally as effective as project-based
learning for getting students started on their learning. The learner actively participates, communicates
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with the mentor to clear his or her doubts, and asks questions as needed. It takes numerous shapes.
For greater structure, consider directed inquiry. For less, try open inquiry.

9. Using social media

All kids' new favorite pastime is social media. For students, maintaining an online presence and
being active on social media platforms is exciting. So, it would be fantastic to use social media to
meet their educational demands. It works well for conveying a message. Another method is to use it
as a means of getting feedback. The goal is to keep your message succinct, direct, and uncomplicated

[4].

Student autonomy and the ability to make decisions about their lifelong learning are the ultimate
goals of student-centered classrooms. With an emphasis on being and becoming fully functional,
learner-centered education is transformative because self-regulation happens through
interdependence and meaning is co-constructed. Learner-centered education emphasizes being and
developing into fully functioning because self-regulation occurs through interdependence and
meaning is constructed.
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TOLOBO MORKOZLI OYRONMONI INKiSAF ETDIRMOK
UCUN TEXNIKALAR

Tezis tolobayoniimlii 6yronmoni asanlagdiran strategiyalardan bahs edir. Burada geyd edilir ki,
tolobo morkazli tolimat tolobolorin mozmuna, foaliyyatlora, materiallara vo dyronma siirotino tosir
gostordiyi bir tolimat yanagmasidir. Miiollif qrup tolimati, togdimatlar, ekspert doyirmi masas1 vo ya
panel miizakirasi, sinifdo seminarlar, miisabigolor, layiho asasli tolimat, sorgu osash tolimat, sosial
mediadan istifade kimi osas strategiyalar1 qeyd etmis vo onlarin toloboydniimlii yronmodaki rolunu
vurgulamigdir. Notico olaraq toloboyoniimlii tohsil var olmagi vo tam foaliyyot géstormoys dogru
inkisaf etmayi oks etdiron faaliyyot kimi vurgulanir.

Key words: Students Centered Learning, language teaching, strategy, teacher
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ABOUT THE TEACHING OF ORAL COMMUNICATION IN A
FOREIGN LANGUAGE

Communication is, first of all, a social process in which there is an exchange of experience,
methods of action, skills, and results of action. Communication is always a rational and emotional
interaction between people. The phenomenon of personal communication cannot be reduced to
pragmatics (several foreign language teaching programs are based on this concept of communication).

Communication is an independent activity and the most important condition for the formation
of self-consciousness. Consider the main features of communication: purpose, result, methods,
means, and units of communication. There are two forms of communication: oral and written speech,
each of which has two aspects: receptive speech and expressive speech. Oral and written speech, as
well as their two sides, act in an inseparable unity; the speaker and the listener often change places in
the process of communication (just like the reader and writer). Therefore, their learning must continue
through interaction and interdependence.

There are three aspects of linguistic phenomena: language, speech, and speech activity.
Speaking is one of a language's aspects. Speech, which refers to the act of speaking and
understanding; language, which refers to an ordered linguistic experience; and linguistic material,
which refers to an unordered linguistic experience, are the three components of oral communication
that include speaking and listening and are referred to as language in the methodology. Oral
communication consists of speaking and listening, which is referred to as listening in the
methodology. It is important to understand that listening and hearing are not synonymous.

Listening is the acoustic perception of the scale. Additionally, hearing is involved, which
requires comprehension and interpretation of the information that is perceived. One of the sides of
speaking is listening, which can act as a distinct sort of speech activity (for example, listening to news
broadcasts or watching movies) or it can be included in dialogue as a receptive component.

Speaking is an expressive style of speech, whereas listening is a receptive type. It assumes an
internal, repressed shape in its flow. However, the listener's reaction—such as laughing, comments,
and gestures—immediately affects the message. Hence, listening is a form of speaking action that is
reactive. Listening can be either direct or indirect (dialogical communication) (radio, television). As
the processes of listening in real communication are irreversible and cannot be studied and fixed,
listening is a complicated kind of speech act. The old knowledge is replaced by the new, and what
has been communicated is permanently forgotten. There is frequently not enough time to give thought
to what has been heard, which prevents comprehension from being reached and disrupts the
communication process.

The source (the speaker), the message (text) delivered through the auditory canal, and the
recipient (the listener) are required for the implementation of the act of communication. The act of
communication is carried out under certain circumstances, and the sounding text is always directed
at a particular listener. To whom is the speaker addressing himself? must be determined. The reader
interacts with the written material and interprets it.

In language teaching, it is no coincidence that several problems and failures are associated with
listening. Let's review these difficulties in more detail.

The first class of challenges are those related to the circumstances of perception. Here, the short-
term display of information is crucial, necessitating a prompt response from the listener upon hearing
the text's sound. The speed that the speaker sets is also crucial. The pace of speaking depends on the
specific language. German speech typically has 220 syllables per minute, while French speech usually
has 330, and English has 250.

This is due to the fact that different languages have varying letter sizes. So, the average German



word consists of 6-13 letters and the average English word consists of 4-5 letters. German letters
consequently have a smaller character capacity than English ones.

Understanding the facts (numbers, dates, proper names, geographical names, etc.), the logic of
presentation due to a large amount of factual information, as well as the general idea of the text are
all related to difficulties with the audio text's content. This frequently occurs if the main idea is
expressed implicitly and the text is linguistically complex.

There are difficulties with how certain speech actions and utterance patterns are perceived.
Compared to dialogue, monologue texts are simpler to understand, and within monologues, plot texts
are simpler to understand than descriptive ones. A special group of difficulties is associated with the
sociocultural component of teaching foreign languages. Ignorance of sociocultural features might
lead to misunderstandings about a partner's speech patterns and interfere with the ability to
comprehend information heard by the ear.
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XARICI DILDO SiFAHI UNSIYYOTIN TODRISI HAQQINDA
Unsiyyot, ilk ndvbado, tocriiba, faaliyyst metodlari, bacariglar vo foaliyyat noticalorinin
miibadilasinin oldugu sosial prosesdir. Mogalads {insiyyetin asas xiisusiyyotlori nazordon kegirilmis,

nitq foaliyyatinin reseptiv ndvii olan dinloma prosesinin ¢otinliklorindon bohs edilmisdir.
Acar sozlar: qavrama, iinsiyyat, torkib hissa, qisamiiddatli
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ABOUT THE TECHNOLOGY OF FORMATION OF FOREIGN LANGUAGE
GRAMMATICAL SKILLS

The foundation for language competence is grammatical mastery. Teaching grammar is a
primary component of teaching languages. Studying the grammar of any foreign language is
important not only for the formation of productive skills in oral and written speech but also for
understanding the speech of other people when listening and reading. An insufficient level of
grammatical skills becomes an overwhelming barrier to the formation of not only language but also
speech and sociocultural competence. Since the lexical units may only name an item or phenomenon,
it is difficult to properly convey a thought with the help of a group of lexical units. Grammatical
meanings reflect their relationships with one another. Therefore, grammar has a structuring function.
Thus, grammar plays an organizing role.

Relations between the subject and the predicate, the determined and defining action and the
object, temporal, spatial, causal connections of phenomena, and the relationship of the speaker to the
expressed thought and the interlocutor are grammatically expressed. Thus, grammar performs the
function of the building material of speech (oral and written).

The value of studying the grammar of a foreign language also lies in the fact that it helps to
better understand the grammatical structure of the native language, develops logical thinking,
observation, and the ability to analyze and generalize, i.e. in the process of its study, developing and
educational goals of the training are realized.

When learning a foreign language, it is also necessary to launch the stereotypy mechanism
based on the selected grammatical minimum, i.e. create an intuitive grammar that would help organize
speech in a foreign language. At the same time, one should keep in mind the following significant
differences in the conditions of mastering the native and foreign languages, which affect the approach
to teaching the grammar of a foreign language.

1) Therefore, special attention should be paid to theory and its optimal combination with speech
practice, in addition to the ratio of an arbitrary form of attention to involuntary, i.e. consistent
implementation of the principle of consciousness, when learning grammar in a school course of a
foreign language. All techniques for understanding grammar are based on the concept of
consciousness, and each technique has its own set of rules for how theory and practice are related.
When learning grammar in a school environment for a foreign language, the application of "pure"
theory without being confirmed by facts of the functioning of the grammatical phenomena, as well
as "pure" practice without its comprehension, is not recognized.

2) The native language is the primary vital means of communication, the assimilation of which
is naturally motivated since the native language is acquired in childhood in parallel with the child's
adaptation to the environment. Since learning a foreign language starts in school, when the primary
means of communication-the native tongue—has already developed, extra motivation is needed to
encourage language learning. A foreign language is a secondary means of communication, whose use
is not required for survival.

A productive grammatical skill is understood as the ability of the speaker to choose a model
that is adequate to the speech task and arrange it in accordance with the norms of the given language.

A productive grammar skill has to be automatic, stable, adaptable, and "conscious".
“Consciousness” assumes that at first each grammatical action is performed by students under the
control of consciousness, and after acquiring all the qualities necessary for the skill, it is performed
without awareness, automatically.

A grammatical skill is an automated use of grammatical material in productive and receptive
speech activity. Grammar skill is the flexible communicative ability of students to use the acquired
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grammatical material in solving more complex communicative tasks in various types of speech
activity.

The main goal of teaching grammar in secondary school is to develop students' grammatical
skills as one of the most important components of speech skills in speaking, listening, reading and
writing.

Grammar is one of the most important means of mastering the language, an integral component
of all types of speech activities. To teach the grammar of a foreign language means to form
mechanisms specific to this language, and in such a way that students simultaneously acquire certain
grammatical knowledge.

Two main goals can be distinguished in teaching grammar: firstly, to teach students to
grammatically correctly formulate their oral-speech statements, while concentrating the main
attention on the content; secondly, to teach students to recognize grammatical phenomena in reading
and listening, focusing on extracting meaningful information.

There must be certain limitations in the choice of grammatical content since mastering
grammatical skills requires a lot of time and work.

Students may completely advance their integrated English proficiency and raise the general
levels of their English with a solid grasp of grammar. As a result, foreign language instructors should
work to change the way grammar is currently taught in English classes and investigate new grammar
instruction strategies in order to completely advance their students' English proficiency.
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XARICi DILDO QRAMMATIK BACARIQLARIN FORMALASMASI
TEXNOLOGIYASI HAQQINDA

Qrammatik bacariq - oxuma, dinlomo, danigma vo yazma Kimi istonilon nitq bacariglarinin
torkib hissasidir. Magalods qeyd edilir ki, xarici dilin qrammatikasini1 yronmayin shomiyyati ondan
ibaratdir ki, 0, ana dilinin grammatik qurulusunu daha yaxs1 anlamaga komok edir, mantiqgi tofokkdr,
miisahido, tohlil vo iGmumilosdirma gabiliyystini inkisaf etdirir.

Acar sozlar: geyri-iradi, ixtiyari, nazariyya, orta moktab
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THE EDUCATIONAL NATURE OF ROLE-PLAYING IN A
FOREIGN LANGUAGE LESSON

A role-playing game is a game of educational or entertaining purpose, in which the
participants act within the framework of their chosen roles, together create or follow an already
created plot.

From the perspective of the students, role-playing games are games in which they take on
certain characters. Frequently, they are unaware of the instructional value of the game. The
construction and development of students' speech talents and skills is the primary objective of the
game from the teacher's perspective. The role-playing game is controlled; its educational nature is
clearly recognized by the teacher. It has great educational capabilities:

— role play can be regarded as the most accurate model communication, since it imitates
gmail/reality in its most essential features, and in it, as in life, the verbal and non-verbal behavior of
partners is intertwined;

— role-playing game has great potential for motivational and incentive plan;

- role-playing game contributes to the expansion of the associative base in the assimilation of
language material since the educational environment is designed around the genre of plays, which
includes a description of the situaition, the personalities of the characters, and their interactions;

- role-playing contributes to the formation of educational cooperation and partnership. After
all, its execution requires the participation of a group of pupils who must cooperate, precisely account
for the reactions of their allies, and support one another.

The role-playing game has great potential in educational, practical and educational terms. It
involves the initial assimilation of language material through training activities and the development
of suitable abilities that will enable pupils to concentrate on the content side of the utterance.
Therefore, role-playing should be given a worthy place in English lessons.

The basic rules of the role-playing game are as follows:

1. The student is invited to put himself in a situation which can happen in real life. It can be
anything from shopping at the supermarket to a much more complex situation like a business meeting,
scientific conference, etc.

2. The student needs to apply a certain role to himself in a given situation. In some cases, he
may play himself, in others he will have to take on an imaginary role.

3. Participants in the role-playing game need to behave as if everything happened in real life;
their behavior should correspond to the role they play.

4. Participants in the game must concentrate their attention on the communicative use of
language units, and not on the usual practice of fixing them in the role.

Correcting mistakes as the game progresses can seriously demotivate students. Therefore, the
only acceptable option would be to correct and work on the errors immediately after the game.

Here is an example of role-playing games.

Weather forecast. Purpose: to work out active language units on a given topic.

Game progress: the players are invited to act as the host of the weather forecast in a particular
city in the world. During the game, vocabulary is practiced on a given topic.

However, an English lesson is not only a game. Confidence and ease of communication
between the teacher and students, which arose due to the general game atmosphere, dispose the
children to open conversations, discussion of any real situations and relevant topics.

Thus, role-playing contributes to the development of cognitive students' activity in learning
the language.
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XARICi DIL DORSINDO ROL OYUNUNUN OYROTMO
XUSUSIYYOTLORI

Bu maqalos ingilis dilinin tadrisinds rol oyununun yeri masalasine hasr edilmisdir. Rol oyunu
usaqlara yaradiciliq bacariglarini inkisaf etdirmoyo imkan verir. Onlar 6z toxayytllarindan istifado
edir, problem hall edir va gorarlar gabul edirlor.

Acar sozlar: Unsiyyat, bacarig, havaslandirici, vasito
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HiBRIiD TOHSIL EFFEKTIV TOLIM METODU KiMi

Giris: Muasir dovrimizds, sini intellektin (Al) hoyat foaliyystinin bir sira miihiim
sahalarinds totbiq olundugu dovrds todris sahasi do tobii olaraq ananaviliklo muasirliyin vohdatini
tolob edir. Smnanmis ananoavi tadris metodlari ilo miiasir texnologiyanin vohdatinin tatbigi tohsilds
daha effektiv natico verir. Istor pandemiya qapanmalar1 dovriinds distant tohsilin giindemda oldugu
zaman, istorsa do sonraki prosesdo aktuallasan onlayn va oflayn tadris totbiglori vo ananavi talim
metodlarinin vahdatinin tohsilos totbiqgi hibrid tadris metodunun istifadosinin miimkiinliiyiinii sinaqdan
kecirmis oldu.

Hibrid tahsil anonavi talim metodlar ilo miasir talim texnologiyasinin névbali vo ya birgo
totbigi prosesidir. Yoni, sinaqdan kegirilmis todris metodu ilo yanasi miiasir-texnoloji metod vo
vasitolorin tohsilo sinxron sokildo totbiqi hibrid vo ya qarisig tolim metodu hesab olunur.
Pandemiyanin sobab oldugu macburi saraitdan irali golon zorurat kimi tohsila daxil olan hibrid tohsil
hom doa 6zllyiinds muasir dovrun talabi kimi do gabul olunur. Ciinki, qloballasan diinyada, xiisusilo
da ganc naslin talim-tarbiyasini miiasir texnologiyasiz diisiinmok mimkiin deyil. Sadaca anonavi tsul
Vo metodlarin totbiq olundugu tohsil sistemi yeni nasil iigiin sixict vo basit goérundr. Hor an
texnologiyanin shatasindo bdylyan miasir generasiya sadaco ononovi sistemin totbiq olundugu
auditoriyada 0zlorini miiasir diinyadan ayr1 diismiis kimi hiss edir. Tohsil ocaglarinda maddi-texniKki
bazanin miiasirlosdirilmasi vo zonginlosdirilmosi muasirliklo snanaviliyin vahdatinin tohsilo do
totbiqini labudlogdirir.

Tadgiqatin maqgsadi: Tohsildo global problemlar va onlarin halli yollarina dair todgigatlara
nozor salsaq gororik Ki, hibrid tohsil effektiv todris metodu Kimi oksor yanasmalarda 6z oksini
tapmugdir. Lakin, hibrid tohsilin totbiginin effektivliyini artirmaq {igiin vacib sayilan gortlor vo hansi
muasir totbig vo ya platformanin daha magsadouygun oldugu barads muxtalif versiyalar mévcuddur.

Todqiqatin mogsadi hibrid tahsilin mahiyyatini aydinlagdirmaq vo qarisiq todris prosesi
zamani hansi miiasir texnologiya vo Yya totbigin daha somarali olduguna, yiyslonilmosi lazimi
bacariqlara digqgoti yonaltmoakdir.

Tadqiqatin metodu: Todqigat zamani analiz, molumatlarin toplanilmasi, nozori todgigat
metodu, pedaqoji konsilium metodlarindan istifads olunmusdur.

Natica va tovsiyalar: Hibrid tohsil oksar inkisaf etmis 6lkalor tarafindan totbiq olunur. 9nanavi
todrisa dastok va butlin 6yrananlar tglin tahsili slgatan etmok mogsadilo meydana ¢ixan distant tahsil
sisteminin tarixi XV asra dayanir vo ilk dofo Amerika Birlogsmis Statlarinda totbiq olunmusdur.
Cikago Universiteti ilk distant tohsili totbiq edon tohsil miassisasi olmusdur (correspondence
courses) va ilk virtual kollec 1976-c1 ildo ABS-da yaradilmisdir. XX asrdo meydana ¢ixan interaktiv
todris metodu onlayn va ananavi tadrisin birge-hibrid sokilda totbigins sorait yaratd: vo texnologiya
inkisaf etdikco meydana ¢ixan yeniliklor distant vo ananavi tadrisin birge totbiqi ligiin daha genis
imkanlar agmis oldu. 2020-ci ildo Covid-19 pandemiyasi biitiin sahalor kimi tohsil sahasinds do
macburi doyisikliys sabab oldu. Sonraki dévrds distant tahsildon nisbaton hibrid tohsils kecid dovri
basladi. Bu giin bir sira sabablara gors hibrid tahsil sistemi tatbiq olunur:

1. Auditoriyada todris zamani vaxta qonast moqsadilo nozori biliklorin elektron versiyada
catdirilmasi vo praktiki biliklora daha ¢ox vaxt ayrilmast;

2. Davamiyyatin tohsilin keyfiyyatino birbasa tosirini aradan qaldirmaq, tohsili hor kas gln
olcatan etmok;

3. Pandemiya kimi ekstremal voziyyatlords todrisin dayandirilmamast;

4. Interaktiv tolim metodlarinin tatbigins daha ¢ox sorait yaratmag;

5. Tadris prosesini daha ayloncali va dolayisi ilo daha maraqli etmok;
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6. Texnoloji imkanlar vasitasila anonaviliklo miasirliyin vohdatini tamin eds bilmok;

7. Tadris prosesini daha sarbast vaxt grafikine uygunlasdirmaq.

Toadgigat zamani1 Naxgivan Dovlat Universitetinds do totbig olunan va effektiv tadris vasitoasi
hesab olunan LMS (Learning Management System)in hibrid tahsilds yeri va rolu aydinlasdirilmis vo
asagidaki naticoys golinmisdir:

1. Hibrid tohsildo aparici todris platformalarindan olan LMS sinxron todris prosesinda
materiallarin daha asan tolobalors gatdirilmasinda boyiik rol oynayir;

2. Xisusila da hom onlayn, ham do oflayn istifads funksiyalarina malik olan LMS platformasi
daha olverislidir.

3. Oyronoanlorin materiallarla dorsdoen avval tamighigina imkan veron LMS platformasi vaxta
gonast etmoklos yanasi tiz-(izo todris prosesinds darinlosdirilmasina ehtiyac duyulan magamlara daha
cox vaxt ayrilmasina sorait yaradir;

4. LMS platformasi vasitasilo daha obyektiv va soffaf qiymotlondirmo aparmaq mumkandr.

Hibrid tahsilin tatbiqi zamani qarsiya ¢ixan ¢atinliklari ise asagidaki kimi qruplasdirmaq olar:

1. Kifayat gadar texniki vo kompiiter bacariqlarina malik kadrlarin olmamasi;

2. Oyrananlor va dyradenlor digiin internetin daim olgatan olmasimin zoruriliyi;

3. Platformadan istifads eds bilmak ticiin lazim olan texnoloji vasitolor (kompiiter, planset vo S.).

Butiin sadalanan ¢atinlikloro baxmayaraq, bels naticays galirik ki, tstiinluklori daha ¢cox olan
LMS platformasi va digar muasir elmi totbiglordan istifade etmaklo anonavi todris prosesi daha
samarali formaya salina bilar.
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SUMMARY
Aida Jalilzada

HYBRID EDUCATION AS AN EFFECTIVE METHOD

The research work deals with hybrid teaching method and its effectiveness in teaching. The true
meaning and importance of hybrid teaching, the abilities and skills to be maintained, the challenges
and advantages are analysed during the study. Along with hybrid teaching LMS platform as one of
the useful teaching systems, its advantages and points in need of improvement are also studied in the
research work.
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LUGOTIN TODRISINDO “DA VINCi” METODUNDAN
ISTIFADO HAQQINDA

Miasir va glindan-giina globallasan diinyamizda madaniyyatlorin inteqrasiyast olduqgca genis
vusat almigdir. Miiasir dovrda Olkalorin igtisadiyyat, moadaniyyat, incasanat, siyasat, tohsil va digar
sahalorinds genis inteqrasiya miisahids olunur. Tohsil sahasindaki integrasiya iss hom shats dairasi,
ham shamiyyati baximindan ¢ox bdyiik rola malikdir. Inteqrasiyanin asas vasitasi iso dil hesab olunur.
Hal-hazirda tohsil sektorunda xarici dil biliyina malik olmaq, xarici dilin tadrisi, on az1 1 vo ya 2
xarici dil bilon kadrlarin yetisdirilmasi boylk shamiyyat dasiyir. Bunun sabablarindan biri do ortaq,
{imumi bir dil axtarisidir. Umumi dil axtaris1 diisiincesi ‘lingua franca’, yoni forgli dillorde danisan
insanlarin tinsiyyat qura bilocoyi ortaq dil (1) ideyasina gotirib ¢ixarmigdir. Hal-hazirda diinyada
muxtalif xarici dillorin todris edilmasino baxmayarag, lingua franca olarag gobul edilon dil ingilis
dilidir.

1970-ci illorin sonlarindan baslayaraq tadqigat¢ilarin dil 6yronma zamani yaddas vo xatirlama
kimi psixi prosesloro maragi da effektiv dil dyronmo vo Oyrotmo strategiyalarinin inkisafina 6z
tohfasini verdi. Hunt vo Berglar geyd edirlar ki, oxu va dinlomo yolu ils yalniz ligati 6yratmak deyil,
hom do an ¢ox istifads olunan s6zlorin muoyyan edilmasi, tolobalarin liigati dyronmok istayinin tomin
edilmasi, s6z ehtiyatinin artirilmasi, miixtalif nov ligatlordon somorali istifado etmoyin 6yradilmasi
do vacibdir. Xarici dildon samarali istifadodo dilin osas materiali olan sozlor birinci darocali
ohomiyyato malikdir. Dilin salis istifadosi liigotdon asilidir. Liigatin tadrisi 6yrononin dil ehtiyaclarini
nozors alaraq sadodon mirokkaba dogru izlonilo bilor (3). Mashur italyan rossami Leonardo Da
Vinginin istifads etdiyi yaddas texnikalarina asaslanarag geyd etmok yerina diisor ki, yeni sozlorin
todrisinds bu metodun tatbigi (buna ham do hekays metodu deyilir) magsadouygundur. Bu metod
sadaca yeni sozlori deyil, eloca do hekaya qurma yolu ila bdyiik hacmda olan biliklari yadda saxlamaq
Ucln do istifads oluna bilar.

Da Vin¢i metodu yadda saxlamaq istadiyimiz s6zlorin gérmak istadiyimiz vo ya daha yaxsi
yadda saxlaya bilacoyimiz osya, yer vo ya soxslorlo olagslondirilmasini vo onlar1 bir hekayo
formasinda yadda saxlanilmasini ehtiva edir. Bu tisulla s6zlori yadda saxlamaq bir ne¢o marholodon
kecir:

1-ci morholodo sozlori olagoalondiro bilocoyimiz mokani miioyyonlosdirmok lazimdir.
Segocayimiz mokani tam dogiglikls tanimali vo ona balad olmaliyiq. Yadda saxlayacagimiz sozlarin
hacmina gora mokanin da hacmi artirila bilor. Bundan slave mokandaki oasyalar1 da yaddasimizda
saxlamali vo onlart da 6yronmoak istadiyimiz s6zlorlo slagalondirmaliyik.

2-ci moarhaloda se¢diyimiz mokan (izro miiayyon bir istigamot toyin etmoliyik. Mokan (izro
istigamat homiso eyni olmalidir. Ciinki istiqgamat homiso eyni olarsa, osyalar1 vo onlara aid olan
sOzlori yadda saxlamaq daha rahat olar.

3-cu marhalads iss artiq birinci va ikinci marhslods qurdugumuz mokan vo asyalarla yadda
saxlamaq istadiyimiz sozlorlo olagsli hekays qurmaliyiq. Bu oslagelorin dogru vo ya yanlis olmasi
ohomiyyat dasimir. Zehnimizds sozlori na godor ¢ox osya vo Yerlorlo olagalondirsok, onlari
yaddasimiza uzunmiddotli hokk etmis olariq. Da Vingi metodunu asagida verilmis nimuns ilo
osaslandira bilorik: Tasavvir edok ki, bizdon verilon sozlori qisa miiddatdo yadda saxlamaq tolob
olunur: Bu sozlor verilir: wash-apple-jet-mad-actress-marmelade-jacket-caravan-clock-tile-polecat-
tail-film-pier-bucket-chain-bottle-sand-egg-windows-salamander-paper-microfon-cork-piano-dog-
captain-tennis-hut-tomato. Ilk baxisda verilmis vo bir-birlori ilo oxsarlig1 olmayan bu sozlori yadda
saxlamaq ¢atin golo bilor. Lakin magalods bahs olunan metoddan istifado edarok avvalca sozlori iki
grupa ayirag. Daha sonra balod oldugumuz bir makan secilir. Névboti addimda isa verilon sozlori
secilon mokandaki agyalarla alagealondirarok hekays qurulur vo sdzlor misyyan istigamat tizro yadda
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saxlanilir. Masalon, bu s6zlarin bir negasinin verilmis metodla yadda saxlanilmasina nazar yetiroak: |
wash the apple in the garden. Then I go to the hall where there is a jet madly flies. Then | come to the
dining-room, there is my favorite actress (for example Marilyn Monroe) eating marmelade.
NUmunadan do gorindiyd kimi, verilmis sozlorin beyinds canlandirilaraq hekays qurma metodu ils
yadda saxlanilmasi hom daha asanlasir, hom do miayyan gruplar (maktobyasl usaqlar) {i¢iin daha da
ayloncali hala gatirilir.

ODOBIYYAT

1. Manueli N. N. (2017). Evaluating VVocabulary Learning Strategies (VLS): Gender Differences,

2. Most and Least Used (VLS). Among Angolan EFL Students At The Faculty Of Arts (Luanda,
Angola). 2009. International Journal of Scientific Research in Education, 10(5), 483-504.

3. Marttinen, M. (2008). Vocabulary Learning Strategies Used by Upper Secondary School Students.

SUMMARY
Zubeyda Zeynalova

ABOUT THE USE OF ‘DA VINCHI’” METHOD IN TEACHING
OF VOCABULARY

Vocabulary is one of the main challenging part in foreign language teaching. Vocabulary
learning and teaching, neglected under the influence of traditional language teaching approaches and
methods, is regarded as the center of communicative mastery that ensures successful and appropriate
communication as required by modern teaching models.

Key words: lingua franca, vocabulary, method, vocabulary learning techniques, memory
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THE USAGE OF LISTENING TECHNIQUES IN FOREIGN
LANGUAGE TEACHING

Listening is key to all effective communication. Some techniques, methods and activities exists
for teaching listening. Listening process comprises three steps: pre-listening, while listening, post
listening.

A first step is called pre-listening. During pre-listening a listener should step a goal, build a
background on the topic, prepare the environment and introduce listening strategies. Pre-listening
tasks include vocabulary work, true or false statements, discussion questions, predictions tasks and
brainstorming the topic. Pre-listening tasks set these goals: to build confidence, to instill interest and
to facilitate understanding. First and foremost, in the pre-listening step, listener should set a goal. It
is necessary to have a purpose for each listening activity. Next, the listeners should have word
background and connect what they already know to what they will hear in the audio story by being
asked questions. Another step of pre-listening process is to prepare the environment. This means, if
you are reading the story aloud to the whole class, limit distractions by making the environment as
quiet as possible at school or home. When necessary, using headphones is possible.

The next step in the listening process iswhile-teaching. To scaffold note-taking and explain
problem-solving strategies are the stages of teaching while listening. While listening to the audio
story, listeners have rights to use a listening organizer for helping them concentrate on important
ideas and details which can help to intensify their understanding. Listening organizers, such as, T-
charts, Venn-diagrams, or a blank page to pursue a character’s actions in the story. Such organizers
are feasable for taking notes and teaching listeners strategies to deepen their comprehensive. In the
next stage of teaching during listening, if there is an idea or a word which listeners do not understand,
they can use clues from the story to conjecture.

The name of the last step is post-listening. It has only one stage: reflect on the audio story.
Eventually, listeners should be demanded to analyze what they have learned during listening process.
For instance, they can be asked to respond to listening comprehension questions in writing and then
share their responses with one another. That could either be with a partner, small group, or in front of
the whole class. Listeners shoulf exchange views on main subject matter in the story and resoond to
questions about the story through speaking, writing, or combination.

One of the main listening techniques is called A5-Step technique to improve the listening skills.

In first step in this technique, you simply listen to the audio alone without reading the text in
advance and following it as you listen. The key point here is to just concentrate on your hearing skills
and see to what extent you can comprehend with no any visual assistance. Obviously, unless you are
already very senior, it can be very challenging. Instead of trying to comprehend each word, it is much
better to try to comprehend most of what is You should see if you can choose keywords or expressions
that could give you a sense of what is being said and write them down.

The second step is repeating stage. There is no time yet to look at the text immediately.
Numerous listeners make the error of turning to the text too fast. But the essence here is to rehearse
your listening skills in order to remain focused on listening for the moment. At the first listening, you
will no doubt have identified one or two keywords or ideas. While you are rehearsing the audio, listen
closely and see if you can choose any words or sentences you may have missed the first time around.
For now suggestion is to listen at least three other times. For now the suggestion is to listen at least
three other times. Every time you listen, you can add a little bit more understanding.

The third step working with the text. While you are reading the text, you should recognize the
new words you encounter. The listener should try to deduce the words' meanings from their context;
a dictionary should be used if not. Students write down any new terms they learn. It will be
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particularly helpful to them in conversation and add them to their list of new words to learn.

In the fourth step they ought to be certain of the meaning of the material once they have read it
several times and looked up any words they did not understand. Attempt to match the written words
or their receptive sounds and paying close attention to how certain phrases or word groups are
sounded. Finally, they listen without the text. They ought to be able to comprehend practically
everything at this point without the text's visual aids.
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XULASO
Aysu Haciyeva

XARICi DIL TODRISINDO DINLOMO TEXNIKALARININ iSTiFADOSI

Dilin bir ¢cox moagsadi var. Dil catismazligi sadoco iinsiyyotin olmamasidir. Hoyatin
baslangicindan bari dil cox boyiik rol oynamigdir. Zamanin tolobins uygun olaraq, dilde dord asas vo
ya dord bacariq kimi taninan - oXxuma, danisma, yazma har hansi bir dilin 6yronilmasindo miihiim rol
oynayir. Bir-biri ilo six bagl olsalar da, onlarin 6z aralarinda da miioyyan farqlori var.

Osas bacariqlardan biri do dinlomokdir. Dinloma tokca esitma prosesi deyil: bu, bizo esidilon
vo basa diistilonlori anlamaga imkan veran, dinloyiciys dyronma prosesinds tam qarsiliqh slageni
tomin edon gobuledicilik vaziyystidir. Dinloma effektiv iinsiyyatin agar1 olduguna gore onun diizgiin
tadrisi olduqca vacibdir.

Acar sozlar: texnika, dinloma sonrasi, strategiya, dinloma, dinloma oncasi
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DIiL BACARIQLARININ INKiSAFINDA FORDI XUSUSIYYOTLOR

Dinyada movcud olan bitiin tohsil sistemlorinin - moagsadi fordlorin  maariflonmis vo
mosuliyyatli, ixtisasli vo comiyyoato integrasiya edo bilon vatondaslar kimi yetigsmosidir. Eyni
zamanda onlarin miistaqil 6yronmo, ¢alisma qabiliyyatini inkisaf etdirmokdir. Clnki maasir diinyada
Ozlnutalim, geviklik, uygunlasma, inkisaf vo 6mur boyu dyronma ilo yanasi yeni bacariglarin va yeni
biliklorin yaranmasina gatirib ¢ixarir.

Bu baximdan 6yronma konulll, fordi konstruksiya hesab olunur. Lakin yalniz deyil, basqalari
ilo munasibat, grup uzvlari do daxil olmagla, muixtalif resurslarla zongin olan muhitls qarsiligl slags
kontekstinds islomok vacibdir [2]. Bu halda, mistagil vo 0OzUnitolim Ucln fordi imkanlar
tokmillogdirmak sosial shamiyyat kasb edir. Biz isa deyardik ki, dil 6yranma fordin yerlagdiyi miihitlo
qgarsiligli miinasibotda bag veran fordi konstruksiyadir.

Oyronmo fardin bir hissasi oldugu va onun yaranmasina komok etdiyi miihitlo, sosial muhitin
qarsiliglt olagalorinin naticasidir [3]. Hal-hazirda texnologiyalarin siiratli tokamili hom tohsil
muassisalori Uglin nozards tutulmus tolim yerlarini, ham do rasmi vo ya geyri-rosmi miihit imkanlarini
artirir. Bu giin kegirilon doarslor vo auditoriyalar gindslik hoyatda xarici dillari 6yronmak va istifads
etmok Uclin yegano yer ola bilmaz. Dil bacariqlari darslorinin tadris planinda olan auditoriyadan konar
saatlar1 da bunu siibut edir. Artiq auditoriyan1 tork etdikdon sonra todris bitmir, onu smartfon
telefonlarda yaradilmis programlar sayasindo davam etdirmok muamkinddr. Bu innovativ
programlarin todriss ugurlu tatbigi misllimin davamli aragdirmasindan asilidur.

Bir ¢cox metodlar comi bir nego hofto orzindo rovan Oyrotmo vod etso do, bir dili tam
monimsamok adaton daha uzun zaman c¢okir. Buna gdro do, Oyronmok istoyinin sababini
muoayyanlosdirmak on vacib amildir, ¢linki bu, tohsil almagq, islomak va ya sayahat etmok (¢lin ola
bilor. Hodofin diizgiin muoyyanlosdirilmasi naticoys dogru diizgiin istiqgamatlonmokdir. Bos xarici
dili daha effektiv neco dyranmak olar? Giicli motivasiya monbayi taparaq hadsf dilo gorq olmag,
Oyronarkan bu dildo diisiinmays galismaq vo bu mexanizmi yaratmaq osas sortdir. Bunun Ugun
mioayyan vaxt ayirmaq, ardicil islomak, geydlor aparmag, bu geydlori 6yronana gador nazardan
kecirmok ¢ox vacib amillordondir. internet resurslarindan mogsadli istifada: film vo seriallar1 orijinal
versiyada izlomok dil muhiti vo real situasiyalar yaratmagin on effektiv yoludur.

Brigitte Albéro talobanin faaliyystinds fordi dyronmanin yeddi sahasini vurgulayir: texniki,
istifado olunan texnologiyalarin monimsanilmosi; malumat: miivafig molumatlari aragdirmaq, tapmaq
Vo idaro etmok; metodoloji: 6z foaliyyatini toskil etmok, planlasdirmaq ve tonzimlomok; sosial:
Oyronmok, danisiglar aparmaq vo amokdasliq etmok Uglin Unsiyyst qurmag; kognitiv: muayyan
etmok, tohlil etmok va olagalor yaratmag; metakoqgnitiv: refleksivlik va 6zinlgiymotlondirma; psixo-
affektiv: emosiyalari tonzimlomok, masafo saxlamaq vo mosuliyyati 6z izarino gotirmok [1]. Bu
sistem ardicil vo effektiv totbiq edilarss, natico oldo etmok miixtolif parametrlorin enerjisini tomin
etmis olar.

Bu baximdan movcud olan todris iisullari: birbasa todris, dolayr todris, interaktiv todris,
miistaqil dyronma, tocriibs ilo dyronma muallimin nozarati ilo foal metodlar talobanin gavrayisini,
yadda saxlama gabiliyyatini vo problemlori hall etmak gabiliyyatini tokmillosdirar, eyni zamanda
onlarin 6yronma Va qruplarda islomak motivasiyasini artirar.

Indi ragomsal texnologiya vo elmi biliklors tam inteqrasiya etmak, prosesi toskil etmak bacarig
olan har bir muallima mistagil 6yratmo, talobalors iss fordi 0yronms imkanlar1 yaradir. Nax¢ivan
Dovlat Universitetinda, xususon do Xarici dillor fakultosindo oksor auditoriyalarin son model
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texnologiyanin—sinxron tarctima markazinin, lingafon kabinalarinin va dil markazlorinin mévcudlugu
dil bacarig1 darslarini giniin taloblori saviyyasinds qurmaga imkan verir. Yalniz innovativ strategiya
Vo yanagmalardan istifado edarak, talobalorin dyronma slubunu nazars almaq va tolobatina uygun

dors qurmaq ugurlu natica veracak.
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SUMMARY
Mahsati Askerova

INDIVIDUAL FEATURES IN THE DEVELOPMENT OF
LSANGUAGE SKILLS

The article mentions the issue of personal development of learning in the field of foreign
languages, especially in the university. In conclusion, the concepts of self-learning and self-evaluation
are explored. It has been noted that pedagogical parameters help independent development in

language learning.
Key words: language learning, autonomy, self-management, self-evaluation, university
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CRITERES D'ENSEIGNEMENT DU FRANCAIS COMME DEUXIEME
LANGUE ETRANGERE

L'objectif principal de I'enseignement du francais langue seconde est de développer les
habitudes d'expressions orales et écrite des éleves, en tenant compte de leurs penchants et de leurs
intéréts, d'exprimer librement leurs pensées dans une seconde langue étrangére, d'apprendre
différentes cultures dans des conditions coopératives, de leur inculquer les bonnes habitudes
d'écriture, dans cette langue la capacité d'exprimer librement sa pensée, de lire et de comprendre des
textes inconnus, des articles de journaux et de magazines a travers diverses études, etc. Il s'agit de
créer des habitudes [1].

Le niveau de connaissances et de compétences des éléves des niveaux secondaire géneral et
secondaire complet a été pris en compte lors de la conception du programme éducatif. Lors de
I'enseignement du francais langue seconde, il convient que les éléves prétent attention aux questions
suivantes [2] :

* devrait essayer d'apprendre le francais comme langue seconde selon leurs intéréts;

« apprendre le francais langue seconde en communication;

« doit pouvoir exprimer librement son opinion dans leurs discours;

» exprimer librement son opinion en communiquant avec des locuteurs natifs;

« doit comprendre le contenu lors de la lecture de documents authentiques.

Lors de la préparation d'une recommandation pour le francais langue seconde étrangeére, 3
objectifs principaux ont été definis: la formation de la culture de la parole chez les éléves en travaillant
sur la maitrise de la parole, du langage et des compétences communicatives [3].

Pour atteindre I'objectif spécifié, il est nécessaire d'effectuer les taches suivantes:

* les ¢éleves acquierent d'importantes connaissances linguistiques (phonétiques,
orthographiques, lexicales, etc);

« initier les éleves a la culture et aux traditions des pays ou la langue est étudiée, en formant
leur capacité a représenter leur pays et sa culture dans une langue étrangére et un environnement
interculturel,

« développement des compétences communicatives dans I'activité de la parole;

» formation et développement de la perception du langage, de tous les types de mémoire, de la
pensée logique, critique et créative (analyse, comparaison, généralisation, tirer des conclusions, etc);

« éducation aux qualités citoyennes, respect des autres cultures.

Lors de la préparation de la recommandation pour le francais comme deuxiéme langue
étrangere, les objectifs et taches ci-dessus ont été pris en compte, et l'objectif principal de
I'enseignement de la langue francaise était la formation de compétences linguistiques, culturelles,
formatives, c'est-a-dire intellectuelles, éthiques et esthétiques.
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FRANSIZ DIiLiNiN iKINCi XARICi DIiL KiMi
TODRISININ MEYARLARI

Fransiz dilinin ikinci xarici dil kimi tadrisinds asas mogsad sagirdlorin maraqg va meyli asasinda
onlarin yazili va sifahi nitqinin inkisaf etdirilmasidir. Bunun tigin onlar mixtalif vasitolordon istifado
edorak bilik va bacariglarini inkisaf etdirmolidirlor. Sagirdlorin fonetik, leksik, orfografik biliklora
yiyalonmasi ti¢tin dil, nitq vo kommunikativ dil bacariqlar {izorinds is aparmagqla sagirdlor inkisaf
etmalidirlor.

Acar sozlar: gavrays, xarici dil, fransiz dili, tadris, miqayisa
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L'IMPORTANCE DES COMPETENCES DE LECTURE UTILISEES
DANS LES MANUELS DE FRANCAIS

L'enseignement du francais, qui est I'une des principales matiéres de I'éducation, est d'une
grande importance & notre époque, ou le développement technologique précede le changement
culturel. Tout au long de I'histoire, les gens ont appris des langues étrangeres a des fins différentes
manieres. En raison du développement de la science et de la technologie, la diffusion des médias de
masse, I'augmentation des relations commerciales entre les pays et l'intensification des relations ont
conduit les gens a apprendre des langues étrangeres utilisées par d'autres pays. Chaque langue étant
I'écho d'une vision du monde particuliére, I'enseignement des langues étrangéres donne a l'individu
une nouvelle vision du monde, ajoute des innovations a la vision du monde précédente, et augmente
les points de vue. . Une langue étrangére, par la porte qu'elle ouvre sur le monde extérieur, donne
I'occasion de connaitre et de comprendre les cultures étrangéres, de se connaitre et d'élargir son regard
sur le monde. La langue détermine la capacité d'une personne a communiquer et a utiliser la langue
comme moyen de penser et de communiquer. La langue est a la fois un moyen d'expression et de
compréhension. Améliorer et enrichir la langue aide a développer et enrichir les émotions et les
pensées des gens. Le langage est la fagon dont nous pensons et que nous utilisons pour communiquer
oralement et par écrit, et que nous acquérons deés la naissance.

L'enseignement des langues est pratiqué depuis des siécles dans divers établissements et
environnements éducatifs. Apprendre au moins une langue étrangére, en plus de connaitre sa langue
maternelle, n'est pas seulement une exigence de I'ere moderne de la technologie, mais un sujet
enraciné dans I'histoire trés ancienne. En particulier, nous comprenons que de grands philosophes,
scientifiques, poetes et écrivains connaissaient les langues étrangéres grace a leurs ceuvres qui nous
sont parvenues jusqu'a ce jour.

L'enseignement des langues en général a une histoire tres ancienne. Pendant des siécles, les
gens ont eu la capacité de comprendre I'environnement plus large en quittant I'environnement étroit
avec le désir de se présenter, d'apprendre et d'enseigner davantage, ou d'apprendre a connaitre et a
connaitre d'autres cultures et lieux. Compétences de base dans I'enseignement du frangais; les
compétences de compréhension (lecture et écoute) et les compétences d'expression (parler et écrire)
sont divisées en deux parties.( 1- p 53-59)

Les compétences narratives sont la fagon dont les éléves expriment leurs pensées et leurs idées
oralement ou par écrit. Les compétences de compréhension sont liées a la capacité de comprendre un
orateur ou une déclaration écrite. Les compétences pour comprendre les sentiments et les pensées des
autres en les écoutant ou en les lisant sont a la base des compétences de compréhension. La lecture
est I'une des compétences et des lignes de contenu les plus importantes. La lecture affecte également
les compétences d'écoute, d'expression orale et d'écriture. La comprehension de la lecture est a la fois
I'outil d'apprentissage le plus important et I'acquisition d'autres compétences. les compétences les plus
importantes qui aident. Le role des compétences orales dans I'enseignement du frangais a une
longueur d'avance sur les autres compétences. Les éleves découvrent le sens des mots dans le texte et
la relation de ces mots avec d'autres mots au cours du processus de lecture. Les éléves sont confrontés
a de nombreux problemes , en particulier dans I'enseignement de la lecture en francgais.Par exemple,
ces problémes incluent Il'incapacité a traduire correctement le texte qu'ils lisent, le manque de
vocabulaire suffisant, le manque de structures grammaticales. Les compétences orales sont I'un des
principaux éléments de I'enseignement des langues étrangéres. La lecture est une activité mentale qui
utilise les sens pour recevoir un texte écrit ou une expression. La lecture est un domaine complexe
avec des aspects physiologiques et mentaux qui comprennent la comprehension du sens du matériel
écrit et la valorisation des pensées ( 2- p 47-49). La vue, l'ouie et le rappel forment la sous-structure
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de l'activité de lecture. L'un des moyens d'apprentissage les plus importants est la compréhension en
lecture. Le but de la formation en lecture est de former des connaissances correctes sur le monde
environnant chez les étudiants, d'améliorer la qualité des lecons de lecture, de développer des
habitudes de lecture correctes chez les étudiants, de développer le discours des étudiants, d'enrichir
le vocabulaire lié a la langue francaise, de former la capacité d'exprimer leurs pensées a la fois
oralement et par écrit, &tre en mesure de trouver le contenu, de comprendre le sens des mots, de
comprendre correctement le matériel lu. Les comportements cibles lors de I'enseignement des
compétences en lecture peuvent étre énumérés comme suit:

* Accroitre les connaissances et les compétences liées aux principes de lecture ( 3- p 63-67).

* Gagner la capacité de lire a haute voix et en silence pour comprendre le niveau de texte avec
précision.

* Comprendre le sens des mots, des citations, des proverbes, des mots apparentés, des phrases
et des termes dans le texte.

* Comprendre correctement et précisément le sujet du texte, résumer les idées principales du
texte, tirer des conclusions, étre capable d'écrire ou d'exprimer verbalement une idée liée au texte.
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XULASO
Hidayat 9kbarov

FRANSIZ DiLi DORSLIKLORINDO iSTiFADO EDIiLON OXU
BIiLGILORININ OHOMIiYYOTI

Dil bacariglar1 fransiz dili dorsliklorinds istifado olunan molumatlar1 basa diigmok vo sorh
etmok, hamginin fransiz dili darsliklorindan samarali istifadonin vacib hissasidir. Oxu- s6z manalarini
va kontekstlori basa diismok, asas fikirlori vo miivafiq detallart miiayyan etmok bacarigini talab edan
mirokkob bir prosesdir. Bu bacariglarin totbiqi fransiz dilini darindon dork etmok, fransiz
adabiyyatin1 voa madaniyyatini giymatlondirmoak (¢lin asas tolobdir.

Acar sozlar: dil, sifahi, yazili, sorista, oxu, xarici dillarin todrisi
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LE ROLE DES APPROCHES NON CONVENTIONNELLES
DANS L’ENSEIGNEMENT DES LANGUES

A des époques différentes suivant les buts différents employait telle ou telle méthode
d’enseignement. Ce sont les methodes synthétique (synthése), analitiques (analyse), méthodes
inductives (I’induction), déductives (la déduction). Dans 1’esquisse du développement des méthodes
les principales sont: la méthode de la traduction grammaticale, la méthode de la traduction lexicale,
la méthode consciente comparative, la méthode directe. Outre ces méthodes il y a des méthodes non
— conventionnelles [1.p.248].

Qualifiées de marginales ou de non conventionnelles, certaines approches didactiques ont vu le
jour dans les années 1975- 1985. Elles font partie de ce que 1’on appelle les approches psychologiques,
centrées sur les conditions de I’apprentissage, soit sur les processus. Leur impact sur les autres
approches didactiques n’est que peu sensible, mais les enseignants qui auront 1’occasion d’assister a
certains de ces cours sauront en tirer des idées et peut étre des pratiques [2.p.58]. L'origine non
linguistique de plusieurs concepteurs de méthodes non conventionnelles peut expliquer en partie ces
préoccupations et leur relative liberté conceptuelle par exemple Lozanov, psychiatre, pour la
suggestopédie; Gattegno, mathématicien, pour la méthode silencieuse; Curren et Krashen,
psychologues, pour, respectivement, la méthode communautaire et I'approche naturelle [3.p.167].

Congu dans les années 1960 par James Asher, ’apprentissage par la réaction physique totale
(en anglais Total Physical Response) appartient aux méthodologies dites non conventionnelles (en
anglais humanistic approaches). Cette approche est basé sur quatre analogies avec 1’appropriation du
langage natal: manque de stresse pendant 1’apprentissage, le role de la compréhension verbal, le droit
de se taire pour I’enfant /apprenant, 1’association des mouvements corporels a 1’apprentissage
langagier [3.p.23]. Les structures de la langue sont enseignées au moyen de gestes mimant des
impératifs. Utilité de la mémorisation visuelle et de 1’imitation des mouvements. Pas de correction
des erreurs linguistiques au début de 1’apprentissage. Pas de manuel, mais objets et images
authentiques [2.p.59].

Congue par Krashen et Terrell dans les années 1970, cette méthode repose sur trois principes
majeurs [3.p.24]. Les idées de base de D’approche naturelle est 1’absence d’enseignement
grammatical. Images, matériel visuel, enregistrement de radio, de télévisions authentiques.
Développement de 1’autonomie [2.p.59].

La suggestopedie, mis au point dans les annees 1960 par le psychiatre bulgare Georgie Lozanov
[3.p.228]. Pendant la pratique de cette méthode I’apprentissage est ,,25 fois” plus rapide grace a
I’absence de stress et a la libération de la crainte de I’échec. Utilisation de tableaux grammaticaux
pour faciliter I’apprentissage par la mémoire visuelle. Matériel pédagogique élaboré: dialogues et
textes choisis.

Les idées de bases de cette méthode est transformer les craintes de 1’apprenant en ,,energie
positive”. L’enseignant est un conseiller presque un thérapeut. La cofiance mutuelle est valorisée.
Pas de materiel preetabli mais une transcription des enonces que les apprenants produisent [2.p.59].

La méthode silencieuse a été fondée en 1960 par Caleb Gattegno, mathématicien de formation
et apprenti de Piaget [3.p.166].

Les idées de bases de cette méthode sont: 1’apprenant est responsable de ses propres
productions, 1’enseignant est autant que possible silencieux, c’est le technicien de la langue. Pas de
programme préétabli, recours a des batonnets de couleur correspondant a des sons, et a des tableaux
de correspondances sons- lettres [2.p.59].

A la fin nous voyons que malgré que ces sont les méthodes non conventionnelles ils ont une
grande importance dans 1’apprentissage des langues étrangeres. Chaque méthode a ses priorités dans
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le développement des discours oraux.
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XULASO
Irads Qasimova

QEYRI-SORTI METODLARIN DiLLORIN TODRIiSINDO ROLU

Tezisdo xarici dillorin tadrisinds istifads edilon ananavi metodlardan va asas olaraq geyri-sorti
metodlardan danmisilir. Qeyri-sorti metodlar 1975-1980-ci illords isiq lizii gérmiisdiir. Qeyri-sorti
metodlardan Gmumi fiziki horokatlorlo dyrotmo, tobii 6yronmo, sarbast dyronmo, sakit dyranmo
metodlara diqqat ¢akilir. Osason, 6yronma saraitina vo prosesine yonoaldilon bu metodlar psixoloji
yanagmalarin torkibino daxildir. Muxtalif muolliflor torafindon osasi qoyulan bu yanagmalarin
0zlnamoxsus Ustlinliiklari vardir. Bu yanasmalari har biri todris zamani garsiya ¢ixan agirliglar
aradan galdirmaga vo sifahi nitqi inkisaf etdirmoys yoOnalmisdir. Bu metodlarin digor didaktik
yanagmalara tasiri glcli olmasa da, musllimlor onlardan mixtaslif ideyalar goturib tocriibalorinds
totbiq etmok imkanlar1 aldo edacaklar.

Acar sozlar: metod, geyri-sarti metod, sakit, kollektiv, tabii, talgin, birbasa, asast qgoyulmusg
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FRANSIZ VO AZORBAYCAN DILLORINDO FRAZEOLOJI
BIRLOSMOLORIN TODRIiSI USULLARI

Xarici dilin todris metodlar1 didaktikanin torkib hissasi olarag, ginimizs gadar inkisaf etmis,
tokmillogdirilmigdir. Bu tadris metodlarinin tokamill prosesi hamiso digget morkazindadir vo bu
sahods yeni iisullar axtarilir. Istor maktob, istorse do universitetlords xarici dilin todrisinin baslangic
nogtasi ononavi isullar olmusdur. Dillerin todris metodologiyasina asaslanan ononovi metodlar
muasir metodlarla avoz olunmasina baxmayaraq, holo do tradisionel metodun izlorini gérmoak
mumkunddr.

Xarici dilin, xususon do fransiz dilinin tadrisindo bir ¢cox metod vo Usullardan istifads
edilmisdir. Hoar bir metodun ©6ziunamaxsus Ustinliklori mdvcuddur. Mduasir dillarin  todrisi
gargivasinds uygun metod segilmasi va diizgiin yanagsma ila tadris olunan fonnin keyfiyyatini artirmaq
mumkindr. Xarici dilin todrisi vo 0yranilmasi kontekstinds fondan asili olmayaraq har bir misllimin
Oyratmok va har bir talabanin éyronma motivasiyasi énamlidir.

Xarici dilin todrisinda frazeoloji birlogsmolorin 8yranilmasi maraq doguran istiqgamatlordon
biridir. Digor dillards oldugu kimi, bu dil vahidlori Azarbaycan va Fransiz dillarinds liigat torkibini
zonginlasdiran amillardondir. Obrazliliq vo emosionalliq dasiyicisi olan bu birlogsmalar dildo muxtalif
sabablordon yaranmis vo xalqin tarixini, madaniyyatini, maisatini oks etdirir. Frazeoloji birlosmalor
grammatik, semantik v stilistik baximindan yerli vo xarixi dil¢i alimlorin axtarig obyekti olmusdur.
Azorbaycan dilgilorindon A.Qurbanov, H.Bayramov, S.N.Murtuzayev vs digar dilgilorin bu sahads
xidmatlorini geyd etmok olar. H.Bayramov frazeoloji sinonimlik va frazeoloji variantliliq haqqinda
fikirlor irali stirmiisdiir (1, s.148). Cenevroa dilcilik moktobinin an gérkomli nimayandolorindan biri
Sarl Balli (Charles Bally) frazeoloji birlogsmalori mixtolif qruplara ayiraraq “ara tip” adi1 vermisdir (1,
s.8).

Hor bir xarici dili mihitdo dyronmok daha asandir, amma miihitin olmadig1 voziyystdo xarici
dili todris edon mduollimin 6hdosino daha ¢ox masuliyyst disiir. Dil vo tofokkiiriin qarsiligh
olagosindon yaranmis vo dilin leksik bazasimi zonginlosdiran frazeoloji birlosmolorin tadrisi va
Oyronilmasi iki muxtalif sistemli dillor arasinda korpi rolunu oynayaraq tinsiyyati tokmillogdirmoys
sorait yaradir. Fransiz vo Azorbycan dillorinds fikrin badii ¢alarlarini ifado edon vo dildo six-six
isladilon frazeoloji birlogsmolorin todrisinds interaktiv, kommunikativ vo aksionel yanasmadan
istifado olunur. Kommunikativ vo interaktiv metod tolobs vo misllim arasinda iinsiyyoti foallagdirir
Vo Oyronma prosesini effektli edir. Xarici dilin dyronilmosindo kommunikativ va interaktiv metod
zoruri hesab olunur [3, s. 36]. Fransiz dilinin tadrisi metodlar1 haqqinda Henri Bess (Henri Besse) bir
cox fikirlor irali stirmiis vo mixtalif metodlar toklif etmisdir. Bunlarin igarisinde kommunikativ
metod osas yer tutur [4, s. 21-24].

Azorbaycan va Fransiz dillari ham geneoloji, ham da tipoloji baximdan farqli olduguna gora
frazeoloji birlogmalar bir ¢ox hallarda eyni mona kosb etmir. Bu zaman onlar1 miiqayisali yolla
mioayyan etmok olar. Dilgi vo metodistlor torafindon togdim olunan migayisali tadgigat Gsulu
frazeoloji birlosmoaloarin todrisindo va Oyronilmasindo 6z tohfosini verir. Dilgi alimlor frazeoloji
birlogsmoalorin torclima prosesindo mixtolif torclimo tsullari toklif edirlor (s.85,1). Frazeoloji
birlogmalarin tadrisinds bir negs torcims iisullarindan, kalka va ya harfi torclima tsulu, ekvivalent
Usulu, tosviri (deskriptiv) Gsul, analog Gsulu, antonim tarciima va s. istifads edorok miisbat naticalor
oldo edilir. Bu torcimo iisullart vo tipoloji metod frazeoloji birlogsmolorin tadrisinds qarsiya ¢ixan
catinliklori aradan galdirmagqla yanasi, adekvat tarciimays nail olmaga sorait yaradir.
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SUMMARY
Aziza Aliyeva

WAYS OF TEACHING PHRASEOLOGICAL COMBINATIONS
IN FRENCH AND AZERBAIJANI LANGUAGES

Phraseological combinations in the Azerbaijani and French languages have a broad
meaning. In these two languages with different systems, there are phraseological combinations
using hydronyms, toponyms, cosmonyms, phytonyms, zoonyms, and somatic components. The
department of phraseology has been the object of research by linguists and searches have been
conducted from various aspects. During the teaching of phraseological language units, it is
possible to overcome the difficulties encountered by using various methods, interactive,
communicative and several translation methods.

Key words: methods; interactive method; translation methods; communicative method;
phraseological combinations; Azerbaijani language; French language
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ALMAN DiLi DORSLORINDO QISAMETRAJLI FILMLOR
VASITOSILO TODRIS

Ononavi alman dilinin ali tohsil ocaqlarinda xarici dil todrisi kimi formalasdirilmasi son
dovrlorda shomiyyatli doracads doyismisdir. Belo ki, alman dili hazirda taloba markazli, tinsiyyat
yonumlu vo kompdter yénimlid hesab olunur va sosial tesiro malik olan forma vo metodlari
Xarakterizo edir.

Xarici dil kimi tadris olunan miasir alman dili tokca goster yoniimlii vo passiv olmamali, hom
da tolobalorin 6z tocriibasing asaslanmali vo aktiv xarakter dasimalidir. Liitge Christofun iddia etdiyi
kimi, bir insan biitiin hisslori ilo dyronir, linqvistik molumatlarin (audio fayllar, kompiiter videolari,
internet resurslari, yronmo proqramlari va s.) aldo edilmosi, imumilogdirilmasi vo toqdim edilmasi
ucuin ¢oxlu audiovizual markerlardon (funksiyalardan) istifads edir (1).

Bu elmi moaqalads ali tohsilds avazolunmaz olan alman dilinds qisametrajli filmlarin xarici dil
dorsi kimi istifadosinin alternativ variantlar1 haqqinda iimumi molumat verilir. Qisametrajli
filmlordan istifado todricon bir ¢ox ali moktoblords xarici dillorin todrisinin torkib hissasing gevrilib.
Bir ¢ox qisametrajli filmlor var ki, universitetds todris ti¢iin boyik potensiala sahibdir. Masalon,
madoni potensial, madoniyyatlorarasi potensial, linqvistik potensial, emosional potensial, metodoloji
potensial, medial potensiali vo tohsil potensiali. Filmdon istifade etmazdon avval tolabays asilamaq
istadiyiniz bilik va bacariglar miioyyan edilmalidir. Roche John.-a gora, miimkiin tohsil mogsadlori
asagidakilar ola bilar: 6lkonin dilini vo madaniyyatlorarasi biliklorini daha yaxsi bilmok, orijinal dili
dinlomokls basa diismok vo alman tarixinin, siyasotinin, almanlarin bugiinkii hoyatinin vo onlarin
tofsirinin global alagalorini dork etmak ti¢iin bu metod avozolunmazdir (2).

Film vasitasi i1lo alman dili darslori canli vo miixtalif ola bilor. Mediadan istifadonin monasini
va magsadini miioyyonlosdirmok, median1 segmak, mediaya baxmaq, mévzuya vo voziyyats uygun
togdimat hazirlamaq kimi meyarlar da uygun miihit ii¢iin miioyyanlosdirilmalidir.

Konkret dilds desok, bu o demokdir ki, qisametrajli filmlor dinloms vo vizual qgavramaga tohfs
verir, qisametrajli filmlor hayacan, sevinc, kador, yaziq, eyni zamanda qorxu kimi emosiyalar1 da
oyada bilor. Qisa filmlorin miisyyon mdvzularinin talobalar {i¢iin uygun olmagi moagsodauygundur,
bu vasito ilo motivasiya, maraq vo diqqot yarada bilor. Qisametrajli filmlor orijinal modaniyyat
mohsullaridir vo madoni realligi gostorir, orijinal dil niimunslarini dyronmays komok edir.

Al tohsil miisssisalorindo qisametrajli filmo baxmaq heg¢ vaxt passiv olmamalidir, yoni homiso
konkret tapsiriglar vo sonradan dyronmae gedisatinin yoxlanilmast ilo birlogdirilmelidir. Bununla bels,
geyd etmok lazimdir ki, tapsiriglarin mogsod vo funksiyalara gors boliinmasi daha moagsadsuygundur.
Universitet miiollimlori dorslorini planlagdirarkon bunu nozars almalidir.

Tolobolor xarici dil dorsi kimi alman dilinds qisa filmls islomozdon ovval Heyd bozi faydal
fikirlori nazars almagi tovsiyo edir:

1. Danisiq dili, jestlor, mimika vo durusu vahid olaraq nozors almaq lazimdir;

2. Esitmo-vizual qavrayisin idrak, gavrayis vo emosiya arasindaki slagalora osaslandigini
nazars almaq lazimdir.

Izlomodan énca miisahido tapsiriglar: (qohromanlara osaslanaraq forziyyalor irali siiriin).

[zloyan zaman miisahida tapsiriglari (miisahido edin, tosvir edin, personajlar1 giymotlondirin,
hekayonin mozmununa uygun dogru-yanlis suallar1 tortib edin. Filmin adi neco ola bilor?
Naticolorinizi miiqayiss edin. Sizco hansi basliq daha yaxsidir va s.).

Izladikdon sonra klassik tapsiriglar: (qisa film icmal, redaktora maktub, filmin davamini yazin,
forqli sonluq yazin, mévzu ila bagh panel miizakiralori hazirlayin, miisahiba yazin) (3).

Nohaysat, bir daha vurgulamaq lazimdir ki, qisametrajli film monali bir tadris vasitasi kimi qabul
edilmalidir. Qisa film orijinal, uydurma, maraqli vo havaslondirici materialdir. Qisametrajli filmlor
gonclorin colbedici hesab etdiyi mévzulari ohato edir.
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ZUSAMMENFASSUNG
Lamiya Aliyeva

LEHREN DURCH KURZFILME iM DEUTSCHUNTERRICHT

Der Einsatz von Kurzfilmen ist nach und nach zu einem festen Bestandteil des
Fremdsprachenunterrichts im Hochschulbereich geworden. Es gibt Kurzfilme, die ein groRes
Potenzial fur die Lehre an Hochschulen bieten. Mit dem Medium Kurzfilm kann der
Deutschunterricht an der Hochschule lebendig und abwechslungsreich gestaltet werden. Der folgende
wissenschaftliche Artikel gibt einen Uberblick tiber die alternativen Einsatzmdglichkeiten von
Kurzfilmen im Deutsch als Fremdsprachenunterricht, die im Hochschulbereich unverzichtbar sind.
Es enthdlt auch eine didaktische Einfuhrung und eine detaillierte Aufgabentypologie mit
Beispielformularen..

Schlusselworter: Hochschullehre, Fremdsprache, Kurzfilme, Alternativoptionen,
Aufgabentypologie

-151 -



NOSIBO ABBASOVA
Naxc¢ivan Déviat Universiteti
abbasovanesibe@gmail.com

ALMAN DILIiNIN XARICI DIiL KiMi OYRONILMOSINDO TODRIS
METODLARININ ROLU

Umummilli liderimiz Heydor ®liyevin bu fikirlorine osaslanaraq deys bilarik ki, gonclords yeni
keyfiyyatlorin formalasmasinda tohsilin boyiik rolu vardir. Ganc naslin tohsilinin diizgln toskili, eloca
do todris metodlarinin diizgilin se¢ilmasi onlarin elma yiyalonmasini daha da asanlasdirir. Malumdur
ki, hor bir elm tokamulds bir nega marholodon kegir. Alman dilinin ikinci xarici dil kimi todrisi
metodikasinin inkisafinin asas marhalalorini tohlil edarok, elmi-nazari vo elmi-praktik nogteyi
nozordon bu masalonin hamiso todris metodu masalasi olaraq qaldigini gérmok olar. Oslinds,
metodologiyanin inkisaf tarixi todris metodlarinin yaradilmasi nazoriyyssini ortaya ¢ixarir. Xarici
dillarin tadrisi metodikasinda tadris metodunun rolu homisa aparici rol kimi misyyan edilmisdir.

Osarlorindon birinds maghur Sovet psixoloqu B.V.Belyaev yazirdi: “Todris metodlar1 asas
metodoloji prinsiplorin macmusunu nozards tutdugundan, miisyyan bir todris metodundan imtina
etmok, aslinds, mlayyan tolim prinsiplorindan imtina etmok demoakdir. Kim asas todris metodunun
vacibliyini inkar edirss, o, metodikan1 monasiz bir 8yronma nozariyyasina ¢evirmays cahd edir, bu
da tolimin praktikasin1 manasiz foaliyyato cevirir”.

Miuasir metodologiya nogteyi-nazorindon todris metodu dedikdo, todris prosesinin
moqsadlarini, vazifalorini va icrasini hayata kegiron, habelos talim marhoalasine vo sortlorine uygun
olaraq onu alda etmayin yollarini va tisullarint miioyyanlosdiran taktiki talim modeli nazards tutulur.
Bu va ya digar todris metodunu ortaya ¢gixardan miiddealar arasinda bes konseptual fikir var:

1. Todris metodu asas metodoloji kateqoriya kimi tolimin taktikasi vo strategiyasinin imumi
muddoalarini tanzimloyir. Bunun asasini da nozardas tutulan metodiki gostarislorin asas ideyasi togkil
edir;

2. Tadris metodlarini formalagdiran nazori baza kimi miayyan lingvistik, psixoloji vo metodiki
konsepsiyalardan istifads olunur ki, bunlarin tahlili metodu bu vs ya digar paradigmaya ssaslanmaga
imkan verir;

3. Tadris metodunun asasinit muayyan lingvistik, psixoloji vo metodoloji konsepsiyalar toskil
edir vo bu da todrisin elmi metodlar1 sistemins asaslanir. Bu konsepsiyalarin naticosinds asagidaki
fikirlor ortaya ¢ixir;

Dil va dil materiallarinin se¢ilmasi vo toplanmasi; onlarin togqdimat formasi; toqdim olunan
materiallarin mohkomlondirilmasi tisullart; dors movzularina vo dars dovrlarine uygun olaraq dors
materiallarinin ardicilligla verilmasi.

4. Todris metodu talim mogsadlorini tonzimlayir va onlarin aldo olunmasini formalasdirir.
Secilmis tadris metodunun diizgun se¢ilmomasi onun kifayst godor effektivliyini itirmasina sabab
olur va tadris programinda miayyan edilmis parametrlords dilin manimsonilmasini ¢atinlosdirir;

5. Optimal todris metodunun moqsadlori, vazifalori, bacariglart va tadrisin marhoalasi talim
metodunun dizgun se¢imi ilo miayyan edilir.

Alman dilinin xarici dil kimi todrisi metodikasinda Umumi taktiki tolim modelini formalasdiran
Va nazari biliklar vasitasils alds edilon bir ne¢ge metod movcuddur. Bunlar grammatik-tarcims, sosial
mugayissli, kognitiv, audiolinqual, audiovizual, transformativ, kommunikativ vo s. metodlardir. Bu
todris metodlar1 bir-birindon moazmunu, totbigdoki ardicilligi, son todris materiallari, talim névlori va
s. ilo forglonir. Lakin belo deys bilorik ki, mévcud metodlar homiso onlarin mahiyyatini 6ziinds oks
etdirmir. Audiolinqual metoddan istifadeds xarici dil dorslorinds asason danisiq diline Usttnluk
verilir. Bu zaman s6hbat sifahi formada reallasan dildon gedir. Ancaq bozan belo hallarda yazili dilin
xususiyyatlorini do nozors almaq lazim golir. MUgayise zamani goriiriik ki, yuxarida adlarini
sadaladigimiz todris metodlari, masalon, torclimo, kognitiv, transformativ va sairo metodlarinin
vasitasilo alman dilinin xarici dil kimi 0yronilmasinds Azarbaycan dilinin boyiik rolu vardir. Xarici
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dil digor todris fonlori kimi start1 ana dili fonnindon gétiiriir. 9gar hor bir dil dyranan gonc 6z ana
dilino yaxs1 yiyalonibsa, 0 hor hansi xarici dili dyranarkan homin dili daha asan manimsays bilir.
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SUMMARY
Nasiba Abbasova

THE ROLE OF TEACHING METHODS IN TEACHING GERMAN
AS A FOREIGN LANGUAGE

The main stages of the development of the methodology of teaching German as a foreign
language are analyzed in the article. Research and application of teaching methods in teaching foreign
languages is always on the agenda. Teaching methods regulate learning objectives. The article shows
that improper selection of teaching methods leads to the loss of its effectiveness. In the article also it
has been dealth with the methods that form the teaching model applied in learning German as a
foreign language.

Key words: teaching, goal, training, method, audiovisual, methodological principle,
transformative, cognitive
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KOVSOR ABBASOVA
Nax¢ivan Doéviat Universiteti

QRAMMATIK MATERIALLA VERILON PROQRAM TOLOBI

Xarici dillorin tolimi qarsisinda qoyulan praktik mogsadlo olagadar olarag grammatik
materiallarin izahinda asagidaki toloblors riayst olunmalidir:

1. Qrammatik hadisalorin dyronilmasi dilin praktik monimsadilmasine xidmot etmolidir, yoni
sagirdlor kecirilon qrammatik hadisolorin vasitosi ilo diizgiin danisiq, oxu vo yazi vardisino
yiyalonmalidirler;

2. Eyni bir paraqrafda hom qrammatik, ham do leksik material olsa, avvalca qrammatik, sonra
isa leksik material izah olunmalidir;

3. Yeni grammatik hadisalor avvallards kegirilmis dil hadisalari ilo six alagads izah edilmalidir;

4. Yeni qrammatik hadisolor izahinda oyani vasitolordon genis istifado olunmalidir;

5. Yeni qrammatik hadisalorin izahi dil faaliyyatinin basqa novlori- fonetika, liigat, oxu sifahi
nitq lizro aparilan iglorlo six siiratlo alagolondirilmalidir;

6. Qrammatikanin taliminds didaktik prinsiplors omal olunmalidir.

Qrammatik materialin izahinin diizgiin toskili, onu méhkom manimsomonin asasini qoyur. Bu
maqsada nail olmagq {igiin matni va ayri-ayri ciimlalarin tartibinin shomiyyati boyukddr. Qrammatik
hadisonin forma vo mozmununun gavranilmasina xidmat edon ¢alismalar qrammatik hadisanin - onun
forma vo mozmununun basa diisiilmosi, hafizodo mohkom qalmasi, praktik foaliyystdo istifado
edilmasi ilo slagadardir. Matnin tam tohlilinin grammatik materialin tokrart zamani aparilmasi
maqsadouygundur. Sagirdlor gqrammatik hadisoni tam basa diisdiikdon sonra xatirlama calismalari
vermok olar. Xatirlama ¢alismalar1 sagirdlorin hafizasindo qrammatik hadisalorin, biliklarin
mohkomlanmasine komak edir. Xatirlama galismalart asandan ¢atina prinsipi asasinda qurulmalidir.

Didaktikanin sadodon miirakkoba prinsipine uygun olaraq, tolimin ilk isindo qrammatikaya aid
caligmalarin dinlonilmasi vo tokrar olunmasi togkil edilmali vo ¢otin ¢aligmalar, masalon: (ismin
yiyalik halinin diizoldimasi, soxs vo yiyalik ovazlarinin islodilmesi, indiki, ke¢mis vo golacok geyri-
miloyyon zaman formalariin tesdiq, inkar vo sual formalari, sifstin miiqayisa vo {stiinliik
daracolarinin diizoldilmasi vo isladilmasi va s.) tatbiq edilmalidir.

Tacriiba gostarir ki, sagirdlor dilin asas qrammatik qaydalarini bilmadikds an sads ciimlalorin
moazmununu bela gavradiqda ¢atinlik ¢okirlor. Odur ki, tadrisin ilk giinlarindon baslayaraq sagirdlora
motni qrammatik cohotdon tohlil etmoyi dyrotmoak lazimdir. IV-VII siniflor iigiin tortib olunmus
darsliklordo grammatik qaydalarin izahi ana dilinds verildiyino baxmayaraq, tolim prosesinds har iki
dilin qurulus xiisusiyyetlorindon meydana ¢ixa bilocak ¢atinliklor do nazors alinmalidir. Bels hallarda
yeni grammatik konstruksiyalar daha miifossal izah olunmali, kegmis qrammatik qaydalarla
miiqayiso edilmalidir.

Darsin qarsisinda asagidaki moagsadlor qoyulmusdur:

a. sifotin miiqayiso va iistiinliik deracesine aid materialin izah1 vo méhkomlondirilmasi;

b. dialoqun dinlonilmasi, m@vzu ilo slagodar miisahibanin aparilmast;

c. yeni leksik vo gqrammatik materialin izah1 vo méhkomlondirilmasi;

d. ev tapsiriginin izahi: dorsin tochizi: darslik, yeni grammatik materiallara aid elektron 16vhodo
olan ¢alismalar1 hall etmoak.

Yeni leksika izah edildikdon sonra elektron 16vhads olan matin dinlonilir onun mazmunu —
cavablar bir daha tokrar olunur vo nohayst, matnin ifadoli oxusu togkil edilir.

Umumiyyatlo, qrammatik qaydalarin vo konstruksiyalarin avtomatlasdiriimasinda elektron
I6vhada olan ¢alismalarin rolu boyiikdiir. Bu zaman verilon ¢alismalar1 totbiq etmoklo asagidaki
grammatik gqaydalara praktik sokilds yiyalonmok olar:

1-ci noqli ctimlads s6zlorin doqiq sirasinin avtomatlagdirilmasi. Bildiyimiz kimi, sdzlorin daqiq
siras1 climlo iizvlori arasinda olage yaratmaqda on miihiim sortdir;

2-ci komokei vo modal feillorin islodilmasi xiisusiyyati vo onlarin miixtalif ciimlo névlorinds



yeri;

3-cU soxs ovazliklorinin miibtoda, vasitosiz vo vasitoli tamamliq kimi islodilmosi. Soxs
ovazliklarinin yiyslik vo obyekt hallari,

4-cl artikllar, yiyalik va isara avazliklori. Qeyri-miioyyan avazliklorin islodilmasi vo s.

Miiasir marhalslords dilin tadrisinde miixtslif metodlardan istifads olunur. Bu va ya digor dil
hadisasinin matn daxilinds 6yranilmasinin tokca nozari cohatdon deyil, metodik cohatdon do miioyyan
ohomiyyati vardir:

1-ci dilin osas funksiyasi, hor seydon ovval, iinsiyyato xidmot etmokdir. Mahz dilin bu
funksiyas1 moatndaxili tohlildo 6n plana ¢akilir. Belo ki, matn dilin miioyyan nitq situasiyalarinda
islodilmo formasi kimi tozahiir edir;

2-Ci biz istor sifahi, istorso do yazili nitq prosesinds yalniz ayri-ayri ciimloalords yox, hom do
manaca bir-birina bagli olan bir ne¢o ciimladen ibarat daha boyiik dil vahidlorindan istifads edirik;

Burada bu vo ya digar qrammatik vasitoni yalniz hansi monalar1 ifads etmasi hallar1 deyil, hom
do bu vo ya digor qrammatik vasitonin no {i¢iin vo hansi soraitds islodilmasine xiisusi diqqot yetirilir.

4-ci tocriiba gostarir Ki, grammatik materialin matndaxilinds todris edilmasi sagirdlords rabitoli
nitqin formalagmasinda yaxs1 tosir gostorir.

Xarici dil tiglin tokmillosdirilmis orta moktob proqraminda qrammatik materialin todrisine
xiisusi yer verilir. Bu da tobiidir. Hor hans1 bir dilin gqrammatik qurulusunu bilmadon farqli olaraq,
alman dilindon isimlorin cinsi kdmokg¢i s6z olan artikl vasitosi ilo ifads olunur. Artikl eyni zamanda
ismin komiyyetini, hallarin1 vo miioyyanliyini do 6ziindo oks etdirir. ©Obotta, artiklin bltin bu
xUsusiyyatlori bir dorsda deyil, tadricon dyradilir. Isimlorin komiyystindon danisarken demok
lazimdir ki, alman dilinds isimlor miqdar sayi ilo islondikdo com sakilgisi qabul etmomasine gora
Azarbaycan dilindon asasli suratds farglonir.

Isara va yiyolik ovozliklori do Azarbaycan dili ilo miiqayise edilmalidir, ¢iinki sagirdlorin ana
dilindan forqli olaraq, bu avazliklor aid olduglari isimlar, cinsa, komiyyata vo hala gors uzlasir.

Alman dilindoki sifatlor isimls birlikds islonarken onlar cinsa, kamiyyats, hallara gora uzlasir.
Halbuki, Azorbaycan dilindo belo bir xiisusiyyat yoxdur, tolim prosesindo bu cohati sagirdlorin
nazaring ¢atdirmaq lazimdir.

Qrammatik izahi, adoton, yeni kecirilon materialin qavranilmasina hazirligin yaradilmasi ilo
baslanir. Hazirliq dovriinde Azarbaycan vo xarici dildo yeni kegirilon materialla slagadar olan
hadisolori sagirdlora xatirladirlar. Sagirdlors izah olunacaq materialla kegirilmis qrammatik material
arasinda olaqo yaratdigdan sonra yeni qrammatik material izah olunur.
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SUMMARY
Kovsar Abbasova

PROGRAM REQUIREMENT PROVIDED WITH GRAMMAR
MATERIAL

In relation to the practical issue of teaching foreign languages, the requirements should be met
in the explanation of the grammatical material. They had to acquire correct speaking, reading and
writing habits through grammatical events.
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BOLMBO 11
RUS VO SORQ DIiLLORININ TODRIiSI METODIKASI

CEYHUN BLIYEV
Naxcivan Doviat Universiteti
cealaz@gmail.com

OROB DILININ TODRISINDO MUXTOLIF TEXNiKALARDAN
iSTIFADO

Orab dili oan muhim beynalxalq dillardon biridir, an gadim yasayan dillarden biridir vo bu dil
sami dillari arasinda cari dévrds on ¢ox danisilan dildir. Bu giin 467 milyondan ¢ox insan arab dilinds
danigir. Orab dili Qurani-Karimin dili oldugu ti¢iin miisalmanlar ti¢iin boyuk shamiyyat kasb edir vo
hor kas onu monimsamolidir. ©rab dili Birlosmis Millotlor Togkilatinin rosmi dillarindon biridir va bu
dil heg bir basqa dildo olmayan dad horfinin olmast ilo segilir, ona gors dos bu dil ata dili adlanir. Orob
dili lingvistik material vo liigot baximindan on zongin dillordan biridir. insanin onu saxalondirmak
gabiliyyati ilo secilir. Bu, onun hazz aldig1 boyiik ¢eviklik vo orada ¢oxlu s6z ehtiyatinin olmasi ilo
baglidir. Orab dilini 6yratmok asan deyil, ¢linki bu dil misllimdan tadris sahasinds boyik tacriibaya
malik olmag1, orob dilini tam bilmayi tolab edir. Musllim arob dilini todris eds bilmasi (i¢in o, arab
dilinin todrisi texnikalarina tam baload olmalidir. Asagida arab dilinin tacriibomizdoan kegirtdiyimiz
todris texnikalarini asagidaki kimi izah etmays calisacagiq (1).

1. 9dabi tarclima. Talobalor oxunmus matni hadaf dildon 6z ana dillarina tarclimo edirlar.
Torclimo zamani liigat vo grammatik strukturlar dyranilir. Torcimo hodaf dil adobiyyatindan bazi
osarlorden gotiirtilmiis ola bilor vo ya misllim xiisusi qrammatika qaydalar1 vo ligati daxil etmok
Uclin diggetlo hazirlanmig bir par¢a yaza bilor. Torcima yazili, sifahi vo ya hor ikisi ola bilar.
Toloboalor deyimlori vo bu kimi sozlori horfi torcimo etmomoali, oksino onlarin monasini basa
diisdiiklorini gostaran torzds torciima etmalidirlar.

2. Oxuyub anlama suallari. Tolobolor oxudugu hissoni basa diisdiiklori hodof dilds suallara
cavab verirlor. Cox vaxt suallar elo ardicilligla tortib olunur ki, birinci qrup suallar oxunusda olan
molumatlar: tolob etsin. Ikinci qrup suallara cavab vermok Ugln tolobolor kegidi dork etmoalori
asasinda natico ¢ixarmali olacaglar. Bu o demoakdir ki, cavablar kegidin 6zlindo olmasa da, onlar
kecidlo baglh suallara cavab vermoli olacaglar. Ugiincii grup suallar talobalordon kegidi 6z tocriibalori
ilo alagandirmoayi talab edir.

3. Antonimlar/Sinonimlar. Talabalors bir sira sézlar verilir vo oxunus hissasinds antonimlor
tapmalar1 tolob olunur. Banzor bir mogq tolobalordon muoayyan sozlor toplusunun sinonimlarini
tapmagi talob etmokls edilo bilar. Yaxud talobalardan sézlor toplusunu oxuma hissasinds bas veran
kimi basa diisdiiklorino asaslanaraq miayyan etmolori tolob edilo bilor. Talobalordon kegidin ligati
ila islomoaya talab edan digar magglor do mimkindur.

4. Yaxin dillar. Tolobolora dillor arasinda uygun golon orfografiya vo ya sos nimunalarini
Oyranmokls yaxin dillari tanimagla 6yradilir. Talobalordon ham ds yaxin dil kimi goriinan, lakin hodof
dilds ana dilindan fargli monalar1 olan s6zlari azbarlomalari talob olunur. Bu texnika slbatts ki, yalniz
yaxinliq alagasi olan dillords faydali olur.

5. Qaydalarin deduktiv tatbiqi. Qrammatika qaydalar1 niimunalarlo togdim olunur. Har bir
gayda Gcun istisnalar da geyd olunur. Talabalor bir qaydani basa diisdiikden sonra onlardan onu
muxtalif niUmunalars tatbiq etmaloari talob olunur (2, s. 58).

6. Bosluglar1 doldurma masqlari. Tolobolors s6zlor ¢atismayan bir sira ciimlalar verilir. Onlar
bos yerlari yeni liigat elementlori ilo vo ya miiayyan grammatik tipli maddalarlo, masalon, muxtolif
zamanlara malik feillorin 6n sozlari ilo doldururlar.

7. 9zbarlamak. Talobaloro hadaf dilin liigati sOzlori onlarin ana dildoki ekvivalentlorinin
siyahis1 verilir vo onlar1 azbarlomoalari talob olunur. Talobalordon hamginin qrammatik qaydalari vo
feil birlogsmalori kimi grammatik paradigmalar1 yadda saxlamalar1 talab olunur.


mailto:cealaz@gmail.com

8. Sozlari cumlalorda istifads etmak. Tolobolorin yeni liigot elementinin monasimi vo
istifadasini basa diisdiiklarini gdstormak Uciin onlar yeni so6zlori islatdiklori ciimlalor qururlar.

9. Insa yazmag. Misllim talobolors hadaf dilds yazmagq iigiin mévzu verir. Mévzu dorsin oxu
hissasinin bozi aspektlorins asaslanir. Bazon kompozisiya yaratmag oavazine, talobalordon oxundugu
hissanin dagiq matnini hazirlamaq tapsirilir.

10. Ucadan oxumagq. Talobalar ndvba il hisss, oyun vas ya dialoqun hissalarini yiksak saslo
oxuyurlar. Har bir talobonin névbasinin sonunda misllim bélmasi monasini aydinlasdirmaq tigtin
jestlordan, sokillardan, realliglardan, nimunalardan va ya digar vasitslordon istifads edir.

11. Toalabalarin 6zlarinin sahvini duzaltmasi. Bu sinfin misallim talobalordon dediklari ilo
onun verdiyi alternativ cavab arasinda se¢im etmalarini tolob edarak 6zlarini diizaltmalarini tapsirir.
Bununla bels, talobalorin 6ziind islah etmasinin basqga yollar1 da var. Masalon, musllim talobays
nayinss sohv oldugunu bildirmok glin sual sasindan istifado edarok tolobanin indica dedikloarini
tokrarlaya bilor. Basga bir imkan miiallimin toloboanin dediklorini tokrarlamaq, sohvdan darhal svval
dayanmagqdir. Sonra toloba ndvbati s6ziin sohv oldugunu bilir. Bu texnikalar artirmaq olar, amma biz
osas olaraq daha effektli texnikalar1 aydinlagdirmaga galismisiq.
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SUMMARY
Jeyhun Aliyev

USING DIFFERENT TECHNIQUES IN TEACHING ARABIC

Arabic is an ancient and ancient language, moreover, it is the language of the Holy Quran,
which all Muslims must know. The Arabic language preserves the great cultural and literary heritage
left by Arab writers and scholars. The Arabic language helps the student to express himself correctly
and in a proper manner. This is because students learn and understand concepts and terminology
through them, and then they use these terms to express their ideas. The Arabic language provides the
student with a large number of vocabulary, which makes him use the language easily and easily,
especially if he desires to write poetry and literature. In this article were the most prominent
techniques of Arabic language teaching, which ensure that students are taught the Arabic language
correctly, and play their role in the preservation and development of the Arabic language and its
advancement.

Key words: gesture, picture, Arabic, dialogue, techniques
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JIOIMUJIA T'YJIUEBA
Haxuwieanckuii I'ocyoapcmeennwiii Ynusepcumem
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INPUMEHEHUWE UHTEPAKTUBHBIX METOJ0OB B ITPOLHECCE
OBYYEHMUA A3BIKY

W3yueHne HMHOCTPAaHHBIX S3BIKOB Bcerga OblI0 M OyneT MNOTpeOHOCTHIO 0OpPa30BAHHOIO
yenoBeka. MHocTpaHHbIN SA3bIK JAE€T OOJIbLIME BO3MOXHOCTU B IIOJIyYEHUM 3HAHUM, IIOMOTaeT B
OOIIIEHUH C JIIOJIbMU, FOBOPSAIIMMHU Ha 3TOM sI3bIKe. | 0BOpsI Ha HHOCTPAHHOM s3bIKe, 0€3 HOMOILU CO
CTOPOHBI, YEJIOBEK YyBCTBYET ce0st O0jiee yBepEHHO M CBOOOIHO M3JIaraeT CBOM MBICIIH.

Mertozbl 00yueHHs TIOCTOSSHHO MEHSIOTCS U COBEPIIEHCTBYIOTCS. B mocieqnue rojsl y Hac B
pecnybiiuke B BY3ax u B cpegHMX MIKOJaX YCIENIHO NPUMEHSETCS METOJ WHTEPaKTHUBHOI'O
o0y4yeHus. MeToj; OCHOBaH Ha COBMECTHOM JI€ATEIbHOCTH IIPEINoiaBaTelis U YUeHUKOB, HAaIlpaBlieH
Ha JIOCTHIKCHHE OOIIEH IIeN, MIPH STOM aKTHBHOCTH MPETOAABATENS YCTYIAeT MECTO aKTUBHOCTHU
ydalmxcs.

[IpenogaBaTens OpraHu3zyeT MpoOJIEMHbIE CUTYalluH, TOTOBUT BOIIPOCHI JJISl UCCIEI0BaHUS,
OKa3bIBa€T METONMYECKYI0 Iomolb. OCHOBHOM 3ajadyeil INpenojaBaTelis SBISAETCS CO3J1aHue
YCJIOBUH ISl MHULMATUBBI yJalllUXCsl, IOMOYb CTaThb YMEJbIM U HE3aBUCHUMBIM HCCIIEI0BATEIIEM.
VYuyamuecs, CTaIKUBasACh ¢ BOIIPOCAMU M IPOOJIEMaMu, PEeLIaloT UX B MPOLECCE CAMOCTOSITEIBHOIO
UCCIIEIOBaHMS: 1yMatoT, [IOHUMAIOT, AHAJIU3UPYIOT.

Ha ypokax 1o n3y4eHHuIo pyccKoro si3blka HHTEpAaKTUBHbIE METO/bl 00yueHUsI 00eCIeunBatOT
BBICOKYIO MOTHBAIIMIO, BEIPA0ATHIBAIOT IPOYHOCTh 3HAHUH, pa3BUBAIOT TBOPUYECTBO U BOOOpaKEHHUE.
OOyueHne OCHOBBIBACTCS HA CUCTEMATHYECKOM PAa3BUTHUU MBIIUIEHUS U HABBIKOB CAMOCTOATEIBHOTO
npuoOpereHus: 3HaHWK. Llenbl0 WHTEPAKTMBHOTO METOJA SIBIISICTCS MOTHBAIUS, DPa3BUTHE
AQHAJIUTUYECKOTO M KPUTHMYECKOIO MBIIUIEHUS, CAMOCTOSITEIBHOCTH, CaMOpPa3BUTHUA. 311€Ch
MIPOUCXOJUT B3aUMOJEHCTBHE MPENoiaBaTeNsl 1 YUEHUKOB, B3aUMOOOYUYEHHE U B3aUMOYBaKEHUE U
B3auMoInoHuManue. [Ipu Hcnonb30BaHMM MHTEPAKTUBHBIX METOJOB KaXIbIH M3  ydaliuxcs
CTaHOBUTCS aKTUBHBIM YYaCTHUKOM y4€OHOIO MTO3HAHUSI.

Metobl 00ydeHus: UMEIOT CIIEAYIOIINE XapaKTepHble OCOOCHHOCTH:

['maBHOE BHMMaHME HANPaBJIe€HO Ha (POPMUPOBAHUE JTUUYHOCTH y4alerocs.

Yuutens - 3T0 OpraHu3aTop yueOHOH ASSITEIHHOCTUA, COBETHUK U MIOMOIIIHHUK.

Bo Bpems pemienus nmpo6ieMbl yyalnuecs BHICTYNAal0T aKTUBHBIMU M CCIIEIOBATEISIMU.
VYyamuecs paboTaloT CaMOCTOSITENBHO, Pa3BUBAIOT HOBbIE YMEHUS M HABBIKH.

Ha ypoke OTHOIIEHHs yduTeNnsl M YYallMXcsl, a TAKK€ OTHOLICHHE MEXAY YyJalluHcs
CO3/1a10T YCJIOBUS AJIsl COTPYIHUYECTBA.

6. YpoKH cTpOsiTCSl HAa MHTErPaTUBHOI OCHOBE.

7. IlIupoko MpUMEHSIOTCS] HECTaHAAPTHBIE YPOKHU.

Knaccugukanus MeToI0B Ha OCHOBE BEIYyILIEH JESITeIbHOCTH, COCTABISIONIEH €ro OCHOBY:
MosroBas ataka ( «MosroBas ataka» win « Mo3sroBoil mTypm», 3X3Y, Aykmnuon, Kmacrep).
Ob6cyxnenue ( [duckyccus, «AxBapuym», Kpyrasiit cton, [lebatsl u ap).Ponesas urpa (Ponesbie
urpel, MonenupoBanue u ap). [Ipezentamus (Dcce, DkcneprHas rpynna u ap) I[IpoBenenue
uccnenoBanus (Juarpamma Benn, « JlepeBo pemeHué» u ip). MeTosl, HanpaBiIeHHbIE Ha Pa3BUTHE
nporeccoB jorudeckoro MoiuieHust (Mrpel mo mpaBunam:urpa- 3arajika, urpa- COpeBHOBaHHE) U
JOPYTHUE METOJBL.

B unTepakTuBHOM 00y4yeHHH (GOpMBI pabOTHl ydyalIMxcs - 3TO KOJUIEKTHBHas pabora, B
KOTOpPOM NpHUHUMAeT ydacTHe Bechb Kiacc, paboTa B mapax — uaeajbHas (Gopma s yueOHOro
COTPYIHUYECTBA M B3aMMOIIOMOILIY, HHANBHUAYalIbHAs paboTa XapaKTepU3yeTcsl BHICOKUM YPOBHEM
CaMOCTOSITENILHOCTH y4allluxcs, paboTa B OOJBIINX M MajbIX IpyNmax, B KOTOPBIX Ul PEIICHUs
KakoW-HuOyAb MpOOJEMbl YYEHUKH OOBEIUHSIOTCS B TPYNIbl U MPHUBIEKAIOTCS K COBMECTHOMN
JeSITENLHOCTH. 2, ¢75

ok wdPE
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WuTepakTUBHBI MeTO[ OOy4YeHHMs] NpU M3YYEHUU WHOCTPAHHBIX SI3BIKOB  SIBIISIETCS
3G(GEeKTUBHBIM U CErofHs. MeToJ He TOJbKO DPa3BUBAECT CaMOr0 Y4Yalllerocs, OH I10Ka3bIBAaeT
KOMIIETEHTHOCTh CaMOT0 MpernojaBaTeis, BhIOMparonero cambele 3()(eKTuBHbIE U COBPEMEHHBIC
METObI CBOEH paboTBhI.
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XULASO
Lyudmila Quliyeva

DIiL TODRISINDO INTERAKTiV METODLARIN TOTBIQI

Interaktiv talimin mogsadi sagirdlore 6z bacariqlarin1 anlamaga vo inkisaf etdirmoys komak
etmokdir. O zaman bilik daha suratli vo asan alds edilir. interaktiv todris metodlari talobalorin idrak
faaliyyatinin aktivlosmasing, todris materialinin miistogil gavranilmasina komok edir. Btlin bunlar
bacariqlar1 inkisaf etdirmaysa imkan verir, yani talobs oxuyacaq, axtaracaq, diisiinacok, amokdasliq
edocok. Tohsilin keyfiyyatinin yiksaldilmosindo asas amil mdioallim hazirhgidir, dil todrisindos
interaktiv metodlarin totbigidir.

Acar sozlar: tosabbiis, yaradicilig, diisiinca, miiasir metodlar, bacariq, omakdasiig
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TEACHING THE ARABIC LANGUAGE THROUGH
INTERACTIVE METHODS

Nowadays different methods are used in teaching... The best of them are “interactive method
in language”.

From the very first day when the teaching situation emerged to today, there have been formed
only 3 widely spread forms of the interaction between a teacher and student

1 Passive method

2 Active method

3 Interactive method

Every modern teacher should know how to use Interactive methods in language classes. As we
know the passive method is still practiced by some teachers. In this method, the students only listen
to the lesson and the teacher speaks. And it become stressful for students and their motivation
decreases. The development of the active method added new shades to the teaching system.

The active methods have been used in education for years. The developed countries of the world
used this method many years ago. But this method is still more widely used in the Arabic language.
The active method is already used in our educational institutions. In the active, while the teacher is
speaking every student also joins the topic discussion and there is an activity in the class. Previously
the rule was that while the teacher was speaking the student could not ask any questions or join the
discussion. That is why sometimes the student forgets the question he wants to ask while the teacher
is talking. But in the active method, they were left behind. In the active method when the.teacher
explains the topic the students express their attitude and can ask a question and the topic is explained
in a mutual way. This method is more suitable for students and teachers in terms of easy and fun
learning. The interactive method has played an important role in the world education system for some
time but developed countries no longer use this method. The educational experience of developed
countries shows that accept student-oriented interactive learning methods that accept the student as a
subject rather than as an object of learning in the classroom. In this method during the discussion
between the teacher and the student, there is also a discussion between the student. Of course, it is
important to use the interactive method in all, language lesson should be discussed. Computers should
be used, various short films should be watched, music should have listened, to, and practical work
should be done. Interactive teaching styles incorporate a multitude of goals beneath a single roof
interactive classes are designed around a simple principle. Without practical application, the student
often fails to comprehend the depths of the study material provides four basic forms:

1. Brainstorming; — Various techniques

Interactive brainstorming is typically performed in group sessions. The process is useful for
generating creative thoughts and ideas. In this process there is easy comprehension and generating
new ideas. Brainstorming allows students to compete in an interesting way.

2. Think, Pair, and share;

In this process students can ask each other questions, they can pair up to solve the problems.
They can evaluate each other on how they answer the questions and how they solve the problems in
the allotted time.

3. BUZZ SESSION

We may also request that students meet in session groups that focus on a single topic At this
process each student contributes their thoughts and ideas. It is possible to organize discussions among
students and encourage them to benefit from each others experiences. The focus is on learning how
to solve real problems,involving real people —preparing our students for life outside of us.

4. Incident process
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In this process, students can ask each other questions, they can pair up to solce the problem.They
can evaluate each other on how they answer the questions and how they solve the problems in the
allotted time.

The teacher uses different interactive methods in their classes. These methods are also more
effectively

1. Work as a team

2. Let the student teach

3. Integrate technology classroom

4. Use images appropriate to the context

Teachers usually use their experience to apply the best method during the lesson. Besides using
the correct method, teachers should be positive towards students to be motivated quickly. and as a
result of using the correct method, hight results are obtained in summative assessment.

Teachers who have the spirit to teach always approach the students indivually in the course of
the lesson and investigate which method they understand better. It creates excitement in them. In this
case, the student s desire to learn increases, and because he feels comfortable and confident, he can
easily express his questions and ideas.

Great teachers are nimble, observant, and responsive, always keeping an open mind about how
to best engage their students and got them excited about learning and that means considering trying
out different interaction styles in the classroom.
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XULASO
Miisarraf Mammadova

OROB DIiLiNiN INTERAKTIV METODLARLA OYRODIiLMOSI

Mogalads interaktiv tolim Gsullari hagginda danisilir va talsbalarin misllimdoan maksimum
molumat va biliklari manimsomok gun talim proseslorindo foal istirak etdiklori todrisin belo bir
névinos imkan vermasi hagqinda bohs edilir. Muosllimlor sagirdlori interaktiv todris metodlarina calb
etmok ¢tn muxtalif Gsullardan istifado edirlor. Dinamik vo Kommunikativ todris metodlarina
interaktiv tolim metodlar1 da deyilir. Tadris prosesinds musallim va sagirdlorin garsiliqli slagasi
vasitasilo tadris metodu formalasir. Movcud tolim sortlori daxilinds talim prosesi musllim vo sagird
arasinda imumi bilik bacariqlar1 vo dayarlori sagirdlora 6tiirmok moqgsadi dasiyan qarsiliglt slage
hesab olunur.

Acar sozlar: aktiv metod, passiv metod, effektiv metodlar, beyin firtinasi, hadisa prosesi, tadris
torzi
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RUS DIiLININ XARICI DIiL KiMi TODRISININ ONONOVi VO MUASIR
METODLARININ VOHDOTI

Miasir dévrds xarici dil bilmak madani insanin zaruri gostaricisidir. Bununla slagoadar olaraq,
xarici dillarin todrisinds yeni anlayiglar vo yanagsmalar meydana ¢ixir va tobii ki, tadrisin yeni forma
Vo metodlar tatbig olunur.

Xarici dil Oyrotmok ¢otin isdir. Forgli vaziyyatlor mixtolif tolim materiallari, forqli
metodologiyalar, fargli faaliyyatlor, strategiyalar vo yanasmalar tolob edir. Bazi xarici dil masllimlari
uzun illordir ki, sinifds todris zamani1 eyni yanasmadan istifads edirlor vo bu tsulu an effektiv hesab
edirlor. Digor musllimlor daim yeni, daha effektiv metodlar axtarirlar.

Dil basqa bir madoaniyyata niifuz etmoays, onun xarakterik xtsusiyyastlarini miayyanlosdirmaya
va forgli madaniyyat niimayandalarinin gavrayisina adekvat olan davranis ndviinii 6yranmoya imkan
veran Unsiyyat vasitasina ¢evrilmolidir. Yalniz bu yolla galacak talabalor madaniyyatloraras: dialoqun
tamhiiquqlu istirak¢ilarina ¢evrilo bilarlor. Dili manimsamoak uzun, zohmatli vo on oasas1 fordi
prosesdir.

Rus dilinin 6yranilmasi programi, digar xarici dillor kimi, grammatikanin, fonetikanin va dilin
leksik torkibinin dorindon Oyronilmasini ohato edir, lakin nozori Oyronmo 0z yerini praktiki
bacariqlarin inkisafina verir. Osas prinsip dyronmanin funksional prinsipidir. Talobalors tokca xarici
dilin asaslarimi deyil, ham da pesokar movzular ¢argivasinds va glindalik hayat voziyyatlorinds basqa
dildo maragla va diizgiin Unsiyyat qurmagi dyratmok lazimdir. Talobalor yalniz xarici dilde onlara
tinvanlanan nitqi basa diismomali, hom do homs6hbatin modaniyystine uygun galon cavab mesajini
diizgiin qurmalhidirlar. Buna goéra do dil hadisalarinin tadqiqi ilo yanasi, moadaniyyatlorin - dialog
istirak¢ilarinin  xtisusiyyatlorini, onlarin xarakterik xiisusiyyatlorini, oxsar vo forgli cohotlorini
Oyronmak lazimdir. Madani ananalarin dyronilmasi xarici dilin todrisi prosesinin torkib hissasidir.
Xarici dil dyratmak hom do soxsiyyatlorarasi {insiyyati 0yradir. Sinifdo is prosesinda tolobalor 6z
fikirlorini tosdiq etmoli vo mudafio etmoli, arqumentasiyadan istifado etmoli, cavab mesajinin
mozmununu tahlil etmoayi dyronmali vo hodof dildo dialog prosesinds qarsiligli anlagsma yollarini
tapmalidirlar. Belaliklo, 6yronma sorhodlori genislonir, bu da insanlar arasinda tinsiyyat prosesini
optimallagdirmaga imkan verir.

Mduollim dorso canliliq vo valehedicilik baxs etmok sonstino yiyalonmolidir. Gorkomli
muollimlar vurgulayirlar ki, talim-torbiya prosesinds “asas olan maollimdir: onun 6yratdiyi elmo vo
insan elmina dair biliyi, tadris metodlar1 ilo tochiz edilmosi, onlardan yaradiciliqla istifado etmok
bacarigl, biliyini daim artirmaq istoyi vo nohayat, ruhunun soxavsti miollimdir. Dilo mohobbat
Oyradila bilmaz, sevgi ancaq bulasa bilar, sevgi ancaq oyandirila bilor. Amma dilo sevgi oyatmagin
tisullarin1 bilmok lazimdir. Bu da miisllimin pesokarligidir [1].

Hazirda Naxg¢ivan Dovlst Universitetinin “Rus vo sorq dillori” kafedrasinda bir ¢ox
muollimlarimiz dilgilikds strukturalizmin banisi L.Blumfildin metoduna sadiqgdirlor. Onun fikrino
gora “dili bilmoklo onu istifado etmak arasinda forq var. Oyranilon dildo danismagi bacarmaq yalniz
praktika masaloasidir” (1).

Birbasa metodla tadrisin metodoloji prinsiplori asagidakilardir:

« Sifahi nitg Oyronmonin asasini toskil edir, ¢linki har bir dil 6z tobistina gors saslidir vo aparict
yeri sas va kinestetik hisslor tutur ki, bunu psixologiya siibut edib;

*Ana dilin va torclimonin xaric edilmasi. Bu movge neogrammatiklorin aragdirmalarina
osaslanirdi ki, hor bir xalqin 6ziinomoxsus diinyagdriisii, anlayislar sistemi oldugundan ana dilinin
s0zlori hacm baximindan 6yranilon monali s6zlorlo Ust-lsta diismiir, miixtolif anlayislar ifads edir vo
s. dilda aks olunur;

* Nitgin sas torofino yiyalonmok sifahi tinsiyyat Ug¢ln ovazsiz sort oldugundan fonetika vo
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tolofflizo xtisusi 6Gnam verilirdi. Dilin sas tarafinin tadgiqi asasinda bu gonasts golinmisdir;
* Birbasa metodun niimayandolori sézlorin yalniz kontekstdo dyranilmasini tdvsiys edirdilor
[2];

* Bu Usuldan istifads etmoklo grammatikanin induksiya asasinda dyranilmasi toklif edilmisdir.
Yaxs1 Oyronilmis motn osasinda sagirdlor matn Uzorinde miisahidslor aparir vo ondan gaydalar
cixarirdilar;

Bu tisul usagin ana dilinds danismagi 6yrandiyi eyni prinsips asaslanirdi. Qrammatik material
izah edilmir, dilin istifado normalar1 standart ciimlolorlo yadda saxlanilir. 9Osas vazifa nitq
faaliyyatinda avtomatizma nail olmagdir. Bu todris metodu s6zlo movzu arasinda ana dilino zehni
torciimadan yan kegcmoklo birbasa slage yaratmaga ¢alisirdi. Buna gora do onun ad1 birbasa iisuldur.
Bu Gsulla xarici dil darslori hom mdaollimin, ham do talobalorin daimi foaliyyati ilo son daracs
intensivdir. Birbasa metodun niimayandslorinin ndgteyi-nozarindon xarici dil hartoraofli vo sistemli
sokildo todris edilmalidir, ¢linki onlarin fikrinco, ana dilinin dyronilmasinds oldugu kimi eyni
psixoloji va fizioloji ganunauygunluqlara asaslanir. Dil foaliyyatinds asas rolu tafokkiir deyil, yaddas
Vo hisslor oynayir. Birbasa metodun totbiqi zamani sagirdlarin ana dilino asaslanmadan dilin leksik
vahidlori ilo grammatik strukturlart vo onlarin monalar1 arasinda birbasa slagoalorin yaradilmasi
nozards tutulur.
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PE3IOME
Hypwuna I'an6epoBa

EAUHCTBO TPAAULIMOHHBIX U COBPEMEHHBIX METO/10B
IMPEITIOJABAHUSA PYCCKOI'O A3bIKA KAK HHOCTPAHHOI'O

B cratbe roBopuTcs 0 NpsAIMOM MeTO]1e 00yUeHHUsI HHOCTPAHHBIM SI3bIKaM, 0COOEHHO PYCCKOMY.
OTO0 TpaJAULIMOHHBIA MeTo 00ydeHHs A3bIKYy Mo B. 'ym0Oonbay, KOTOpBIM HCIIONIB3yeTCs MHOTUMH
[IPENOAABATENIAMU U JAET IOJIOXKUTEIBbHBIE pe3yibTaThl. B cTaThe NEepeyucieHbl METOIUYECKHE
MPUHLIMIIBI OOyYeHUs MPSAMBIM METOJOM, KOTOPBIM TaKXe pPYKOBOJCTBYIOTCS IpernojaBaTesn
Wuoctpannoro ¢akynsrera HI'Y.

Knwouesvie cnoga: unocmpannulii A3viK, 00yyeHue, uUHOUSUOYANbHBIL MEMOO, NeKCUYEeCKUll
cocmas A3vblKa
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HEKOTOPBIE HAIIPABJIEHUSA METOJOJIOI'MU OBYYEHUA
NHOCTPAHHOMY A3BIKY

B HacTosi1ee Bpemsi AMHaMHUYECKUE IPOLIECChI, TPOUCXOIAIINE BO BCeX chepax KU3HU HALIEro
o0IIecTBa, BBIABUTAIOT HA NEPBbI IUIaH NpoOJIeMy pa3BUTHS AaKTHBHOCTH 4YeJIOBEKa M €ro
tBOpuecTBa. B «Konmenmuu oOmero oOpa3zoBanusi B A3sepOaifpkaHckoir  PecmyOnmkey
(HammonanbHbli yueOHBIN TU1aH) (OPMUPOBAHHUE U 0OECTIEYCHUE IEATEILHOCTH JETel 1 MOJIOJICHKH,
co3/laHie HeOOXOAMMBIX YCIOBUH I UX Pa3BUTHs Kak CyObEKTa paccMaTpUBAETCs KaK Ba)KHBIM
¢daxTop. @opmer u MeToabl 00yueHust B «KoHuenuuu obmero odpasoBanus B AzepOaiimxaHCKoOi
Pecny6nuke (HanumonanbHas yuyeOHas mporpaMma)» OCHOBAaHbI Ha JEMOKPAaTHYECKUX U
TYMaHUCTHUYECKUX MpuHIUnax. OOmeHannoHaIbHbIN JTuaep azepOaipkaHckoro Hapoja [eimap
AnueB cka3all B OJHOM U3 CBOUX BbICTyIJIeHUH: «Llenpb Hamero o6pa3oBaHus CEroHs — AaTh 3HAHUS
JETSIM U MOJIOZIOMY ITOKOJIEHHIO, TOATOTOBUTH UX K Oynymemy. Ho npu 3Tom BakHeHIIel 1ebio
aBisieTcs (OpMHUpPOBaHME JIOCTOMHOrO wieHa a3epOaipPkaHCKOro oOliecTBa, IpaxJIaHUHA
AzepOaiiypkana. Mbl 3HaeM, 4TO B COBPEMEHHOE BpEMsI HEBO3MOXKHO IPEJCTaBUTh BCECTOPOHHE
pa3BUTHIN IEpCOHAl, JOCTOWHBIA MHUPOBOTO YpOBHs, 0€3 3HaHUS MHOCTpaHHOIO s3blka. KoHewHo,
MOHATHE MHOCTPAHHOTO SI3bIKA OU€Hb CUIIBHO 3aBUCHT OT LIEJIH, KOTOPYIO MBI TIepel COOOW CTaBHM .
C KaxJ1pIM JIHEM Bce 00JIbIle U OOIbIIE O/IMH SI3bIK CTAHOBUTCS CPEICTBOM OOILEHHS BO BCEM MUPE,
4TOOBI JIFOJM MOTJIM TPHOOLIMTHCS K COBPEMEHHON MHpOBOW nuBwim3anuu [1]. DTo He oueHb
IIpaBWIbHAs MBICIIb, BEAb HU OJHO M3 OCYAApCTB, BXOMAMX B EBpOCOr03, HE BBICTYNAET 3a TO,
9TOOBI OTJHABaTh MPUOPHUTET SI3BIKY TOW WJIM WHOW HauuWu. B CBs3M ¢ 3TUM mpuoOIIeHHE
MHOCTPAHHOTO $3bIKA K HALIMOHAJIBHBIM M OOLIEUYEIOBEUECKUM IIEHHOCTSM CIIY>KUT BOCIUTAHUIO
CaMOCTOSITENIbHOM JIMYHOCTH, KOTopass OyneT urparb pojb B (OPMHUPOBAHUU U Pa3BUTUHU
rpaxJaHcKkoro obimecTBa. B Hacrosiee BpemMs METOIMKH H3YYEHHUS sI3bIKa MHOTOYMCICHHBI U
pa3zHooOpa3Hbl. Llenb urpaer kiroueByro posib B U3yU€HUU s3bIKa. B TO jke BpeMs cieayeT oKuaaTh
IIPONOPLIMY B WM3YyYEHUHU S3BIKOB. B CBS3M € 3TUM HHOCTpPaHHBIA A3BIK CIEAYET IpeNnojaBaTh
MOJIPOCTKAM M MOJIOJEKH TaKUM OOpa3oM, 4TOObI OHM MOIJIM HAWTU CBOW IyTh B COBPEMEHHOMN
#u3HU. O0ydeHre NHOCTPAaHHOMY SI3bIKY HOCHUT LieJIeHaIIpaBJIeHHbIN Xapakrep. Jpyrumu cioamu,
HE00XO0AMMO J]aTh MIKOJIBHUKY 0a30Bble 3HAHUS U CO3/1aTh JUISl HEr0 BO3MOXKHOCTh HATH CBOM MyTh
B COBPEMEHHOM XM3HU. B yacTHOCTH, M0 OKOHYaHUU 3TOTO 3Tara MOJPOCTKU U MOJIOIEKD JOJKHbI
ymeth: . I. YcTHOE 1 muchMeHHoe o0I1IeHre Ha IBYX HHOCTPAHHBIX A3bIKaX B MIOBCEHEBHOM )KU3HU;
MunuctepcTBo oOpazoBanus Azepoaitpkanckoit Peciyomuku 92 1I. CamocTosITeIbHOE TTOBBIIICHHE
YPOBHS 3HaHMM B TOM MJIM WHOM HaIpaBlIeHUU (AayJUpOBaHHE, TOBOPEHHUE, UTEHHE, MUCHMO,
kynbrypa); III. WHTerpauust B pa3iauuHble KyJIbTYypHbIE WM COIMOKYJIBTYPHBIE KOHTEKCTHI.
OcHoBHOM 3amaueil oOpazoBaHMs Ha 0a30BOM YPOBHE SIBJISETCSI PYKOBOJACTBO MOAPOCTKAMHU U
MOJIO/IBIMH JIIOJIbMU B TPHUHSATHM BaXKHBIX pELIEHUI M BBHIOOpE HampaBieHHs (BKJIIOUEHUE B
aKTHBHYIO H3Hb, TIOJIy4eHHE TPO(HECCHOHANBEHOTO 00pa30BaHusl, NOBHIICHUE KBamH(uKamn) [2].
g sToro B 00pa3oBaTENIbHONM METOAMKE JOJDKHBI MPUMEHSTHCS CTpPaTeTHH, PAcKphIBAIOIINE
0COOEHHOCTH TOTEHIMajla TMOAPOCTKOB M  MoJjoAaexu. HeszaBucumMo 0T TOro, Kakue
npodeccuoHanbHble cQepbl AeITeIbHOCTH BHIOEPYT MOAPOCTKH U MOJIO/IEKb, HMHOCTPAHHBIN S3BIK
OyzeT HeoOXOAMM MM U KaK CpeICTBO 00OTraIleHus 3HaHUH, U KaK CPeJICTBO 0OMEHa OMbITOM. Takum
o0pa3om, 11eJ1b 00yUeHUsI HHOCTPAHHOMY SI3bIKY COCTOUT B TOM, UTOOBI 1aTh MOJIOABIM JIFO/IIM TaKue
3HaHUS, KOTOpBIE IO3BOJIAT MM TOBOPUTH Ha JIBYX M 0oJjiee MHOCTPAaHHBIX s3bIkax. Bo Bpems
00yueHUs1 THOCTPAHHOMY SI3bIKY MOJIOZIbIE JIFOJIU JIOJIKHBI UMETh BO3MOKHOCTh BOWTH B UYKOU MHp,
OTKPBITh Ui ce0si MHBIE MpaBWJia U TPAAULUH KU3HM, MOHATH MHbIE IIEHHOCTH M MEHTAJIUTETHI.
Taxum 00pa3oM, ycnemHoe oO1eHre 3aBUCUT HE TOJIBKO OT HaBBIKOB Pa3rOBOPHOM pedH, HO U OT
CMOCOOHOCTH TIOHUMAaTh M YBaXaThb pPa3JIMYHbIe KyJIbTYpHble TeMbl. VIMEHHO HampaBieHue
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«MEXKYJIBTYPHOTO JHAJIOTay CIYXHUT (OPMUPOBAHHMIO STHX YMEHMHA M MOAXO0J0B. BHumanwue
MOJIOIKH COCPEAOTOYEHO Ha OCOOCHHOCTSAX 3apyOeXHOW KyJabTYphl. MOJOABIM JIHOASIM
MPEJOCTABIISACTCS BO3MOXKHOCTh BBIPA3UTh CBOW COOCTBEHHBIM IMOJXOJ, HAWIyYIIMM OOpa3oM
BBIPa3UTh CBOM KYJIBTYPHBIH ONBIT M CBOM PEAKIMM Ha OKPYKAIOUIIYI0 Cpeay. DTO IO3BOJHT
MOJIOJICKU OBITH O0JIee TepPIUMON K ce0e 1 Jpyrum.
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SUMMARY
Ramziyya Askerova

SOME DIRECTIONS OF METHODOLOGY OF FOREIGN
LANGUAGE TRAINING

Methodology of foreign language teaching Summary The article is about the methodology of
teaching foreign languages. According to the article, the methodology of teaching foreign languages
should be conducted in such a way that teenagers and the young learners are provided with basic
knowledge, which gives the young learners a chance to relate to themselves, and the others around
them, tolerantly.

Key words: Germany, integration, knowledge, language, teaching, methodology, National
Curriculum

- 165 -



SALMAN OLIYEV
Naxc¢ivan DOvlat Universiteti
salmanaliyev345@gmail.com

FARS DILININ TODRIiSI ZAMANI SEIRDON iSTiFADONIN
SOMOROLILIYI

Xarici dillorin tadrisindo muxtalif adobi motnlordon istifado homiso dilsiinaslarin, miallimlorin
va dil dyronanlarin diggetini calb etmisdir. Azarbaycan dili vo adabiyyati ixtisasinda fars dilinin
todrisi zaman1 adabi matnlordan, xtsusan da seirdan istifads talobalords 6yrondiklori xarici dilin aktiv
sokilda istifadasini tomin edir. Seir dili hesab olunan fars dilinin istor klassik seirlarindan, istor dil
baximindan daha sado olan miiasir seirlorindon istifado edarok dil darsinin toskili tolobalora fars dili
Oyratmokls yanasi, onlarin adabi tohlil gabiliyyatlorinin inkisafini da toamin edir.

Xarici dil todrisindo adobiyyatdan istifado orta asrlords yunan vo latin dillarinin dyranilmosi
uUcln istifads olunurdu. Qeyd etmak lazimdir ki, bu dévrds xarici dillarin 6yranilmasinds har hansisa
bir miayyan metoddan istifado edilmirdi. Bundan alavs, on dordlnci osrdon baslayaraq Osmanl
imperiyasinin orazisinin genislonmasi ilo fars dili (islam diinyasinin ikinci dili) diinyanin miixtalif
bolgalorinds yayildi va klassik fars adobiyyatindan fars dilinin tadrisi prosesinds doars vosaiti Kimi
istifado olunmaga basland: [5, s.201].

Odobi matnlarin dilinin yeni talabalor tgiin ¢atinliyi va dil tadrisinds vaxtin az olmasi nazars
alinaraq odobi matnlorin vo seirlorin dil todrisi prosesinin bir pargasi halina gatirilmasi effektiv
naticonin aldo olunmasi {iglin an mogsadouygun metodlardan biri hesab oluna bilar. Dil todrisi
metodlarinda daim yenilik axtarigi darslords sada seirlorin va adobi motnlarin istifadoasina gatirib
¢ixarmigdir. Tadris prosesi zamani istifads olunan seirlarin hocminin boyiik olmamasi, segilon seirin
tolobanin saviyyasina uygunlugunun daqiglosdirilmasi, seirlorin talabalarin diggstini calb etmasi,
dors prosesinds toloboalorin har dord dil maharatinin aktiv sokildo islotmasi vo seirlorin oxunmasi
zamani kulturoloji mosoalalorin vurgulanmasina digqot edilmalidir [1, s.199-200].

Odobiyyat talabalarinin seirlor vo adabi matnlor vasitasilo xarici dil dyranmalarinin dil gavrama
vo Oyrondiklori xarici dilin aktiv istifado zominlarinin sahidi olmalar1 onlarda dil bacariglarinin
formalagdirilmast ilo yanasi, ham da bir ndv stimul yaratmagi hadaflayir [2, s.6]. Fars dili 6yronarkon
seir oxuyan adabiyyat talabalari bu doarss 6z ixtisaslarinin bir pargasi kimi yanasirlar. Dars prosesinin
seir lizarinds qurulmasi tolobalords odobi analiz bacariqlart formalagdirir, oxuduglar seir haqqinda
hom dors prosesi zamani, hom do 6z aralarinda fikir miibadilasi aparmalar1 miibahiso bacariglarini
inkisaf etdirir, oxudugqlar1 seirlordon 6zlorina, seirdon basqa bir adobi matns va seirdon otraf alomo
olan bagliliglar1 tahliletma gabiliyyati qazanirlar [3, s.6-7].

Dil todrisinds seirdon istifado xisusilo adabiyyat tolobalorinds stimul yaradici xiisusiyyati ilo
birlikda, ritm va musiqisi ilo do adabiyyata maraqli olan talobalarin dillorinds 6zlins yer tapir. Belo
ki, seirlordoki sozlorin ahongdarligi yeni sz vs ifadslorin daha rahat vo tez yadda galmasina sobob
olur. Bu zaman dil tadrisinds tez-tez rastlagdigimiz oazbarlomo problemlari rahat vo ayloncali bir
forma alir [7, s.112].

Baxmayaraq ki, seir, xiisusilo fars seirinin dili yeni dil dyronmoys baslayan tolobolor igiin
cotinlik yarada bilor, lakin tolobslor qrammatik qaydalar1 vo yeni sozlori dil kitablarindan
Oyronmokdanss, seirlordon Oyronmoayi daha rahat vo oyloncali hesab edirlor [4, 5.97-98]. Dil
Oyroniminds oan muhim maosalo stimul hesab olunur. ©dobi motnlor vo seirlor do bu baximdan
tolobalori, xususile adobiyyat talobalarini dil dyranmokds maraqli edir [6, s.489].

Azorbaycan dili vo odobiyyati osrlor boyu fars dili vo adabiyyati ilo qarsiligh slagslords
olmusdur. Bir ¢ox boyiik Azarbaycan sairi 6z asarlorini fars dilinds golomo almigdir. Digar tarafdan
fars dilinin dilimizo tosiri naticasinds tlirkco yazilmig seirlordo do fars s6z vo ifadalorinin olmasi
Azorbaycan dili va adabiyyatt miiallimliyi talobalarinin fars dilini 6yronmalarini zaruri edir. Bu dilin
tolobalora dyradilmasi zamani adobi matnlar va seirlordon istifads tolobolorin darss daha ¢ox maraq
gOstarmasi vo seirlorin odabi tohlili prosesi zamani qrammatika vo yeni sozlorin dyronilmasinin
aylancali hal almasini tamin edir.
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SUMMARY
Salman Aliyev

EFFECTIVENESS OF USING POETRY IN TEACHING
FARSI LANGUAGE

The presentation of poems and short literary texts as teaching material to students of the

teaching field of expertise of the Azerbaijani language and literature in the Persian language
classrooms can be regarded as one of the most significant criteria ensuring the effective arrangement
of instruction. Poems that facilitate the process of language acquisition with their rhythm and
harmony are examined to have a dual effect on pupils' linguistic skills and analytical abilities.

Key words: poem, poetry in foreign language teaching, literature, Persian literature
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INPUMEHEHMWE UHTEPAKTUBHBIX METO/I0OB B OBYUEHUU A3bIKA

Pa3BuTtHe oOmecTBa M COIMATBHO-d)KOHOMUYECKHUE H3MEHEHUS, MPOHMCXOJAIINE B MHpE,
MPUBOJAT K OKOHYATEJIBHOMY IEPECMOTPY MECTa U POJIM HHOCTPAHHOTO SI3bIKa B JKU3HH H
NEeSATEIPHOCTH 4eloBeka. B cucrteme o00pa3oBaHUs 3HAUUTEIBHO TOBBIIACTCS 3HAUYCHHE
WHOCTPAHHOTO $3bIKa, BIMAIOIIETO B CBOIO O4Yepelb Ha MEPECTPOilKy MPHUOPUTETOB B
npodeccHoHAbHON AesITeNbHOCTH TieaaroroB. Llenbio 00y4eHHss MHOCTPAHHOMY SI3BIKY SIBIISICTCS
(GbopMUpOBaHHUE y CTYAEHTOB S3bIKOBOW W COLMOKYJIBTYPHOH KOMIIETEHIIMH, MOATOMY BasKHBI
POOJIEMBI B TTPOOJIEMBI METOIMKYU 00ydeHwus. [jis oO6ecrieueHnst BRIOTHEHUS HEOOXOIUMBIX 33]1a4,
a Takke MOCTPOEHUsI KaueCTBEHHOH U 3 (deKTUBHOIN cucTeMbl 00pa3oBaHus B 00pa30BaTEIbHOM
YUPEKIECHUN HEOOXOJUMO HCIOJb30BaTh MHHOBAIIMOHHBIE METOJbI, JOCTYITHBIE M TIOHSTHBIC
COBPEMEHHOMY HOKOJICHUIO.

OmHuM U3 TakKMX METOJIOB SIBIIETCS NMPUMEHEHHE WHTEPAKTUBHBIX ()OPM U METOJOB B
00y4eHUU MHOCTPAHHOMY S3bIKYy. HTEepakTHBHOE 00yueHHEe — 3TO BUJ aKTUBHOTO OOydeHUs, IpU
KOTOPOM CTYJICHThI B3aUMOJICHCTBYIOT C YUUTEIIEM U IPYT € APYroM [2, c. 44-46].

Cospemennblie uccnenonarenu ['ansckoBa H. L. [1, ¢.21-32] u [Tonat E.C. [3, ¢.74-76] B cBOUX
paboTax yTBEp)KIAIOT, 4YTO HCIOJIb30BAHWE HWHTEPAKTHBHBIX METOJOB OOY4YCHHS IIOMOTaeT
yyaliuMmcsl JIydlle yCBauBaTh MpOrpamMmy, MpHOOpeTaTh KOMMYHUKATHBHBIC HAaBBIKM Ha
WHOCTPAHHOM $I3BIKE, 3aKPEIUISTh JIGKCUKO-TPAMMAaTHUUYECKUE 3HAHUS, a TAKKE€ MMOMOTAaeT CHU3HUTH
00s13Hb MHOCTPAHHOTO SI3bIKAa U Pa3rOBOPHBIN Oaphep.

[lepBoe wucCMOIB30BaHME WHTEPAKTUBHBIX METOJOB HAUYAJOCh C HATJIAIHBIMU TOCOOHUSIMU,
IIaKaTamu, KapTamu U MojenssMu. CeroHsi COBpeMEHHbIE TEXHOJIOTUU IIOMOTAIOT CIETaTh IIPOLIece
oOydyeHus: 0Oojiee HMHTEPECHBIM U KAueCTBEHHBIM, 32 CYET UCIOJIb30BAHUSA CIIEIYIOIINX
WHTEPAKTUBHBIX CPEJCTB: HWHTEPAKTHBHBIE JOCKH, TaOJETKH; KOMIBIOTEPHBIE TPEHAXKEPHI;
BUPTYaJIbHBIC MOJIENH; TUTA3MEHHBIE MMAaHENN; MPOEKTOphl U T.A. VHTEepakTUBHOCTH B OOYYCHHH
MO3BOJISIET PEIIATh CIAEAYIOIINE 3a0auH [4]:

1. [lepexom OT TPE3CHTAIIMOHHOTO  W3JIOKEHHUS  MaTepualia K  HUHTEPAKTUBHOMY
B3aUMOJICHCTBHUIO C BKJIFOUYEHUEM JIOTUKH U MOTOPUKH.

2. DKOHOMUSI BPEMEHH, TaK KaK HMCIOJIb30BAaHHE MHTEPAKTUBHBIX WHCTPYMEHTOB, JUarpamm
YUHUTEIISI, PUCYHKOB | T.JI. TIO3BOJISIET HE UCIIOJIB30BATh CTAaHAapTHBIE 00yUYaOIINe TOCKU, KOTOPHIE B
HEM YETKO OIHCAHBI.

3. Ynyumenue 3¢GQGEKTHBHOCTH TPEMOJAHECEHUsS HYKHOTO MaTepuajga, TaK Kak
WHTEPAKTUBHBIE CPEACTBA BKIIFOYAIOT MAKCUMAJIbHOE KOJIMYECTBO CEHCOPHBIX CUCTEM CTY/ICHTA.

4. Jlerkast u Ka4yeCTBEHHAsl OpraHU3aIis TPYIIOBOM pabOTHI WM UTP, MO3BOJISIONIAS BOBJICYb
B 00y4YeHHE BCIO ayJUTOPUIO.

5. Ycranosnenue Oosee TiyO0OKOW KOMMYHHKAIIMA MEXIY CTYJACHTAMH U TMPENoJaaBaTesieM,
YTO MOJOXUTEIBFHO BIUSET HA 0OCTAaHOBKY BHYTPU KOJIJIEKTHBA M CHOCOOCTBYeT Oojee OBICTpOit
MIPUBBIKAHUIO CTY/ICHTOB K HOBBIM 3a/1auaM.

Oco0eHHOCTh MHTEPAKTUBHOTO METOIa O0yUEHUS 3aKTFOYAETCS B TOM, YTO ATOT METO]T ITUPOKO
1 BCECTOPOHHE BJIMSET Ha CTYJEHTOB B IIpoliecce 00yyeHus:

1. Takue METOBI, KAK MO3TOBOM MITYPM, OOCYXKACHHE, pPa3bIrPhIBAHUE PA3IUYHbBIX CUTYaIIHi
COJICUCTBYIOT O0Jiee OBICTPOMY BKIIFOUCHHIO B 3aHITHE. B

2. Knacrepbl, MeTO/T aKTUBHOTO UTEHUS, TUCKYCCHH, PACIIUPEHHBIE JIEKIIUU, UTPHI BXOJAT B
BEIYIIYIO YaCTh METOAA.

3. Jna monydeHus: oOOpaTHOM CBSI3U, YMECTHO HCIOJIb30BaTh MPHEMbI THUIA «HEOKOHYEHHOE
MpeIJIoKEHUEY, ICCe, CKa3Ka, MUHH-ICCE.

WHTepakTHUBHBIE TEXHOJIOTUM OOyUYeHHUs MAENSATCS HAa WHANBUAYyAJIbHBIE M TpymnmoBbie. B
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MIEPBYIO IPYIILY BXOJAT yueOHbIE M MPAaKTUYeCKHE 3a4aHusl. K TpynmoBbIM TEXHOIOTHSIM OTHOCSATCS:

oOcyxaeHue (AUCKyCcCuu, nedaThl, KEHChI, aHAIN3 CUTYaIluH, pa3pab0TKa MPOEKTa); UTPOBBIC
- ICJIOBBIE, CIOKETHO-POJIEBBIC, TUAAKTHYECKHE, Oecebl (MHTEPBbIO), HTPOBBIC CUTYAllUU U IPYTOE;
METObI O0YYCHUS - ICUXOTEXHIUUECKUE UTPhI, BCE BHIIbI TPCHUHTOB.

WuTepaktuBHOE  OOy4YeHHE  CIIOCOOCTBYET  TOBBIUICHWIO  AKTUBHOCTH  YYaIlIUXCH,
COCTSI3aTEIILHOCTH U YMEHUs paboTaTh B KOMaH/Ie, JOPMHUPYET CIIOBAPHBIN 3a11ac ¥ TPaMMaTHUECKUE
HaBblki. OHO TOMOTaeT YYHWTEII OJHOBPEMEHHO peIIaTh BOCIUTATEIbHBIC, Pa3BHBAIOIIUEC WU
COLIMANIbHBIC 3a7[a4M, YTO JIOKA3bIBAET MOJIE3HOCTh BHIOOpA TaHHOT'O METO/1a O0yUYCHHUS.

[TomBoist MTOT BBIIECKA3aHHOMY, CIEAYET OTMETUTh, YTO HHTEPAKTUBHBIC METO/IbI SIBJISTFOTCS
COBPEMEHHBIM U 3((EKTUBHBIM [JOMOJHEHHEM K TpaJulUOHHOW (opme OOyd4eHHS M MOTYT
CIIOCOOCTBOBATH 0o0Jiee OBICTPOMY H JIYUIIIEMY OCBOSHHIO ITPOTPAMMBI.
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XULASO
Zeynab Mammadova

DIiL TODRISINDO INTERAKTiV METODLARIN TOTBIQi

Maqaladas tohsilin miiasir marhalasinds an aktual olan interaktiv forma va tadris metodlarindan
istifado etmoklo xarici dilin tadrisinin xiisusiyystlori miizakirs olunur. Maqalads geyd olunan {isullar
onlarin todris prosesinds praktiki totbiqi {i¢iin asas ola bilor.

Agar sozlar: interaktiv talim, interaktivlik, grammatika, tadris metodlar, leksik vo qrammatik
bacariglar
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CAJATI'AT PACYJIOBA
Haxuwieanckuii I'ocyoapcmeennwiii Ynusepcumem

TPEBOBAHMUSA K OIIEHKE HABBIKOB PYCCKOI'O A3bIKA

OnHOM M3 BaKHEHIIMX KOMIIETEHIMH B OOYYEHHUM S3bIKY SIBISIETCS INIYOOKOE OBJIAJCHUE
pycckuM s361KoM. OOBEKTUBHAS OIICHKA JTOCTHKEHUN YUAIUXCSl CYUTACTCS OTHOM U3 COBPEMEHHBIX
00pa30oBaTeNbHBIX MapaJurM B S3BIKOBOM OOyYeHMH. A TIJIaBHBIM (PaKTOPOM 3TOro KadecTBa
SBJIAETCS OOBEKTUBHBIM IPOLECC OLIEHKH, KOTOPBIM IPABWIBHO ONPEIENAET YPOBEHb H3YYEHUs
pycckoro s3blka. OCHOBHOM LeNbl0 JAHHOTO Te3Mca SBISETCS UCCIEel0BaHHE IpoliieMm,
BO3HUKAIOIIMX MPU OLIEHKE 3HAaHUN U YMEHHMM CTYJEHTOB II0 pyCCKOMY sA3bIKYy. OIleHKa — OMH U3
CaMbIX CIIOPHBIX BOIIPOCOB B IIPENOJAaBaHUM s3bIKa. Llenb cocTouT B TOM, 4TOOBI IPEONOJIETh
pOoOJIEMBI U HEIOCTATKU, C KOTOPBIMH CTAJIKMBAIOTCS CTYACHTHI B 3TOH 00J1aCTH, a TaK)Ke OOBSCHUTD
MPUHLUIIBI MEXAYHAPOIHON OLIEHKU M HOBBIE CTPATErHH.

OneHka pyccKoro s3bplka B SI3bIKOBOM OOYYEHHMM - 3TO MEXaHHU3M ONPE/ENICHUs TOHUMaHUs
y4yallUMHUCS SI3bIKOBBIX HABBIKOB, Lesiel Oyaylmiux HampaBieHuil oOydenus. Ilon pasButuem
PYCCKOTO sI3bIKa MIOHMUMAETCS yueOHasi mporpamMma, y4eOHBIN IiaH, yueOHUKH, HHpacTpykTypa u
pe3yabTaThl FK3aMEHOB KaK OCHOBHBbIE 1ienu. CienyeT noa4epKHyTh, YTO MH(POpMAIUI O KayecTBe
MIpEeNnojaBaHusl U MTOTOBBIX JOCTM)KEHUSAX Yy4YalluXcs JOBOAUTCA /10 POJIUTENIEH, ydaluxcs Hu
yUUTEJIeH TOJNBKO MO pe3yibTaTaM OLIEHUBaHUs. B cBA3M ¢ 3TUM MH(pOpMalMs, MOIydyeHHas NpU
OLIGHKE TI0 PYCCKOMY SI3bIKY, B OCHOBHOM 0Oa3upyeTcsi Ha CyMMAaTHBHOM OIIEHKE IPHOOpETEHUs
OCHOBHBIX SI3bIKOBBIX HAaBBIKOB. VccienoBarenu, u3ydarolue 3Ty 00JacTb, BUAAT NPUMEHEHUE
HOBBIX OIICHOYHBIX MEXaHHW3MOB B OOYYEHMM PYCCKOMY f3BIKY B Pa3BUTHUU HABBIKOB YCTHOH U
NUCbMEHHOMN peun. OLleHKa IPyTruX HaBbIKOB, TAKUX KaK JIOTHYECKOE 3aBepIICHUE IIPU ay JUPOBaHUH,
AQHAJINTUYECKUI aHaJU3 HaBBIKOB YTEHUS, CUHTE3 B aKaJEMUYECKOM IHCbME U KPUTHUECKOE
MBIIICHHE, HaOmroaeTcs peako [1].

B xozxe uccrnenoBaHus cTano SICHO, YTO BMECTO OLIEHKHM MOBCEIHEBHBIX HAaBBIKOB BIIAJICHUS
PYCCKUM SI3IKOM MPEANOYTEHUE OTAAETCS JTUHTBUCTHUECKOMY aHAJIM3y TEKCTOB, (DOHETHUECKOMY
aHaJIM3y, MpaBWIBHOMY HCIOJB30BAaHUIO CJIOBapHOro 3amaca W IlpaBunpHOMY mepeBony
npennoxkeHuil. IIpu olleHKe SA3BIKOBBIX HABBIKOB OCHOBHOE BHUMAHME YIESETCS NPABUIBHOMY
MCIOJIb30BAHUIO YYaIIUMKCS CJIOBApHOTO 3amaca U MIPUMEHEHHUIO IPAMMAaTHYECKUX MTPaBUIL.

OtcyrcTBUE cpeacTB (OPMUPOBAHUS KPUTUUECKOTO MBILUICHUS HaJl TEKCTAaMH HE MO3BOJSET
c(OpMHPOBATH y YUAIIUXCSl CUHTE3, aHAIU3 U CBOOOJHOE MblluIeHUE. V3BECTHO, UTO OIIEHKA-3TO
KOHEYHBIH pe3ysIbTaT, KOTOPOTrO OXHAAET CTYACHT. V3yueHue ydaluMmucs cIoBapHOro 3amaca u
IrpaMMaTHYECKUX NPaBUJl, OLIEHKA HABBIKOB ayJUPOBaHUs, Pa3rOBOPHOM PEUM, YTEHUS U NIMCbMa HE
OpPraHM30BaHbl [OCJIEJAOBATEIbHO. OJTO TAaK)Ke HApyllaeT OalaHC MEeXAY OIIEHKOM S3bIKOBBIX
HaBBIKOB [2].
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XULASO
Sadagat Rasulova

RUS DIiLi BACARIQLARININ QiYMOTLONDIRILMOSINO
VERILON TOLOBLOR

Dil todrisinds rus dilinin giymatlondirilmasi talobslorin dil bacariglar1 tizro anlayislarini,
golocak tadris sahalarinin hadaflorini misyyanlosdirmok i¢tin bir mexanizmdir. Tadqiqat zamani
balli oldu ki, rus dilinden giindalik bacariglarin giymatlondirilmasi avazina, matnlorin lingvistik
tohlilina, fonetik tohlils, ligstin duzgln istifadesine vo cumlslorin dizgin torcimo edilmasine
ustunlik verilir.

Acar sozlar: rus dili, dil tadrisi, bacariglar, tahlil, tadris plan:
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TEXNOLOGIYA 9SASLI XARICIi DiL TODRISI

Miuasir dovrimuzds tohsildo yeni texnoloji vasitolor dedikdos, ilk ndvbads, kompiiter,
multimedia texnologiyas1 vo qlobal informasiya sobokasi olan internetin todrisdo genis sokilda
istifadasi nozordo tutulur. Inkisaf etmokda olan texnoloji vasitalor hom muallimlar, ham do talobalarin
bilik va bacariglarinin artirllmasinda, gozlonilmaz zamanlarda ¢atin saraitlorin 6hdasindan galmaya
imkan yaradir.

Toadris sahasinds bu glin xarici dillarin dyronilmasinds innovativ texnologiyalarin istifados
olunmasi genis viisot almigdir. Osrlor boyu strukturlasdirilmig tolimlor vasitasilo hoyata kegirilon
xarici dillarin todrisi texnologiyanin inkisafi ilo todris prosesinoe yeni vasitalorin totbiq edilmasins
imkan yaradir.

Hal-hazirda xarici dillorin todrisi muasir metodlarla hayata kecirilir. Dilin ananavi Usullardan
forgli sokildo dyradilmosi vo dyronilmasi 0yronmo vo Oyrotmoni daha maraqli, rongarang Vo
yaddagalan proseso cevirir. Bu zaman dilin tadrisinds istifado olunan audio-video materiallar,
sokillor, animasiyalar, filmlorin niimayisi todris prosesini canlandirmaqda, daha maraqli vo basa
diisiilon etmokda avazsiz rol oynayir.

Miasir metodlarin hoyata kegirilmasindo hom musallim, ham do talobs Giglin komputer vo
internetin ¢ox boylk shamiyyati vardir. Hazirk: tadris prosesini komplitersiz va internetsiz tasovvir
etmok ¢otindir. Muasir muosllimin qarsisinda duran on vacib amillordan biri do bu yeni texnoloji
vasitolordon 0z darslarinds samarali istifado eds bilmasidir.

1990-c1 illarin sonlarindan baslayaraq texnologiya yeni inkisaf marhalasino godom goydu vo
komplterlordon miistoaqil istifads gox siiratlo artmaga basladi. Bu zamanda siiratli internet bu prosesin
daha da inkisafina sobob oldu. 2014-2020-ci illor Gglin Milli Strategiyada informasiya comiyyatinin
inkisafina dair miioyyan todbirlor hoyata kegirilmis vo elektron resurslarin inkisaf etdirilmasi qarsiya
moagsad kimi qoyulmusdur [1]. Hazirda 6lkemizda xarici dillorin tadrisinin informasiyalasdirilmasina
dair hiiquqi baza yaradilmigdir. Bu iso mdvcud materiallarin internet vasitosi ilo Oturulorok daha
olcatan olmasina imkan yaratmisdir. Umumiyyatlo, dilin todrisi prosesini dostokloyon elektron todris
materiallarinin inkisaf etdirilmosi, xarici dillorin manimsonilmasi t¢un dors vosaitlorinin texnoloji
inkisafa uygun miiasirlogdirilmasi, morkazlosdirilmis virtual todris platformasinin yaradilmasi xarici
dilin 6yranilmasini oalcatan edir. Bu isa biza muasir biliklora yiyalonmakdas va yeniliklordon xabardar
olmaga komoklik gostorir.

Hal-hazirda diinyada dillarin tadrisini asanlagdirmaq ti¢iin miixtalif programlar mévcuddur. Bu
programlar talobolorin yazi, oxu, dinloms Vo danisma kimi bacariqlarinin inkisaf etdirilmosinds 6z
musbat rolunu gostarir.
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SUMMARY
Gultaj Muradova

TECHNOLOGY-BASED FOREIGN LANGUAGE TEACHING

Application of new technological tools is an important condition for the effectiveness of foreign
language teaching. The application of these tools in teaching foreign languages has a positive effect
on improving the quality of teaching. Also, all these innovations are of great importance in the
planning and management of lessons. Thanks to these innovations, the lessons are deeply absorbed
and turned into skills that can be used in real life.

Key words: foreign language, technology, computer, internet
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